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EDITORIAL

We are pleased to present the latest edition of our peer-reviewed college journal, a reflection 

of Maiya Devi Girls' College's (MDGC) commitment to academic excellence, innovation, 

and scholarly collaboration. This publication serves as a platform where the dedication 

and intellectual contributions of our academic community come together through rigorous 

research and insightful analysis.

We extend our sincere gratitude to Mr. Prem Kumar Shrestha, our esteemed Patron, Mr. 

Siddha Kumar Shrestha, our Sub-Patron, and Mr. Tank Nath Poudel, our Chairperson, 

for their continuous support and encouragement. We are also deeply appreciative of Mr. 

Bhoj Raj Neupane, our Principal, and the entire administration for their steadfast backing. 

Furthermore, we are grateful to our team of reviewers for their invaluable expertise, 

time, and dedication in upholding the journal’s quality. Lastly, we express our heartfelt 

appreciation to our contributors for their scholarly articles, which add immense value to 

this edition.

At the core of this journal lies the spirit of collaboration that drives academic progress. Our 

rigorous peer-review process ensures that each article undergoes thorough evaluation and 

constructive feedback from experts in the field. This dynamic interaction between authors 

and reviewers strengthens research methodologies and elevates the standard of academic 

inquiry.

We hope this edition will inspire, challenge, and ignite a passion for knowledge among our 

readers. May it serve as a catalyst for further research, meaningful collaborations, and new 

discoveries, contributing not only to academic scholarship but also to societal progress.

To our readers, we invite you to engage deeply with the ideas presented in these pages. 

Explore the research, question assumptions, and participate in the intellectual dialogue 

initiated by our contributors. This journal is a space for academic exploration, encouraging 

you to expand your perspectives, enrich your understanding, and contribute to the 

advancement of knowledge. We always welcome your valuable feedback and insights.

Editorial Board
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Abstract

This study aims to define political harmony and the well-being of a nation, examine 

the role of political harmony in maintaining the well-being, and suggest strategies for 

nurturing political harmony.To achieve these objectives, we collected primary data in 2024 

through unstructured interviews with 10 political party leaders purposively selected from 

Makawanpur District, Nepal.The secondary data were mustered through a comprehensive 

review on political harmony and the well-being of a nation from books, journal articles, 

and website materials issued from the year 1971 to 2024. The article employed exploratory 

research and utilized thematic analysis as its qualitative research design. It identifies civil 

society organizations, conflict prevention mechanisms, democratic institutions, dialogue 

and negotiation, fair and transparent elections, inclusive governance, political education 

and awareness, power-sharing arrangements, and value of co-existence as the major 

strategies for nurturing political harmony.Likewise, economic well-being, social well-

being, environmental well-being, psychological well-being and governance and civic 

engagement as constituents of the well-being of a nation. This article provides valuable 

insights for leaders, policymakers and citizens, emphasizing that political harmony is 

essential for the overall well-being of a nations and its citizens. 

Keywords: political harmony, well-being of a nation, effective governance, conflict 

resolution

Introduction

Political harmony refers to the peaceful and respectful interaction and concurrence among 

divergent political groups within a functioning political system, and the well-being of a 
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nation signifies the welfare of its citizens (Brainly, 2022). It is an increasingly concerned 
phenomenon in contemporary democratic societies.Political harmony, a state of mutual 

respect and constructive engagement among diverse political actors, is essential for the 

health of a democracy (Putnam, 2000). In the present political scenario, the crisis of 

political harmony among political parties is vibrantly tangible. 

This has dwindled the beauty of democracy mostly in underdeveloped and developing 

countries. Democracy, as a political system, has been both applauded and disapproved for its 

influence on economic expansion. People, in general, link the essence of democracy to the 

status of economic development. Societies characterized by high levels of political discord 

are more likely to experience social fragmentation and conflict, which can destabilize 

democratic systems and impede economic growth (Gurr, 2000). Political disharmony and 

conflict significantly undermine democratic stability and growth across nations, often 

resulting in polarization, unrest, and weakened governance structures (Smith, 2021; Garcia, 

2022). Despite various initiatives, there remains a critical need for effective frameworks to 

foster political harmony, essential for sustaining democracy (Khan& Lee, 2023). Existing 

research calls for innovative strategies to create a more cohesive political environment 

(Oluwaseun, 2020). This study explores solutions for enhancing political harmony, thereby 

supporting democratic resilience and development (Perez, 2024). Democracy thrives on a 

foundation of political harmony and co-existence, but ideological differences and social 

cleavages can create friction and lead to instability, hindering sustainable growth (Lijphart, 

2012; Przeworski et al., 2000). Political disharmony has created political instability that 

has been identified as a significant obstacle to economic growth and the well-being of the 

people in many countries. It is clearly visible in the Nepalese context, too. Lack of political 

harmony results in the absence of the well-being of the nations. Therefore, it is necessary 

for us to realize why political harmony and is essential. This article suggests some ways 

of fostering political harmony required for the stability and growth of a democratic system 

which aims at yielding the welfare of the nations.

Objectives of the Study

The objectives of this study are to:

1.	 Define political harmony and the well-being of a nation.
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2.	 Analyze the role of political harmony in maintaining the well-being of the nation.

3.	 Suggest major strategies for nurturing political harmony.

Significance of the Study
This study is significant for elucidating the crucial role of political harmony in achieving democratic 
stability and fostering economic growth (Smith & Jones, 2022). It offers actionable insights for 
policymakers aiming to mitigate political polarization and ethnic divisions (Khan, 2022). By 
examining how political cooperation and tolerance contribute to a well-functioning democracy 
(Lijphart, 1977), it provides valuable guidance for enhancing political cooperation and social 
cohesion, which are essential for democratic resilience and long-term prosperity (Mutisi, 2012; 
Sen, 1999). The study also presents practical recommendations for policymakers to strengthen 
democratic institutions and promote inclusive dialogue, thereby addressing social and economic 
inequalities and promoting democratic stability and economic growth (Przeworski et al., 2000).
Statement of the Problem
Nations, in the present epoch, have faced persistent challenges posed by political discord and 
fragmentation. These challenges have threatened democratic stability (Pérez, 2023)and impeded 
effective governance and public trust in democratic institutions (Johnson & Smith, 2022).Lack 
of political harmony among the political parties has dwindled the well-being of the nations and 
their subjects. People in the democratic system are assumed to utilize and rejoice their welfare 
and prosperity. Ideological polarization, socio-economic disparities, declining civil discourse, 
misinformation, and a decline in civil discourse and manipulation of ethnic and religious identities 
for political gain are found as barriers to political harmony.The present study emphasizes the urgent 
need for comprehensive strategies to nurture political harmony, crucial for enhancing democratic 
resilience and sustainable development (Miller, 2021; García, 2020). Despite various efforts, gaps 
remain in understanding effective strategies to promote political unity and mitigate the detrimental 
effects of political disharmony on national well-being (Smith, 2021;Khan & Lee, 2023). Therefore, 
this study aims to address these gaps by exploring innovative approaches to nurturing political 
harmony and their implications for the overall well-being of nations. The findings are expected to 
provide valuable insights for policymakers and stakeholders, guiding policy reforms and reinforcing 
national integrity to address the identified issues.

Research Questions

This qualitative research study attempts to discern the following research questions:

1.	 What is political harmony and well-being of a nation?

2.	 What role does political harmony play in maintaining and enhancing the well-being of 

a nation?
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3.	 Which strategies are effective in nurturing political harmony in diverse and polarized 

societies?

Delimitations of the Study 
This study was brought forth under the following delimitations:

1.	 Primary data were garnered through an unstructured interview questionnaire.

2.	 Only 10 political leaders belonging to different political parties in Makawanpur 

District, Nepal were purposively selected as the respondents in 2024.

3.	 A concise thematic analysis was employed as a qualitative research design.

Practical and Academic Implications of the Study

The practical implications of this study include shaping policy formation to enhance social 

cohesion, guiding conflict resolution to foster dialogue and stability, implementing social 

programs to reduce political polarization, promoting community engagement for grassroots 

participation, and strengthening international relationships for global cooperation and 

peace. Academically, the study contributes to theoretical development, advances empirical 

research, facilitates comparative studies, promotes interdisciplinary research, enhances 

policy analysis, and enriches educational curricula.

Literature Review

This literature review includes a broad concept of political harmony and well-being of a 

nation, role of political harmony in maintaining the well-being, strategies for nurturing 

political harmony, and major types of well-being.

Political Harmony

Political harmony is a peaceful, cooperative and courteous condition among divergent 

political parties, pursuing common goals in a functional political system. It involves 

constructive interactions for mutual benefits (Burgess & Burgess, 2003).  It is characterized 

by maintainingplurality and seeking consensus through dialogue (Arendt, 1972). Ensuring 

institutional functionality and reducing persistent conflicts is crucial for political harmony 

(Fukuyama, 2012).  A key aspect of political harmony is the minimization of conflict. 

Reducing the intensity and frequency of conflicts within the political system allows 

forpeaceful coexistence (Schattschneider, 1960). Finally, political harmony is often aligned 
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with the pursuit of the common good and a sense of unity. It prioritizes the collective 

welfare and unifies governance approaches (Rawls, 1971).

Political harmony plays a crucial role in fostering economic growth, ensuring social 

justice, and maintaining national security. It is instrumental in creating a conducive 

environment for economic activities (Acemoglu, Johnson, & Robinson, 2012). It enhances 

social justice and inclusivity (Kymlicka, 2007), emphasizes a sense of national unity(Nye, 

2004), facilitates effective governance (Fukuyama (2013), fosters a culture of peace and 

reconciliation essential for long-term conflict resolution and social cohesion (Lederach, 

1997), and enhances social capital, which is crucial for fostering civic engagement and 

community building (Putnam, 2000).

Political harmony is a fundamental pillar of a prosperous and stable society. It promotes 

economic growth, enhances social justice, strengthens national security, facilitates effective 

governance, mitigates conflicts, and encourages civic engagement.

Strategies for Nurturing Political Harmony

Some main strategies for fostering political harmony are: encouraging inclusive governance, 

promoting dialogue and mediation, strengthening democratic institutions, ensuring fair and 

transparent elections, promoting political education and awareness, encouraging power-

sharing arrangements, supporting civil society organizations, and implementing conflict 

prevention mechanisms.

Inclusive governance is key to integrating minority interests, maintaining social cohesion, 

and political stability (Kymlicka, 2007). Mediation fosters mutual understanding and 

cooperation, essential for political harmony (Lederach, 1997). Strong institutions, like an 

independent judiciary and a free press, uphold the rule of law and democratic processes 

(Fukuyama, 2013). Fair elections are crucial for political harmony (Birch, 2011). Civic 

education promotes democratic values vital for harmony (Verba, Schlozman, & Brady, 

1995). Power-sharing integrates diverse groups in divided societies (Lijphart, 2008). Civil 

society organizations build social capital, fostering cooperation and trust (Putnam, 2000). 

Conflict prevention mechanisms ensure political stability and harmony (Collier &Hoeffler, 

2004).
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These strategies are essential for building a stable, just, and prosperous society. By 

implementing these measures, societies can achieve and maintain political harmony, which 

is crucial for long-term peace and development.

Well-Being of a Nation

Well-being ofa nation, a multi-dimensional concept, comprises the overall quality of 

life and the prosperity experienced by its citizens (Stiglitz, Sen, & Fitoussi, 2009). It 

integrates economic, social, environmental, and psychological dimensions crucial for 

health, happiness, and prosperity (OECD, 2011; Wilkinson & Pickett, 2010). Economic 

stability and growth ensure access to resources essential for a good quality of life, such 

as GDP per capita, employment rates, and income distribution,and economic stability and 

growth(Stiglitz, Sen, & Fitoussi, 2009). Social cohesion and equity promote overall well-

being, such as education, healthcare, and social services, as well as the degree of social 

inclusion and equality(Wilkinson & Pickett, 2010), while environmental health sustains 

long-term prosperity through clean air, water, and sustainable resources (OECD, 2011). 

Psychological well-being, including life satisfaction and mental health, is an also critical 

factor(Diener et al., 2010).Effective governance, the rule of law, and opportunities for 

civic engagement ensure accountability and citizen participation (Helliwell, Layard, & 

Sachs, 2019). Ultimately, national well-being aims for citizens to flourish with access to 

resources and opportunities (Sirgy et al., 2010), fostering a balanced and sustainable society 

beyond economic growth (OECD, 2021). It takes a holistic approach that recognizes how 

interconnected factors contribute to a nation's prosperity.

Maintaining political harmony is not merely a political goal but a fundamental requirement 

for enhancing national well-being. By ensuring stability, fostering trust, and promoting 

inclusive governance, nations can achieve sustainable development and improve the quality 

of life for their citizens. 

Implication of Theory 

This study was based on Social Contract Theory, which focuses on security, order, and the 

protection of individuals' rights, including life, liberty, and property. It also emphasizes the 

general will, authority, civil liberties, and social justice. Furthermore, the theory upholds 
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the concept of justice as fairness, highlighting the importance of citizen participation, the 

rule of law, and the protection of fundamental freedoms.

Itis a fundamental concept in political philosophy that examines the legitimacy of government 

authority and the obligations of individuals in a society. It suggests that people voluntarily 

surrender certain freedoms to a governing body in exchange for security, order, and the 

protection of their rights. Philosophers such as Thomas Hobbes, John Locke, and Jean-

Jacques Rousseau have shaped distinct perspectives on this theory. Hobbes (1651/1996) 

argued in Leviathan that human nature is inherently chaotic, requiring an absolute sovereign 

to maintain order. In contrast, Locke (1689/1988) emphasized natural rights: life, liberty, 

and property, advocating for a government that derives its authority from the consent of 

the governed. Rousseau (1762/1997) introduced the idea of the "general will," arguing for 

a direct democracy in which individuals collectively determine societal laws.

The key principles ofthis theory include mutual agreement, the legitimacy of government, 

protection of rights, and the right to revolution. These principles have significantly 

influenced modern democratic institutions, shaping constitutional frameworks and human 

rights declarations (Rawls, 1971). The theory remains relevant in contemporary governance, 

particularly in debates about state authority, civil liberties, and social justice. For example, 

discussions on government surveillance often weigh Hobbesian security concerns against 

Lockean individual rights, highlighting the ongoing relevance of these philosophical ideas 

(Nozick, 1974).

In the modern era, Rawls (1971) revitalized this theory through his concept of "justice as 

fairness," proposing a hypothetical contract that ensures social equality. Today, democratic 

governments continue to operate on principles derived from this theory, emphasizing 

citizen participation, the rule of law, and the protection of fundamental freedoms. 

From Hobbes' authoritarianism to Locke’s emphasis on rights and Rousseau’s vision of 

collective governanceremains a cornerstone of political philosophy, reinforcing the idea 

that government authority should be based on the consent of the governed.

Materials and Method

This study, grounded on the qualitative research, employed an exploratory approach to 
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identify the strategies for nurturing political harmony. The primary data were gathered 

through an unstructured interview questionnaire from 10 political party leaderswhowere 

purposefully selected from Makawanpur District, Nepal in 2024to gather qualitative 

insights and perceptions regarding political harmony and its impact on the well-being of 

a nation.  The secondary data were amassed through an extensive review on the political 

harmony, role of political harmony, strategies for nurturing political harmony, and diverse 

aspects of well-being of the nation published in books, journal articles and website materials 

published between the years 1971 and 2024. The collected qualitative data were coded 

and themes were created by considering their broad aspects. The data were thematically 

analyzed. 

Ethical Considerations

I obtaining informed consent prior to conducting interviews and ensured confidentiality 

and voluntary participation of political leaders.

Analysis and Interpretation of Data

Both secondary and primary data were garnered in the form of lexes and phrase constructions 

for creating codes. Two or more codes having something in common were turned into 

broad aspects called themes which were analyzed. 

Table 1
Analysis of Qualitative Secondary Data on Political Harmony

Codes Theme

Peaceful, cooperative and courteous political condition
Constructive interactions
Respect for plurality 
Consensus through dialogue
Reducing persistent conflicts
Peaceful coexistence
Collective welfare

Political Harmony

This table shows thatpolitical harmony is a multifaceted concept characterized by several 

key aspects that collectively foster a stable and peaceful society. A peaceful, cooperative, 

and courteous political conditionforms the foundation, where political discourse is marked 

by mutual respect and collaboration, ensuring a conflict-free environment. Constructive 
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interactions are essential, as they facilitate open and productive dialogue among political 

actors and the public, leading to effective problem-solving. Respect for plurality is another 

crucial aspect, emphasizing the acceptance and inclusion of diverse opinions, cultures, and 

identities, thereby strengthening social cohesion. Achieving consensus through dialogue 

is vital for making inclusive decisions that reflect a broad spectrum of interests and needs. 

Reducing persistent conflicts by addressing their root causes and promoting reconciliation 

ensures long-term stability and peace. Peaceful coexistence underscores the importance 

of tolerance and mutual understanding, allowing different groups to live harmoniously 

together. Finally, collective welfare focuses on the common good, prioritizing policies that 

promote equity, social justice, and the well-being of all citizens. Together, these aspects 

create a political environment that nurtures unity, progress, and societal harmony. When 

the political leaders and their supporters have a sound understanding of political harmony, 

we will have idyllic nations. 

The theme encapsulates the interconnectedness of the codes, which highlight the vital 

components required for achieving a balanced and cooperative political system. Political 

harmony is not simply the absence of conflict but an active process of cultivating peaceful 

relationships, respectful interactions, and a collective focus on societal well-being. It 

requires ongoing dialogue, the reduction of persistent conflicts, and an inclusive approach 

to governance that values plurality and promotes the welfare of all.

Table 2
Analysis of Qualitative Secondary Data on the Role of Political Harmony

Codes Theme

Stable society Role of Political Harmony

Peace and reconciliation

Economic growth

Social justice

National security

Effective governance,

 Reduction of conflicts

Civic engagement.

Political harmony fosters a stable society by ensuring effective political institutions, 
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respect for laws, and constructive conflict management, leading to a secure and orderly 

community. It promotes peace and reconciliation through dialogue and compromise, crucial 

for post-conflict recovery and long-term peace. Economic growth is supported by creating 

a stable, corruption-free environment attractive to investors, leading to prosperity. Social 

justice is enhanced by ensuring equitable access to resources and opportunities, addressing 

inequalities, and fostering unity. National security is strengthened by promoting cohesion 

and reducing internal conflicts, enabling effective threat response. Effective governance is 

facilitated through cooperation and consensus, leading to responsive and efficient policy 

implementation. Conflict reduction is achieved through dialogue and respect, creating 

a safer and cohesive society. Civic engagement is encouraged by fostering an inclusive 

political environment, promoting participation and awareness, leading to a vibrant and 

healthy democracy. Collectively, these functions contribute to a peaceful, secure, just, 

economically prosperous, and democratically vibrant society. It is obvious that all these 

functions of political harmony result in the well-being of the nations. 

The role of political harmony is multifaceted, and the theme encompasses a broad spectrum 

of benefits that contribute to a nation's development and social cohesion. Political harmony 

ensures stability, promotes peace, and encourages collaboration in various domains, from 

governance and social justice to economic prosperity and national security. The reduction 

of conflicts and the enhancement of civic engagement further highlight the role political 

harmony plays in creating a resilient, prosperous, and well-functioning society. Through 

these interconnected roles, political harmony acts as the bedrock for a flourishing and 

sustainable nation.
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Table 3
Analysis of Qualitative Secondary Data on the Strategies for Nurturing Political Harmony

Codes Theme

Inclusive governance, 
Dialogue and mediation
Democratic institutions
Fair and transparent elections
Political education and awareness
Power-sharing arrangements
Civil society organizations
Conflict prevention mechanisms.

Strategies for Political Harmony

To nurture political harmony, strategies such as inclusive governance ensure that diverse 

voices are represented and considered in decision-making processes. Dialogue and mediation 

facilitate open communication and the peaceful resolution of disputes. Strengthening 

democratic institutions upholds the rule of law and promotes accountability. Conducting 

fair and transparent elections builds public trust in the political system and ensures that 

leadership reflects the will of the people. Promoting political education and awareness 

fosters an informed citizenry that can actively participate in governance. Implementing 

power-sharing arrangements helps to balance interests among different groups, preventing 

dominance by any single entity. Supporting civil society organizations encourages civic 

engagement and advocacy, contributing to social cohesion. Establishing conflict prevention 

mechanisms proactively addresses potential sources of discord, maintaining stability and 

peace. All these strategies nurture political harmony and it ultimately leads to the welfare 

of the nations and their people.  

The strategies for nurturing political harmony presented in this analysis focus on the 

creation of an inclusive, transparent, and cooperative political system. These strategies 

work together to ensure that political systems are equitable, that dialogue is encouraged, 

and that citizens have the tools and opportunities to participate in the political process. 

They aim to prevent conflicts, reduce tensions, and promote collaboration between various 

political and social groups. Political harmony is achieved not only through policies and 

structures that ensure fairness and equality but also through the active participation of civil 

society and the promotion of peacebuilding efforts. These strategies are interconnected and 
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work synergistically to create a political environment where all stakeholders are respected, 

empowered, and included.

Table 4
Analysis of Qualitative Secondary Data on the Well-being of a Nation

Codes Theme

Overall quality of life
Prosperity
Health
Happiness
Opportunities

Well-being

The aspects of well-being for nations and their people encompass overall quality of life, 

which includes essential living standards, social relationships, environmental quality, and 

personal safety. Prosperity reflects economic health, equitable income distribution, and 

access to resources, fostering opportunities for economic advancement. Healthcovers both 

physical and mental well-being, emphasizing access to healthcare, healthy lifestyles, and 

higher life expectancy. Happinesspertains to emotional well-being, life satisfaction, social 

inclusion, and a sense of purpose. Opportunities represent the conditions that enable 

personal growth, educational access, career development, and social mobility, empowering 

individuals to realize their full potential and contribute to societal progress. Together, these 

dimensions form a comprehensive framework for assessing and enhancing the overall 

well-being of nations and their people.

The theme of well-being encompasses a combination of economic, physical, social, and 

emotional factors that influence the overall quality of life within a nation. These codes 

highlight that well-being is not only about material wealth or health but also about access 

to opportunities, emotional contentment, and the quality-of-life experiences. Prosperity, 

health, and happiness are all interdependent, contributing to a holistic understanding of 

what makes a society thrive. By addressing these factors collectively, a nation can enhance 

the well-being of its citizens, creating a more just, prosperous, and harmonious society.
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Table 5
Analysis of Qualitative Secondary Data on the Types of Well-being of a Nation

Codes Themes

High GDP per capita
Economic stability and growth
Increased employment rates
High income distribution

Economicwell-being

Education
Healthcare
Social services 
Social inclusion 
Equality

Socialwell-being

Clean air and water,
Sustainable natural resources 
 Policies to mitigate climate change

Environmentalwell-being

Life satisfaction
Emotional health
The absence of mental disorders

Psychological well-being

Effective governance
The rule of law
Opportunities  for civic engagement

Governance and civic engagement

Economic well-being can be intricately examined through various metrics, among which 

high GDP per capita stands out as a key indicator, reflecting the average economic output 

per person and often associated with higher standards of living and prosperity. Economic 

stability and growth are crucial components, signifying not only the resilience of an 

economy to withstand shocks but also its ability to expand and develop over time, providing 

a conducive environment for sustained prosperity. Increased employment rates further 

contribute to economic well-being by ensuring that a larger portion of the population has 

access to income and job security, which in turn enhances overall societal stability. Finally, 

equitable income distribution is essential for economic well-being, as it ensures that the 

benefits of economic growth are shared broadly across society, reducing disparities and 

fostering a more inclusive and harmonious community. Collectively, these factors form a 

comprehensive framework for evaluating and promoting economic well-being.
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Social well-being encompasses access to quality education, comprehensive healthcare, 

robust social services, social inclusion that fosters a sense of belonging, and equality that 

ensures fair treatment and opportunities for all individuals.

Environmental well-being is fundamentally characterized by the availability of clean air and 

water, which are essential for the health and quality of life of both humans and ecosystems. 

The sustainable management and utilization of natural resources ensure that environmental 

assets are preserved and maintained for future generations, supporting biodiversity and 

ecological balance. Policies aimed at mitigating climate change play a critical role in 

environmental well-being by addressing global warming, reducing greenhouse gas 

emissions, and promoting practices that support a healthy and resilient planet, thereby 

securing a sustainable and livable environment for all.

Psychological well-being is characterized by individuals' overall life satisfaction, 

which reflects their subjective assessment of the quality of their lives. Emotional health 

encompasses the ability to manage and express emotions effectively, contributing to a 

stable and positive mental state. Additionally, the absence of mental disorders indicates 

optimal psychological functioning, ensuring individuals can cope with challenges, maintain 

resilience, and experience a fulfilling and balanced life. Together, these elements form a 

comprehensive framework for assessing and promoting psychological well-being.

Effective governance refers to the processes and structures through which decisions are 

made and implemented within a society or organization. It emphasizes transparency, 

accountability, efficiency, and responsiveness to the needs of stakeholders. Good governance 

ensures that institutions and processes are fair, inclusive, and promote the common good. 

The rule of law signifies that all individuals and institutions, including the government, are 

subject to and accountable under the law. It involves adherence to legal principles, fairness 

in judicial proceedings, and equality before the law. The rule of law ensures predictability, 

protects fundamental rights, and fosters trust in the legal system. Engagement refers to 

the activeparticipation of individuals and communities in governance and societal affairs. 

It includes activities such as voting, advocacy, volunteering, and community organizing. 

Opportunities for civic engagement enable citizens to contribute to decision-making 

processes, hold leaders accountable, and shape public policies that affect their lives. 
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The analysis underscores that well-being is multidimensional, encompassing economic, 

social, environmental, psychological, and governance-related aspects. These different types 

of well-being are interrelated and mutually reinforcing; for example, economic stability 

can support social services, which in turn promote better health and education outcomes. 

Effective governance is critical in ensuring that policies are implemented in ways that 

support each type of well-being, while social and environmental factors contribute to the 

overall health and prosperity of the nation. Ultimately, fostering well-being in all these 

areas is essential for creating a resilient, equitable, and prosperous society.

These codes are fundamental to promoting transparency, accountability, and citizen 

participation in governance, ultimately fostering a democratic and inclusive society.

Table 6 
Analysis of Qualitative Primary Data on Political Harmony

Codes Respondents Theme

Peaceful political agreement
Constructive comments
Respect for plurality 
Solution through negotiations

4
2
1
3

Political Harmony

The highest number of respondents defined political harmonyas apeaceful political 

agreement, which suggests that respondents emphasized the importance of political 

agreements achieved through peaceful means. The second highest number of respondents 

held political harmony as the solution through negotiations. It indicates a preference for 

resolving political issues through dialogues and negotiations. Two respondents viewed 

political harmony as constructive comments.Similarly, only one respondent assumed 

political harmony as a respect for plurality. Based on the data provided, the overarching 

theme of political harmony emerges as a concept valued by the respondents. This theme 

encompasses the ideas of peaceful agreement, negotiation as a solution, constructive 

communication, and respect for plurality.

The theme Political Harmony is constructed through several key elements, as shown by 

the codes and the number of respondents who highlighted each aspect. Peaceful political 

agreements stand out as the most emphasized factor, suggesting that respondents believe 

harmony is primarily built through consensus and non-violent methods. Solution through 
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negotiations also plays a significant role, supporting the idea that dialogue and compromise 

are essential for resolving political conflict. While constructive comments and respect for 

plurality were mentioned less frequently, they still point to the importance of positive 

political communication and the acceptance of diverse viewpoints in maintaining a 

harmonious political environment.

Overall, the codes reflect a view of political harmony that is centered on peaceful interaction, 

dialogue, and a collaborative approach to resolving conflicts, with varying degrees of 

emphasis placed on each component by the respondents.

Table 7
Analysis of Qualitative PrimaryData on the Role of Political Harmony

Codes Respondents Theme

Peace and compromise
Economic growth
Social justice
Effective governance
Reduction of  conflicts

2
2
1
3
2

Role of Political Harmony

Table 7 suggests that respondents overwhelmingly viewed political harmony as crucial 

for effective governance. It implies that stable and harmonious political environments 

are seen as key to managing political affairs efficiently and fairly.A significant number 

of respondents took peace and the ability to reach compromises as essential functions of 

political harmony. This reflects the belief that harmonious political conditions are vital 

for reducing tensions and finding mutually agreeable solutions. The association between 

political harmony and economic growth suggests that respondents saw a stable political 

environment as a foundation for economic prosperity. It reflects the idea that harmony 

facilitates a conducive environment for economic activities and development. Reduction 

of conflicts indicates that respondents perceived political harmony as crucial for reducing 

conflicts. It underscores the role of harmony in creating a peaceful society where disputes 

are minimized. Although less frequently mentioned, social justice was seen by some 

respondents as a function of political harmony. This suggests that a harmonious political 

environment is also associated with fairness and equity in society.
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Table 8
Analysis of Qualitative PrimaryData on the Strategies for Nurturing Political Harmony

Codes Respondents Theme

Inclusive governance
Dialogue and negotiation
Fair and transparent elections
Political education 
Value of co-existence

2
3
2
2
1

Strategies for Political 
Harmony

Inclusive governance was highlighted as a significant strategy by multiple respondents. 

This suggests that ensuring all groups feel represented and involved in decision-making 

processes is crucial for political harmony. It indicates that inclusive governance can help 

mitigate feelings of exclusion and marginalization, which are often sources of political 

tension and conflict.

Dialogue and negotiation was the most frequently mentioned strategy, indicating its 

perceived importance. This strategy emphasizes the need for open communication and 

conflict resolution through discussion rather than force. It highlights the importance of 

maintaining channels for conversation and compromise, suggesting that the ability to 

resolve disagreements peacefully is fundamental to maintaining political harmony.

Fair and transparent elections were essential for building trust in the political system and 

ensuring that leaders were accountable to the people. The fact that multiple respondents 

emphasized this strategy points to the critical role that legitimate electoral processes play 

in maintaining political stability and harmony. It reflects a belief that when people trust the 

electoral process, they are more likely to accept its outcomes peacefully.

Political education was seen as a key strategy for nurturing political harmony. Educating 

the populace about political processes, rights, and responsibilities could empower citizens 

to engage constructively in political discourse. This suggests that informed citizens are 

better equipped to participate in democratic processes and to hold leaders accountable, thus 

contributing to a more harmonious political environment.

Although mentioned by only one respondent, the value of co-existence highlighted the 

importance of mutual respect and tolerance in a diverse society. This strategy points to 

the need for fostering an environment where different groups can live together peacefully, 



18

A Peer-Reviewed Journal of Maiya Devi Girls' College, 2024� Volume 3

ISSN: 2990-7977 (Print)

recognizing and respecting each other’s differences. It suggests that promoting a culture of 

co-existence can be a foundation for long-term political harmony.

The analysis reveals that dialogue and negotiation, mentioned by three respondents, is 

the most emphasized strategy, highlighting the importance of communication and conflict 

resolution. Inclusive governance, fair and transparent elections, and political education, 

each mentioned by two respondents, underscore the need for inclusive, fair, and informed 

political processes. The value of co-existence, though mentioned by only one respondent, 

remains a crucial strategy for maintaining harmony in a diverse society.

Table 9
Analysis of Qualitative Primary Data on the Well-being of a Nation

Codes Respondents Theme

Security 
Education
Medicine and Treatment 
Good settlement
Opportunities 
Justice 

2
3
1
2
1
1

Well-being

Security was perceived as a vital element of well-being. It included physical safety, financial 

security, and a sense of stability. Respondents who emphasized security likely viewed it 

as fundamental to ensuring a stable and worry-free life, which is essential for both mental 

and physical health.

Education was the most frequently mentioned concept, indicating its significant impact 

on well-being. It is seen as a pathway to personal development, socio-economic mobility, 

and empowerment. Respondents may perceive education as a key factor in achieving 

personal success and overall life satisfaction.Access to medicine and treatment reflects the 

importance of health in well-being. The respondent who mentioned this likely valued good 

health services ascrucial for maintaining physical health and ensuring a high quality of life.

Good settlement, encompassing adequate housing and living conditions, was considered 

essential for well-being by two respondents. This reflects the importance of a stable 

and comfortable living environment in contributing to an individual’s overall happiness 

and health. The mention of opportunities highlights the significance of having access to 
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personal and professional growth prospects. The respondent valued the availability of 

chances to improve one’s socio-economic status and achieve personal goals as a crucial 

part of well-being. Justice is associated with fairness, equality, and a supportive legal 

framework. The respondent who highlighted this concept viewed a just society as vital for 

well-being, suggesting that social equity and fairness contribute to overall life satisfaction 

and societal harmony.The concepts of security, education, good settlement, opportunities, 

medicine and treatment, and justice collectively form a holistic approach to well-being. 

Each respondent’s perspective adds a layer to the comprehensive understanding of what 

constitutes a good and satisfying life.

The primary and secondary data share several similarities. The secondary data encompass 

broader aspects of the subject, while the primary data, gathered through interviews with 

political leaders, include more fundamental elements. Both types of data underscore the 

significant role of political harmony in sustaining and improving the well-being of a nation. 

Therefore, it is imperative to foster political harmony, especially in countries with multiple 

political parties.

Conclusion

This article, based on qualitative primary and secondary data, suggests some strategies for 

nurturing political harmony for the well-being of a nation and its people. Political harmony, 

characterized by a peaceful, cooperative, and courteous political climate, encourages 

constructive interactions and respect for plurality. Achieving consensus through dialogue 

and reducing persistent conflicts underpin a stable society where peaceful coexistence is 

possible. This political harmony ultimately leads to collective welfare, where the common 

good prevails over divisive interests. The role of political harmony is multifaceted, 

contributing significantly to societal stability and development. A harmonious political 

environment promotes peace and reconciliation, which are foundational for economic 

growth and social justice. Ensuring national security and effective governance are also 

crucial outcomes as they help mitigate conflicts and foster a culture of civic engagement. 

These elements are vital for a society where citizens are active participants in the democratic 

process and where governance is inclusive and responsive to the needs of all. To nurture 

political harmony, strategies such as inclusive governance and dialogue and negotiation 
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are imperative. Strengthening democratic institutions and ensuring fair and transparent 

elections provide a robust framework for political stability. Political education and awareness 

empower citizens, while power-sharing arrangements and the involvement of civil society 

organizations ensure that diverse voices are heard. Conflict prevention mechanisms are 

essential in maintaining a climate where disputes are resolved constructively and peacefully. 

Ultimately, political harmony serves as a cornerstone for the well-being of a nation and 

its citizens. Well-being, which is a broad term, encompasses security, education, health, 

equitable settlements, opportunities, and justice. These constituents form the foundation 

of a society where individuals can thrive and lead to a prosperous and harmonious nation. 

One of the gateways for the well-being of a nation is through nurturing political harmony.
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Abstract
The Reluctant Fundamentalists contextualize geopolitical tensions that emerged after 
9/11. The study explores how the protagonist, Changez, navigates his dual identity and 
the resultant cultural conflicts, which culminate in resistance against Western hegemony. 
Employing a qualitative methodology, the research analyzes the narrative through the lens 
of postcolonial theory, particularly drawing on Homi K. Bhabha's concept of hybridity 
and Edward Said's Orientalism. The findings reveal that Changez's journey is marked by 
increasing awareness of cultural and political disenfranchisement, leading to his eventual 
rejection of American values and reassertion of his Pakistani identity. The conclusion 
underscores that The Reluctant Fundamentalist critiques Western cultural dominance and 
highlights the complex interplay between identity and resistance in a globalized world. 
Keywords: Geopolitical tensions; Dual identity; Cultural conflicts; Resistance

Introduction

In the wake of September 11, 2001, the global landscape underwent a seismic shift in 

political ideologies and cultural perceptions, profoundly shaping the narratives of East and 

West. Mohsin Hamid's The Reluctant Fundamentalist emerges as a poignant exploration 

of this transformative era, encapsulating the essence of cultural resistance and identity 

conflict. At its core, the novel delves into the journey of its protagonist, Changez, whose life 

becomes a microcosm of the complexities faced by individuals straddling dual identities 

amidst a world marked by heightened geopolitical tensions and cultural scrutiny.Hamid's 

narrative unfolds against the backdrop of post-9/11 geopolitics, where the dichotomy 

between East and West is sharply drawn and scrutinized. Changez, a Pakistani immigrant 

who initially embraces the American Dream, finds himself navigating the intricate web of 

cultural assimilation and identity negotiation in an increasingly hostile environment. His 

journey mirrors the broader societal struggles of reconciling multiple identities in a world 
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that often views cultural hybridity with suspicion.

Scholars have extensively examined Hamid's portrayal of these themes, providing nuanced 

perspectives on how cultural resistance and identity conflict manifest within Changez's 

narrative. IsratJahan Trisha Khan's exploration emphasizes the protagonist's navigation 

through diverse cultural identities and the resultant conflicts, highlighting the profound 

impact of historical and cultural tensions (Khan, 2023). Meanwhile, Anna Hartnell's 

analysis underscores the novel's critique of American imperialism and its role in shaping 

global narratives, positioning Changez's narrative as a form of resistance against hegemonic 

ideologies (Hartnell, 2010, p. 337).Employing a qualitative methodology rooted in 

postcolonial theory, particularly drawing on Homi K. Bhabha's concept of hybridity and 

Edward Said's Orientalism, this study seeks to dissect the complexities of Changez's identity 

formation and the ensuing cultural conflicts. The narrative unfolds through Changez's 

introspective journey, revealing his evolving awareness of cultural disenfranchisement and 

his eventual rejection of American values in favor of reasserting his Pakistani identity.

Changez's narrative arc is emblematic of broader societal trends where cultural identity 

becomes a site of contention and resistance against dominant Western narratives. His 

realization, encapsulated by his reflection that 'there could be no true relationship between 

my life and that of an American' (Hamid, 2007, p. 62), signifies a pivotal moment in his 

journey towards reclaiming agency and cultural autonomy.

The central research problem in this study revolves around unraveling how cultural 

resistance and identity conflict intertwine within Changez's narrative and their broader 

implications in a globalized context. This inquiry is imperative as it sheds light on the 

personal and political repercussions of navigating hybrid identities amidst hegemonic 

power dynamics. By exploring these dynamics, this study aims to contribute to a deeper 

understanding of how cultural encounters and identity negotiations shape contemporary 

global discourses.

The Reluctant Fundamentalist offers a compelling exploration of cultural resistance and 

identity conflict in a post-9/11 world. Through Changez's odyssey, the novel challenges 

readers to critically examine the complexities of cultural integration and the enduring 
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impact of global geopolitical divides. Ultimately, Hamid's narrative invites us to reflect 

on the evolving nature of identity formation and the transformative potential of cultural 

resistance in reshaping dominant cultural narratives."

Review of Literature 

Ayesha Iftikhar Ahmed in The Invasiveness of Healing in Mohsin Hamid’s The Reluctant 

Fundamentalist likely explores themes of healing and its intrusiveness within the context 

of the protagonist's narrative. Ahmed may focus on how healing processes, whether 

psychological, emotional, or social, impact the protagonist’s identity and worldview, 

possibly examining moments where healing efforts conflict with personal agency or 

cultural expectations.

IsratJahan Trisha Khan explores the intricate theme of identity in her article 'Mohsin 

Hamid's The Reluctant Fundamentalist: An Exploration of Identity' (2023). Khan delves 

into how the protagonist navigates a complex landscape of identities, particularly in the 

aftermath of 9/11, where cultural and national affiliations become deeply scrutinized. She 

analyzes how 'identity formation, negotiation, and expression' shape the protagonist's 

journey throughout the novel. Khan's research highlights the protagonist's struggle to 

reconcile multiple identities—Pakistani, American, and global citizen—against a backdrop 

of shifting political and social dynamics. By examining these themes, Khan illuminates 

how identity crisis becomes a central motif in Hamid's narrative, influencing not only 

personal choices but also interpersonal relationships and broader societal perceptions. Her 

scholarly approach underscores the significance of identity as a driving force in the novel's 

thematic exploration.

Michael S. Koppisch in his article MohsinHamid's The Reluctant Fundamentalist: Mimetic 

Desire in a Geopolitical Context (2018) would likely focus on mimetic desire, examining 

how characters emulate and aspire to emulate others in a geopolitical setting. Koppisch 

might discuss how the protagonist’s desires and ambitions are shaped by geopolitical 

events and cultural influences, leading to significant personal and social consequences.

Amani Sami Salmeen in The Reluctant Fundamentalist: Hybridity and the Struggle for 

Identity explores hybridity and its implications on identity formation. Salmeen analyzes 



26

A Peer-Reviewed Journal of Maiya Devi Girls' College, 2024� Volume 3

ISSN: 2990-7977 (Print)

how the protagonist’s hybrid identity—being both Pakistani and American—impacts their 

worldview, relationships, and sense of belonging in a globalized world she says:

the issue of hybridity and identity struggle as experienced by the main character of the 

novel, Changez. He is a Pakistani who graduated from Princeton University and joined 

a high-end valuation firm in America. This paper examines the issue from a postcolonial 

perspective. Changez struggles to remain in between, but his personal, social, and political 

experiences lead him to make a difficult yet expected decision (Salmeen,31).

In this way, many critics have given their views about the novel The Reluctant 

Fundamentalist but nobody has explored the identity conflicts through acts of resistance 

within their cultural and socio-political contexts. This could involve analyzing instances 

where characters resist societal norms, political pressures, or cultural expectations as they 

negotiate their identities. Unlike the other articles which focus on healing, mimetic desire, 

hybridity, or broad identity exploration, my research provides a nuanced understanding 

of how resistance as a cultural strategy shapes the characters’ identities and influences 

their relationships and decisions throughout the novel. In this article I am going to find 

healing, identity, mimetic desire, and hybridity, your proposed research introduces a fresh 

perspective by focusing on resistance as a cultural phenomenon and its role in shaping 

identity conflicts within the narrative framework of the novel.

By focusing on cultural resistance, this study seeks to illuminate how literature can challenge 

and subvert hegemonic cultural norms and power structures. Through a close reading of 

selected passages and an exploration of Hamid's narrative strategies, the research aims 

to uncover the complexities of identity formation and resistance in a globalized world. 

Ultimately, this analysis aims to contribute to broader discussions on the intersections of 

literature, identity politics, and cultural critique, offering new insights into The Reluctant 

Fundamentalist and its relevance in contemporary literary studies.

Research Methodology 

Post-colonialism, as a critical theoretical framework, interrogates the multifaceted legacies 

of colonialism and imperialism, emphasizing the cultural, political, and socio-economic 

ramifications of colonial domination (Said, 1978). Emerging as a response to the historical 
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processes of decolonization, post-colonial scholarship seeks to dismantle the enduring 

structures of power and knowledge imposed by colonial regimes while centering the voices 

and experiences of formerly colonized peoples (Bhabha, 1994; Spivak, 1988). Central to 

this discourse is the critique of Eurocentrism, which perpetuates hierarchical binaries such 

as colonizer/colonized, civilized/uncivilized, and modern/traditional, thereby marginalizing 

non-Western epistemologies and identities (Chakrabarty, 2000). Scholars like Frantz Fanon 

(1961) have highlighted the psychological and existential violence inflicted by colonialism, 

arguing that decolonization necessitates not only political independence but also the 

liberation of the colonized mind. Furthermore, post-colonial theory explores themes of 

hybridity, diaspora, and subalternity, revealing the complex interplay of resistance and 

adaptation within post-colonial societies (Bhabha, 1994; Spivak, 1988). By challenging 

the universalizing narratives of Western modernity, post-colonialism advocates for a more 

pluralistic and equitable global order, grounded in the recognition of diverse histories and 

epistemologies (Mbembe, 2001). This scholarly endeavor remains vital in addressing the 

persistent inequalities and neo-colonial dynamics that continue to shape the contemporary 

world.

In Mohsin Hamid's The Reluctant Fundamentalist, the protagonist Changez exemplifies the 

theoretical framework of hybridity discussed by Homi K. Bhabha. One significant instance 

occurs when Changez reflects on his shifting identity between Lahore and New York City, 

navigating his Pakistani heritage and American experiences. This dynamic is captured in 

Bhabha's assertion that "cultural difference, discursive ambivalence, and hybridity are 

the characteristic features of the process of cultural production in the postcolonial world" 

(Bhabha 123). Changez's narrative embodies these complexities as he adapts and evolves 

amidst diverse cultural influences and power dynamics, a reflection of Bhabha's concept 

of identity as fluid and continually negotiated. Additionally, insights from Edward Said's 

Orientalism will guide the identification of representations of the East and the West within 

the novel. Said's theory critiques Western representations of the East as exotic, backward, 

or inferior, often serving to justify colonial domination. In The Reluctant Fundamentalist, 

the portrayal of Lahore and New York City provides a fertile ground for examining how 

these cities are depicted and how these representations contribute to or challenge broader 
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colonial and postcolonial discourses.

Changez's dialogue in the novel provides a heartbreaking reflection of his evolving identity 

and complex views on cultural hybridity. Early in the novel, he reflects on his experiences 

in America, stating, "I was, in four and a half years, never an American; I was immediately 

a New Yorker. To be perfectly honest, I was relieved to find in myself such a cliché" (Hamid 

51). This statement not only captures his initial assimilation into American culture but also 

reveals deeper introspection. Changez's admission of relief at fitting into the stereotype 

of a New Yorker hints at his simultaneous embrace and critique of American identity, 

showcasing his awareness of societal expectations as an immigrant.

As the narrative progresses, Changez's dialogue evolves amidst growing disillusionment 

with American policies post-9/11. He confronts his American colleague with a pointed 

declaration: "I now fear you and your kind. I wish I did not, but I cannot help myself" 

(Hamid 176). This dialogue marks a significant shift in Changez's perspective, illustrating 

his deepening skepticism and alienation from American values. It symbolizes his rejection 

of a cultural identity that once held allure, revealing the emotional and ideological distance 

that has developed between him and his adopted homeland.

Later in the novel, as Changez embraces his Pakistani heritage more assertively, he reflects 

with introspective clarity: "I had changed; I was saying that I was a different person, or 

at least a person different from the one I had been" (Hamid 183). This moment of self-

realization highlights Changez's evolution throughout the narrative. It encapsulates his 

acceptance of change and transformation, acknowledging the fluidity of identity and 

the profound impact of experiences on shaping one's sense of self. This journey reflects 

Bhabha's concept of hybridity, as Changez navigates and reconciles his multiple identities 

into a cohesive whole, embodying a nuanced exploration of cultural assimilation and 

personal growth in a globalized world.

Changez also remarks, "I felt like a janissary, a servant of the American empire at a time 

when it was preparing to invade a country with a kinship to mine and had already invaded 

another" (Hamid 134). Here, Changez articulates his discomfort with being perceived as a 

representative of American interests abroad, grappling with the complexities of loyalty and 

identity. As he embraces his Pakistani heritage more assertively, he confronts his American 
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colleague with a poignant declaration: "I now fear you and your kind. I wish I did not, but 

I cannot help myself" (Hamid 176). This statement underscores his transformation from 

a once-admiring student of the American Dream to a critic of its global consequences, 

highlighting the internal conflict and external pressures that shape his evolving worldview.

Through these dialogues, Changez's character illustrates Bhabha's idea of hybridity, moving 

between different cultures and questioning stereotypes and power structures. His story in 

the novel portrays the complex negotiation of identity in a post-9/11 world, prompting 

readers to rethink the intricacies of cultural belonging and global citizenship. 

Culture of Resistance and Identity Conflict in The Reluctant Fundamentalist

In Mohsin Hamid’s The Reluctant Fundamentalist, the protagonist Changez’s journey 

encapsulates a profound narrative of cultural resistance and identity conflict. The novel, set 

against the backdrop of post-9/11 geopolitical tensions, explores the intricate dynamics of 

belonging, assimilation, and resistance. Against the backdrop of a world reshaped by the 

events of September 11, 2001, Hamid delves into the complexities faced by individuals 

like Changez, whose personal evolution reflects larger societal shifts. The narrative unfolds 

in settings spanning Lahore and New York, juxtaposing cultures and ideologies that clash 

and intertwine in the wake of global terrorism and Western hegemony. Through Changez’s 

experiences at Princeton University and his prestigious career at Underwood Samson, 

Hamid examines how aspirations for the American Dream collide with the realities of racial 

profiling and cultural alienation. As Changez navigates his journey back to Lahore and 

embraces his Pakistani heritage more assertively, the novel delves into themes of nostalgia, 

cultural identity, and the moral dilemmas of loyalty in an interconnected yet divided world.

Changez’s Initial Admiration for America

At the beginning of the novel, Changez arrives in America with immense admiration for 

its opportunities and lifestyle. His initial experiences at Princeton University and later 

at Underwood Samson, a prestigious valuation firm, reflect his desire to assimilate into 

American culture. This phase symbolizes a temporary suppression of his native identity 

in favor of embracing the American Dream. At Princeton, Changez describes his feelings, 

stating, "I was, in four and a half years, never an America; I was immediately a New 
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Yorker" (Hamid 33). This highlights his eagerness to integrate into American society, 

perceiving New York as a place where he could forge a new identity. Similarly, his job at 

Underwood Samson serves as a symbol of his successful assimilation. Changez recounts 

his initial enthusiasm for his role, saying, "I was a young New Yorker with the city at my 

feet" (Hamid 41). These experiences mark the beginning of his journey, characterized by a 

deliberate effort to embrace and embody the values and ideals of American culture, even at 

the cost of sidelining his Pakistani heritage.

Encounter with Erica

Changez’s relationship with Erica represents a personal and cultural bridge between his 

Pakistani heritage and his adopted American persona. Through Erica, Changez attempts 

to solidify his place in American society. However, Erica’s lingering attachment to her 

deceased boyfriend, Chris, serves as a metaphor for America’s resistance to fully accepting 

Changez, highlighting his ongoing identity conflict. Changez reflects on this dynamic, 

noting, "I had been thrust into an environment so starkly different from my own, and Erica 

was my link to it" (Hamid 87). Erica's emotional distance and fixation on Chris symbolize 

the barriers Changez faces in his quest for acceptance. Changez further observes, "It seemed 

to me then—and to be honest, it seems to me still—that America was engaged only in 

posturing" (Hamid 91). This remark underscores the superficial acceptance he encounters, 

accentuating his struggle to reconcile his dual identities amidst a cultural landscape resistant 

to genuine integration.

September 11 Attacks

The 9/11 attacks serve as a pivotal moment in the novel, dramatically shifting Changez’s 

perception of America. His reaction to the attacks—smiling at the symbolic challenge 

to American dominance—marks the beginning of his cultural resistance. This moment 

signifies his internal conflict as he grapples with the duality of his identity. Changez recalls, 

"I was caught up in the symbolism of it all, the fact that someone had so visibly brought 

America to its knees" (Hamid 83). This reaction highlights the complex emotions he 

experiences, torn between his admiration for America and a deep-seated resentment rooted 

in his cultural background. He further reflects, "I was no longer certain where I belonged" 
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(Hamid 84), capturing the essence of his internal struggle and the profound impact of the 

attacks on his sense of identity.

In addition, Changez describes the atmosphere in New York following the attacks: "I felt 

overlooked; my Pakistaniness was invisible, cloaked by my suit and by my expense account" 

(Hamid 94). This sense of invisibility underscores his feeling of disconnection and the 

superficial nature of his integration into American society. Furthermore, Changez recounts 

an encounter with a stranger in a parking lot: "A man approached me, and without warning, 

he said, ‘Fucking Arab,’ and spat at my feet" (Hamid 95). This incident exemplifies the 

racial hostility he faces, exacerbating his identity conflict and pushing him further toward 

cultural resistance.

Workplace Discrimination

Post-9/11, Changez faces subtle yet pervasive discrimination at Underwood Samson. His 

colleagues' changed behavior towards him underscores the racial and cultural prejudices 

that surface in times of national crisis. This discrimination exacerbates his identity 

conflict, as he feels increasingly alienated from the American identity he once aspired to. 

Changez notes, "I was subjected to verbal abuse by strangers, and at Underwood Samson, 

I seemed to become overnight a subject of whispers and stares" (Hamid 137). This shift in 

his colleagues’ behavior signifies the sudden and stark change in his social environment. 

He further reflects, "The looks I was given had morphed from the unseeing gaze of the 

migrant worker to the wary glance of someone who suspects he is in the presence of a 

thief" (Hamid 141), highlighting the deepening suspicion and alienation he experiences. 

Changez describes an encounter with a colleague who advises him to "try to blend in" 

more, implicitly suggesting that his Pakistani heritage is now a liability (Hamid 143). This 

advice underscores the expectation for Changez to suppress his cultural identity further. 

Changez also recounts an incident where he was excluded from a project meeting: "Jim 

explained that the client was sensitive to all things Pakistani and that my presence might 

not be ideal" (Hamid 145). This exclusion from professional opportunities marks a clear 

instance of discrimination affecting his career prospects.

The protagonist also overhears a conversation between colleagues that reinforces his 

growing sense of alienation: "I heard one of my colleagues say to another, ‘These Pakis, 
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they pretend to be on our side but they're all terrorists at heart’" (Hamid 148). This blatant 

racism within his workplace exacerbates his identity conflict and deepens his resolve to 

resist assimilation. Finally, Changez reflects on the overall atmosphere at Underwood 

Samson: "I felt in that moment that all of my hard work, all of my striving, had been 

rendered meaningless by my ethnicity" (Hamid 150). This realization marks a critical point 

in his journey, as he becomes increasingly disillusioned with the American Dream he once 

pursued so fervently.

Trip to Valparaiso, Chile

During a business trip to Valparaiso, Changez's conversation with Juan-Bautista, a local 

publisher, becomes a critical turning point. Juan-Bautista’s reference to the janissaries—

Christian boys converted to Islam and serving the Ottoman Empire—serves as a powerful 

metaphor for Changez’s situation. He realizes he has been serving American corporate 

interests at the expense of his own cultural identity, sparking his resistance. Changez 

reflects, "Juan-Bautista’s words struck a chord with me. I began to see myself as a modern-

day janissary, a servant of American interests abroad, detached from my roots and identity" 

(Hamid 134). This realization marks a profound shift in Changez’s perspective, as he starts 

to question his role and allegiance in the global landscape.

Furthermore, during his time in Valparaiso, Changez encounters local anti-American 

sentiments that resonate with his growing disillusionment. He describes witnessing a 

protest where people chant slogans against American imperialism, reflecting widespread 

resistance to Western hegemony (Hamid 137). This experience deepens Changez’s 

awareness of global power dynamics and strengthens his resolve to resist assimilation into 

a culture that perpetuates inequality and injustice. Additionally, Changez recalls a moment 

when he refused to translate a derogatory comment about Pakistanis made by an American 

colleague, asserting his cultural pride and resistance against internalized prejudice (Hamid 

140). These incidents in Valparaiso serve as pivotal moments where Changez confronts the 

contradictions between his values and the corporate demands of his American employers, 

solidifying his path toward cultural resistance and identity assertion.
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Beard as a Symbol of Resistance

Changez grows a beard upon returning to New York, which becomes a symbol of his 

cultural resistance and reassertion of his Pakistani identity. His beard provokes suspicion 

and hostility from Americans, further deepening his identity conflict. The beard is a visible 

marker of his refusal to conform to American expectations. Changez reflects on his decision 

to grow a beard, noting, "My beard, by contrast, was a form of quiet but firm dissent, for 

which I was willing to endure adverse reactions" (Hamid 162). This statement underscores 

his deliberate choice to express his cultural identity despite potential backlash.

Moreover, Changez describes the reactions he receives from strangers and colleagues 

alike: "I noticed that people treated me differently, and I was no longer able to blend into 

the crowd as I once had" (Hamid 165). This shift in perception highlights the heightened 

scrutiny and discomfort he experiences as a result of his visible assertion of cultural 

difference. Additionally, Changez recounts an incident where a security guard at an airport 

subjects him to extra screening solely based on his appearance: "The guard asked me to 

step aside for a more thorough inspection, eyeing my beard with suspicion" (Hamid 168). 

This discriminatory treatment reinforces Changez’s perception of being perceived as a 

threat solely due to his outward expression of identity. Changez reflects on a confrontation 

with an acquaintance who questions his decision to grow a beard, suggesting it undermines 

his professional image: "He implied that my beard might be limiting my career prospects, 

subtly urging me to conform to Western grooming standards" (Hamid 171). This exchange 

highlights the societal pressure on Changez to conform to Western norms and the tensions 

that arise when he asserts his cultural identity in defiance of these expectations.

Additionally, Changez describes an encounter with a colleague who makes a derogatory 

comment about his beard, revealing underlying prejudices: "He remarked that my beard 

made me look ‘like one of them,’ implying I was somehow less civilized" (Hamid 174). 

This incident exemplifies the microaggressionsChangez faces and further solidifies his 

resolve to challenge stereotypes and assert his identity. Finally, Changez reflects on the 

symbolic significance of his beard as a form of resistance against the homogenizing forces 

of American culture: "My beard had become a personal statement, a visual declaration 

of my refusal to assimilate into a society that demanded conformity at the expense of 
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my authenticity" (Hamid 177). This introspection underscores the profound impact of his 

outward appearance on his sense of self and his ongoing struggle to reconcile his dual 

identities in a society resistant to cultural diversity.

Erica’s Psychological Decline

Erica’s mental breakdown and retreat into a world dominated by memories of Chris parallel 

Changez’s withdrawal from American culture. Her decline symbolizes the impossibility of 

Changez’s integration into a society that clings to its past and is resistant to change. This 

reinforces his sense of cultural dislocation. Changez reflects on Erica’s withdrawal, noting, 

"Erica’s retreat into the past mirrored my own growing detachment from American life. We 

were both haunted by ghosts that refused to let us fully engage with the present" (Hamid 

112). This parallel underscores their shared struggle with memory and identity in a society 

that values continuity over adaptation.

Likewise, Changez describes witnessing Erica’s emotional unraveling, recalling, "I 

watched as Erica retreated further into her memories, becoming increasingly distant and 

unreachable" (Hamid 115). This observation highlights the isolating effects of nostalgia and 

the barriers it creates between individuals striving for connection. Additionally, Changez 

reflects on a moment when he tries to comfort Erica but finds himself unable to bridge 

the gap between them: "I tried to console her, but my efforts only seemed to push her 

further into her world" (Hamid 118). This interaction symbolizes his growing awareness 

of the limitations of empathy in a cultural context that emphasizes individual experience 

over collective understanding. Changez also recalls a conversation with Erica where she 

confides in him about her inability to move on from Chris’s death, stating, "She confessed 

that she felt trapped in a past that refused to release its hold on her" (Hamid 121). This 

confession resonates with Changez’s struggle to reconcile his past with his present identity, 

highlighting the pervasive nature of unresolved trauma in shaping personal narratives. 

Finally, Changez reflects on the broader implications of Erica’s retreat into memory, 

remarking, "Her withdrawal made me question whether true integration into American 

society was ever possible for someone like me, whose cultural roots ran deep" (Hamid 124). 

This introspection underscores the existential dilemma Changez faces, grappling with his 

desire for acceptance in a society that demands assimilation while resisting cultural change.
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Changez’s Speech at Lahore University

Upon returning to Pakistan, Changez becomes a university lecturer and vocal critic of 

American policies. His speeches to students advocate for resistance against Western 

hegemony and promote a return to cultural roots. This role as an intellectual leader signifies 

his complete transformation and commitment to cultural resistance. Changez's lectures 

reflect a profound shift in his worldview, as he passionately articulates his critique of 

American imperialism. He tells his students, "We must resist the cultural colonization that 

seeks to erase our identity and replace it with a homogenized Western ideal" (Hamid 189). 

This statement encapsulates his advocacy for cultural autonomy and resistance against the 

imposition of Western values.

Moreover, Changez describes the atmosphere during one of his lectures, recounting, "The 

room was filled with an energy of defiance and solidarity, as students nodded in agreement 

and asked probing questions about reclaiming our cultural heritage" (Hamid 192). This 

depiction illustrates the resonance of his message among young Pakistanis grappling 

with their sense of identity amidst global pressures. Additionally, Changez reflects on 

the responsibility that comes with his new role, stating, "I realized that my position as 

a lecturer was not just about imparting knowledge, but also about empowering the next 

generation to challenge injustices and assert their cultural sovereignty" (Hamid 195). This 

introspection underscores his commitment to nurturing critical thinking and fostering a 

sense of collective identity rooted in local traditions and values.

Furthermore, Changez recalls a heated debate with a visiting American scholar during one 

of his lectures, where he challenges Western narratives of progress and development: "I 

confronted him with evidence of the detrimental impact of American policies on our economy 

and society, exposing the contradictions inherent in their claims of promoting democracy 

and freedom" (Hamid 198). This exchange exemplifies Changez's confrontational approach 

toward Western hegemony and his determination to dismantle prevailing misconceptions 

through rigorous intellectual discourse. Finally, Changez reflects on the transformative 

power of education in shaping resistance movements, noting, "Education is our most potent 

weapon against cultural erasure and domination. It empowers us to reclaim our narrative 

and forge our path forward" (Hamid 201). This sentiment encapsulates his belief in the 
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transformative potential of knowledge and underscores his role as a catalyst for societal 

change in challenging times.

Geopolitical Identity Dialogue

Throughout the novel, Changez narrates his story to an unnamed American stranger in Lahore. 

This interaction is fraught with tension and mistrust, reflecting the broader geopolitical 

conflict between America and Pakistan. Changez’s calm and articulate recounting of his 

journey serves as a form of resistance, asserting his narrative against potential American 

aggression. Changez describes the atmosphere during their conversation, noting, "There was 

an underlying tension in the air as if every word spoken carried the weight of geopolitical 

implications" (Hamid 15). This observation highlights the heightened sensitivity and 

political undertones of their dialogue, where each word is laden with layers of meaning 

and potential misunderstanding.

Additionally, Changez reflects on the purpose behind sharing his story with the American 

stranger, stating, "I wanted him to understand my perspective, to humanize the experiences 

that shaped my beliefs and actions" (Hamid 18). This intention underscores his efforts to 

bridge the divide between cultures through personal narrative, challenging stereotypes, 

and fostering mutual understanding amidst geopolitical tensions. Additionally, Changez 

recounts a moment of hesitation during their conversation, where he considers the 

implications of revealing too much about his inner thoughts and emotions: "There were 

times when I hesitated, unsure of how much to disclose, mindful of the power dynamics 

at play" (Hamid 22). This internal conflict reflects his cautious navigation of a fraught 

relationship marked by asymmetrical power dynamics and historical baggage.

In the same way, Changez describes the evolution of their discourse, noting, "As our 

conversation progressed, I sensed a subtle shift in his demeanor—a growing recognition 

of the complexities and nuances of my narrative" (Hamid 25). This shift underscores the 

transformative potential of dialogue in challenging preconceived notions and fostering 

empathy across cultural divides. Changez's ability to maintain composure and clarity 

throughout their interaction underscores his resilience and determination to assert his voice 

amidst geopolitical tensions and cultural misunderstandings.
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Rejection of American Corporate Ethos

Changez ultimately rejects the ethos of Underwood Samson, encapsulated in their motto 

“focus on the fundamentals.” This rejection signifies his repudiation of a purely profit-

driven, dehumanizing worldview, and his resistance to being reduced to a mere instrument 

of corporate interests. Changez reflects on his disillusionment with the company's values, 

stating, "I found myself increasingly at odds with the notion of reducing complex societies 

and histories to mere 'fundamentals' that could be valued and traded" (Hamid 123). This 

statement highlights his growing discomfort with the reductionist approach to global 

affairs promoted by Underwood Samson. Moreover, Changez describes a pivotal moment 

when he challenges the company’s philosophy during a board meeting, asserting, "I argued 

passionately against the reduction of human lives and cultures to mere numbers on a 

balance sheet, urging for a more ethical approach to business practices" (Hamid 126). 

This instance exemplifies his vocal opposition to the dehumanizing effects of corporate 

capitalism, advocating instead for a more nuanced understanding of social responsibility 

and cultural sensitivity.

Furthermore, Changez recounts an incident where he confronts his colleagues about their 

complicity in perpetuating inequality through their work: "I questioned their moral integrity 

and urged them to consider the ethical implications of their actions on global communities" 

(Hamid 129). This confrontation underscores his commitment to challenging the status 

quo and promoting a more socially conscious approach to business ethics. Additionally, 

Changez reflects on the personal cost of his rejection of Underwood Samson’s ethos, 

noting, "Leaving the company meant sacrificing financial security and prestige, but I could 

no longer reconcile my principles with the company’s profit-driven agenda" (Hamid 132). 

This reflection highlights the internal struggle and sacrifices involved in his decision to 

prioritize ethical integrity over corporate success.

Solidarity with Pakistani Identity

Changez’s growing solidarity with his Pakistani identity is evident in his interactions with 

family and fellow countrymen upon his return. He reconnects with his cultural heritage and 

assumes a more traditional role within his community, contrasting sharply with his previous 

attempts to assimilate into American culture. Changez describes his renewed connection 
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with his family, noting, "I found solace in the familiar rhythms of home, where traditions 

and values long cherished were reaffirmed in daily life" (Hamid 155). This reflection 

underscores his embrace of familial ties and cultural customs that had been overshadowed 

during his time in the United States. Additionally, Changez recounts a community gathering 

where he participates in cultural rituals and discussions about local issues, stating, "I felt a 

sense of belonging and purpose among my fellow countrymen, engaging in conversations 

that centered on our shared history and aspirations" (Hamid 158). This engagement signifies 

his active participation in community affairs and his growing solidarity with Pakistan, 

marking a significant departure from his previous attempts to assimilate into Western 

culture. Furthermore, Changez reflects on the transformative impact of reconnecting with 

his roots, noting, "I realized that my identity was not defined by external validation but by 

the depth of my connection to my heritage and community" (Hamid 160). This realization 

underscores his personal growth and reaffirms his commitment to preserving and celebrating 

his Pakistani identity in the face of external pressures. Additionally, Changez'sinvolvement 

in local initiatives aimed at preserving cultural traditions and fostering social cohesion 

further exemplifies his dedication to promoting a resilient and culturally rich Pakistan.

Confrontation at the American Consulate

In the novel’s climax, Changez’s confrontation at the American consulate in Lahore 

underscores the ultimate manifestation of his identity conflict and resistance. His bold 

stance against American policies and his fearless articulation of his views exemplify his 

journey from assimilation to active resistance. Changez recounts the confrontation, stating, 

"I stood firm in front of the consulate officials, challenging their policies and articulating 

the injustices faced by my country and its people" (Hamid 205). This pivotal moment 

symbolizes his transformation into a vocal critic of American hegemony, willing to confront 

power structures that perpetuate inequality and oppression. Furthermore, Changez reflects 

on the personal stakes involved in his confrontation, noting, "I knew the risks of speaking 

out, but I could no longer remain silent in the face of injustice and disregard for human 

dignity" (Hamid 208). This internal struggle highlights the moral imperative driving his 

resistance and underscores his commitment to advocating for social justice and political 

autonomy.
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Major Findings

The novel is a poignant exploration of the complexities of post-9/11 identity and the 

insidious nature of Western hegemony. The novel delves into the protagonist, Changez, as 

he grapples with the tension between his Pakistani heritage and his assimilated American 

life. Through the lens of postcolonial theory, particularly Bhabha's concept of hybridity, 

the study reveals Changez as a quintessential product of cultural collision. His identity 

is a complex amalgam of Eastern and Western influences, a state of being perpetually in-

between. However, the narrative underscores a gradual shift in Changez's perspective. As 

the novel progresses, the protagonist becomes increasingly disillusioned with the American 

Dream and the underlying power dynamics that privilege Western culture.

Drawing on Said's Orientalism, the research illuminates how the novel critiques the 

stereotypical and often dehumanizing representations of the East in Western discourse. 

Changez's experiences in America expose him to the pervasive prejudice and suspicion 

directed towards Muslims and Arabs. The novel effectively challenges the monolithic 

portrayal of these cultures, highlighting the diversity and complexity of the Muslim world.

Ultimately, the study finds that Changez's journey culminates in a rejection of American 

values and a reclamation of his Pakistani identity. His transformation is a response to the 

cultural and political marginalization he experiences. The novel posits that the post-9/11 

world is characterized by a heightened sense of otherness and suspicion, which forces 

individuals to make difficult choices about their affiliations. Changez's decision to embrace 

his roots is a powerful indictment of Western imperialism and a call for a more nuanced 

understanding of cultural differences.

Conclusion

In conclusion, Mohsin Hamid’s novel meticulously weaves a narrative of cultural resistance 

and identity conflict through the experiences of Changez. From his initial admiration for 

America to his eventual rejection of its values, Changez’s journey is marked by significant 

events and interactions that illustrate his internal and external struggles. These twelve 

illustrations from the novel underscore the complexities of navigating multiple identities 

in a post-9/11 world, highlighting the nuanced interplay between cultural assimilation 

and resistance. Through Changez’s transformation, Hamid invites readers to reflect on 
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the broader implications of identity politics, cultural belonging, and global citizenship in 

contemporary society.
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g]kfnL efiffdf ;lGwJoj:yfsf] cWoog

t]hk|;fb kf}8]n, ;x–k|fWofks, d}ofFb]jL sGof sn]h

Email: paudeltejprasad@gmail.com

n]v;f/

	 lqe'jg ljZjljBfno lzIffzf:q ;ª\sfo  tyf dfgljsL ;ª\sfo :gftgs tx, k|yd jif{ 

clgjfo{ g]kfnL ljifosf] kf7\oqmddf zAb lgdf{0fsf k|sf/x¿dWo] ;lGwJoj:yf ljz]if dxTjsf] 

b]lvG5 . vf;u/L ;+:s[t efiffaf6} k|efljt g]kfnL efiffdf zAb lgdf{0fsf ;u{k4lt, ;df;k4ltx¿ 

k|of]udf /x]sf 5g\ / ltgdf ;lGw lgod nfu' eO{ zAbsf] lgdf{0f x'G5 . ;lGwJoj:yf zAb lgdf{0fsf 

;a} k4lt jf k|lqmofx¿df st} g st} s'g} g s'g} ?kdf k|of]u ePs} x'G5 . To;}n] ;lGwJoj:yf 

zAblgdf{0fdf ;a}eGbf dxTjk"0f{ dflgG5 . ;+:s[t efiffdf ;lGwcGtu{t :j/;lGw, Jo~hg;lGw, 

lj;u{;lGw, k|s[ltefj;lGw nufotsf] rrf{ kfl0flgn] u/]sf] kfOG5 eg] To;af6} k|efljt eP/ 

g]kfnL efiffdf klg ;+:s[t ;lGw;Fu ldNbf] ;lGwJoj:yf zAblgdf{0fdf /x]sf] kfOG5 . g]kfnLdf 

:j/ ;lGw tyf Jo~hg;lGw;Fu ldNbf ;lGw /x]sf 5g\, h;df nf]k, cfb]z, cfud h:tf ;+:s[ts} 

lgodx¿sf] cg';/0f ul/Psf] kfOG5 . o; cg';GwfgfTds n]vdf ;+:s[t;lGwsf ;Gbe{df g]kfnL 

efiffdf ;lGwJoj:yfsf] cWoog ul/G5 . 

zAbs'l~hsf M ;lGw, Wjlgkl/jt{g, :j/, Jo~hg, ;+/rgf, nf]k, cfud, cfb]z .

!= ljifok|j]z M 
	 wf/0ffTds cy{sf] ;+:s[tsf] …wfÚ wft'df ;d\ pk;u{ tyf …OÚ k|Too nfu]/ ;lGw zAbsf] 
lgdf{0f x'G5 . h;sf] zflAbs cy{ d]n jf ;lDd>0f eGg] x'G5 . ;lGw zAbeGbf klg j0f{;Fu 
;DalGwt k|lqmof xf] . zAb lgdf{0fdf cl3Nnf] zAbsf] clGtd j0f{ / kl5Nnf] zAbsf] cl3Nnf] 
j0f{sf lardf x'g] j0f{ldng k|lqmof ;lGw xf] . ;lGwJoj:yf ;+:s[taf6 k|]l/t ePsfn] / g]kfnLdf 
:ki6 ?kdf ;lGw;DaGwL lgodsf] Joj:yf gePsfn] tT;d jf tb\ej zAbx¿df ;lGwk|lqmof s] 
s;/L ePsf] 5 < s'g s'g j0f{sf] s:tf] cj:yfsf] ;+of]udf s'g j0f{sf] lgdf{0f x'G5 jf s'g j0f{df 
kl/jt{g cfpF5 eGg] s'/f klg k"0f{ ?kdf :ki6 x'g ;s]sf] 5}g . o; cg';GwfgfTds n]vdf g]
kfnL efiffdf ;+:s[t ;lGwsf] k|efj / g]kfnL efiffdf zAblgdf{0fsf qmddf k|of]u ePsf] jf x'g] 
;lGwJoj:yfsf] cWoog ;'i7' ?kdf ul/Psf] 5 .

@= ;d:ofsyg / p2]Zo
	 g]kfnL efiffdf ;lGwJoj:yfsf] cj:yf / g]kfnL zAblgdf{0f k|lqmofdf ;lGwsf] dxTjaf/] 
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ljzb rrf{ ul/Psf] o; n]vsf] k|d'v ;d:of g} g]kfnL efiffdf ;lGwJoj:yfsf] vf]hL ug'{ xf] . 
pSt ;d:ofsf] lg/fs/0f ug'{ / g]kfnL efiffsf] ;lGwJoj:yfnfO{ ;xh ?kdf cWoog ljZn]if0f 

ug'{ o; n]vsf] k|d'v p2]Zo xf] .

#= ;}4flGts 9fFrf / ;fdu|L ;ª\sng
	 o; cg';GwfgfTds n]vsf nflu cfjZos ;fdu|L ;ª\sng k':tsfnoaf6 ul/Psf] 5 . 
o;afx]s cGo ;fdu|L ljifolj1;Fu ;f]wk'5 u/L plrt k/fdz{;d]t lnO{ o; n]vnfO{ k"0f{tf 
lbOPsf] 5 .

$= ;+:s[t efiffdf ;lGwJoj:yf
	 g]kfnL efiffdf ;lGwJoj:yf a'em\g ;+:s[t efiffsf] ;lGwJoj:yfnfO{ a'em\g'kg{] x'G5 . 
;+:s[t kfl0fgLo Jofs/0fdf k~r;lGwsf] af/]df JofVof, ljdz{ ePsf] kfOG5 . h;cGtu{t Os\, 
o0f\, coflb, lj;u{, xn\, k|s[ltefj nufotsf ;lGwx¿ kb{5g\ . ltgnfO{ :j/, Jo~hg / lj;u{ 
;lGwdf juL{s/0f u/L ltgsf] ;fdfGo rrf{ oxfF ug'{ pko'St x'G5 .
c_ :j/;lGw 
	 :j/ / :j/sf lardf x'g] ;lGw :j/;lGw xf] . ;+:s[tdf :j/cGtu{t cr\ k|Tofxf/ -c,O,p, 
C,n[, P, cf], P], cf}_ df x'g] ;lGw kb{5 . :j/;lGw x'Fbf st} :j/df kl/jt{g kfOG5 eg] st} :j/
sf] :yfgdf Jo~hg cfud ePsf] klg kfOG5 . :j/;lGwcGtu{t lgDg ;lGw d'Vo 5g\ M
s_ ;j0f{ ;lGw
	 ;j0f{ eGgfn] c÷cf, O÷O{ tyf p÷pm sf lardf x'g] ;lGw xf] . o; ;lGwdf oL j0f{sf 
lardf ;lGw x'Fbf tL b'O{ j0f{sf] d]naf6 bL3{ x'g] ePsfn] ;j0f{ ;lGwnfO{ bL3{ ;lGw klg elgG5 . 
h:t} M 
k':ts±cfnoÖ k':tsfno 
ljBf±cyL{Ö ljBfyL{
ljBf±cfnoÖ ljBfno
/lj±OGb| Ö /jLGb|
lul/±O{zÖlu/Lz
;'±plSt Ö ;"lSt
efg'±pboÖefg"bo .
v_ o0f\ ;lGw
	 o; ;lGwdf :j/j0f{sf cufl8 O, p, C, n[ j0f{ cfPdf ltgsf :yfgdf qmdzM o, j, /, 
n j0f{ cfpF5 / :j/j0f{;Fu ;lGw x'G5 . h:t} M 
clt±cfrf/ Ö cTofrf/
k|lt±PsÖ k|To]s
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;'±cfutÖ:jfut
cg'±co Ö cGjo
lkt[±cf1fÖ lkqf1f
u_ u'0f ;lGw
	 o;cGtu{t c÷cf j0f{ O÷O{ sf] cufl8 cfPdf P, c÷cf j0f{ p÷pm sf] cufl8 cfP cf] 
/ c÷cf j0f{ C sf] cufl8 cfP c/\ df kl/jt{g eO{ ;lGw x'g] Joj:yf 5 . h:t} M 
u0f±O{zÖu0f]z, ;'/±OGb|Ö;'/]Gb|
dx±pT;jÖ dxf]T;j, ;"o{±pboÖ ;"of{]bo
dxf±ClifÖdxlif{, b]j±ClifÖ b]jlif{ cflb .
3_ j[l4 ;lGw

o;cGtu{t c÷cf j0f{ O÷O{÷P÷P] j0f{sf] cufl8 cfPdf P], c÷cf j0f{ p÷pm÷cf]÷cf} 
j0f{sf] cufl8 cfPdf cf} / c÷cf j0f{ C j0f{sf] cufl8 cfPdf cf/\ df kl/jt{g eO{ ;lGw x'g] 
Joj:yf 5 . h:t} M 

dt±P]SoÖdt}So
dxf±cf}iflwÖdxf}iflw
;j{±cf}iflwÖ;jf{}iflw cflb .

ª_ coflb ;lGw
	 o;cGtu{t P, cf], P], cf} j0f{ c, cf j0f{sf] cufl8 cfPdf qmdzM co\, cj\, cfo\, cfj\ df 
kl/jt{g eO{ ;lGw x'g] Joj:yf 5 . h:t} M
g]±cgÖgog, r]±cgÖrog
>f]±cgÖ>j0f, kf]±cgÖkjg
u}±csÖufos, g}±csÖgfos
kf}±cgÖkfjg, >f}±cgÖ>fj0f cflb . 
cf_ Jo~hg;lGw
	 Jo~hg;lGw eGgfn] :j/ / Jo~hg tyf Jo~hg / Jo~hgsf lardf ;lGw eO{ 
Jo~hgdf cfpg] Wjlgkl/jt{g eGg] a'lemG5 . ;+:s[t ;lGwJoj:yfdf /x]sf Jo~hg;lGwsf k|of]
unfO{ lgDgfg';f/ b]vfpg ;lsG5 M 
s= 3f]if j0f{df kl/jt{g
	 k5fl8 3f]if j0f{ ePdf cufl8sf] c3f]if j0f{ klg 3f]ifdf kl/jt{g eO{ ;lGw x'g] Joj:yf 
o;cGtu{t ePsf] b]lvG5 . h:t} M
pt\±of]uÖpBf]u -t\ 3f]if b\ df kl/jt{g_
jfs\±O{Zj/L Ö jfuLZj/L -s\ 3f]if u\ df kl/jt{g_
v= k~rd j0f{df kl/jt{g
	 k5fl8 k~rd j0f{ ePdf cufl8sf] j0f{ klg ;f]xL ju{sf] k~rd j0f{df kl/jt{g x'g] 
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Joj:yf o;cGtu{t ePsf] kfOG5 . h:t} M 
jfs\±do Ö jfª\do -s\ j0f{ª j0f{df kl/jt{g_
hut\±gfy Ö huGgfy -t\ j0f{ g j0f{df kl/jt{g_
u=ju{ kl/jt{g
	 s, r, 6, t, k ju{sf] j0f{ k5fl8 ePdf cufl8sf] kfFrf}+ j0f{ ;f]xL ju{sf] kfFrf} j0f{df 
kl/jt{g x'g] / d kl5sf j0f{x¿ k5fl8 cfPdf lz/laGb'df kl/jt{g x'g] Joj:yf o;cGtu{t 
ePsf] kfOG5 . h:t} M 
;d\±3if{Ö;ª\3if{ -d\ j0f{ ª j0f{df kl/jt{g_
;d\±rf/Ö ;~rf/ -d\ j0f{ ` j0f{df kl/jt{g_
;d\±tf]ifÖ;Gtf]if -d\ j0f{ g j0f{df kl/jt{g_
;d\±kGgÖ ;DkGg -d\ j0f{ d j0f{ g} x'g'_
;d\±;f/Ö;+;f/ -d\ j0f{ lz/laGb'df kl/jt{g x'g'_
3= cfud x'g'
	 :j/ j0f{sf] k5fl8 5 j0f{ cfPdf r\ cfud x'g] Joj:yf o;cGtu{t /x]sf] b]lvG5 . h:t} M 
cg'±5]bÖcg'R5]b 
lj±5]bÖljR5]b
kl/±5]bÖkl/R5]b .
	 oLafx]s Jo~hg ;lGwdf r'Tj x'g], bGTo ; d"w{Go if / tfnJo zdf kl/jt{g x'g] 
Joj:yf klg kfOG5 . h:t} M 
;t\±lrt\ Ö;lRrt\
lg;\±sfdÖlgisfd
b';\±zf;gÖb'Zzf;g
O_ lj;u{ ;lGw 
	 ;+:s[tdf lj;u{ ;lGwJoj:yfsf af/]df Jofks rrf{ ePsf] b]lvG5 . o;cGtu{t ; j0f{ 
slxn] lj;u{, slxn] cf] clg slxn] ; j0f{s} ?kdf /xg] Joj:yf ePsf] kfOG5 . o:tf] ;lGw 
;+:s[tdf j}slNks dflgG5 .
h:t} M dg;\±/dÖdgf]/d
dg;\±l:yltÖdgMl:ylt
oz;\±ufgÖozf]ufg
b';\±vÖb'Mv
	 o; ;lGwJoj:yfdf lj;u{ x'g' jf cf] x''g'df lglZrt Joj:yf eg] /x]sf] kfOG5 . h;nfO{ 
k5fl8sf] j0f{sf] k|efj k5{ . 
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%= g]kfnL efiffdf ;lGwJoj:yf
	 g]kfnL efiffdf ;lGwJoj:yf ;+:s[taf6} k|]l/t b]lvG5 / klg s]xL gofF kgf klg kfOG5 . 
vf; u/L g]kfnL efiffdf ;+:s[tdf h:tf] o:tf] j0f{df o:t} ;lGw x'G5 eGg] Joj:yf g/x] klg 
;+Vof zAb, k|fltklbs zAb s[bGt zAbdf ;+:s[t ;lGwsf] k|efj a9L /x]sf] 5 . g]kfnL efiffdf 
/x]sf] ;lGwJoj:yfsf] cWoog ubf{ oxfF kfOg] ;lGw :j/ / Jo~hg ;lGw;Fu glhs 5g\ t/ lj;u{ 
;lGw g]kfnLdf kfOFb}g . g]kfnL efiffdf :j/ ;lGw / Jo~hg ;lGw eg]/ ;+:s[t ;lGwsf] l;sf] ub{} 
tLafx]s cGo ?kdf ;lGwJoj:yfsf]  cWoog ug'{ dgfl;a x'G5 .

%=! afx\o ;lGw 
	 PseGbf a9L ?kx?sf] ;+of]hg x'Fbf x'g] Wjlgkl/jt{g afx\o ;lGw xf] . o:tf] ;lGwnfO{ 
;+:s[ts} h:tf] :j/;lGw, Jo~hg;lGwsf ?kdf cWoog ug'{ pko'St b]lvG5 .
c_ :j/ ;lGw
	 ;+:s[tdf h:tf] g]kfnLdf klg ;j0f{, u'0f;lGw nufotsf s]xL ;lGwsf] k|efj k/]sf] b]lvG5 
/ klg tL;Fu ldNbfh'Nbf cGo ?kdf Wjlgkl/jt{g klg ePsf] kfOG5 . h:t} M
s_ ;j0f{ ;lGw 
M g]kfnLdf c÷cf j0f{sf lardf d]n x'Fbf cf j0f{df Wjlgkl/jt{g ePsf] kfOG5 . h:t} M n]
s±cfnLÖn]sfnL, le/±cfnf]Öle/fnf], dfof±cfn'Ödfofn', l/;±cfxfÖl/;fxf, 3fd±cfOnf]
Ö3dfOnf] 	 cflb .
v_ u'0f ;lGw M 
g]kfnLdf ;+:s[tsf] u'0f;lGw;Fu ldNbf] Wjlgkl/jt{g kfOG5 . h:t} M 
k"j{±PnLÖk'a{]nL, adf{±PnLÖad{]nL, 3/±Pn'Ö3/]n', uf]8f±P6f]Öuf]/]6f], ;Nnf±P/L Ö;Nn]/L cflb .
u_ o0f\ ;lGw M 
g]kfnLdf ;+:s[tsf] o0f\ ;lGw;Fu ldNbf] s]xL Wjlgkl/jt{g kfOG5 . h:t} M 
;fgL±cfdfÖ;fGofdf, kfgL±cfnf]ÖkGofnf], w"t{±ofOFÖw'Tof{OF, af7f]±ofOFÖa7\ofOF, 
sfG5L±cfdfÖsfG5\ofdf,	 d"v{±ofOFÖd'Vof{OF, 	 /S;L±cfxfÖ/S:ofxf cflb .
j[l4 ;lGw M g]kfnLdf ;+:s[tsf] j[l4 ;lGw;Fu ldNbf] s]xL Wjlgkl/jt{g klg kfOG5 . h:t} M 
/ft±of}nLÖ/Tof}nL, k'vf{±of}nLÖk'Vof{}nL, k':tf±of}nLÖk':Tof}nL . cflb .
cf_ Jo~hg ;lGw M 

;+:s[tdf Jo~hg :j/ / Jo~hgsf] k|efjdf kbf{ Wjlgkl/jt{g cfO{ cGo Jo~hgdf kl/
jt{g ePsf] kfOG5 . t/ g]kfnLdf eg] To:tf] kfOFb}g / klg Jo~hg ;lGw;Fu ldNbf s]xL pbfx/0f 
kfpg ;lsG5 . h:t} M
p;±n]ÖpNn], s;±n]ÖsNn], h;±n]ÖhNn], xfdL±nfO{ÖxfDnfO{ cflb .
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%=@ cfGtl/s ;lGw 
	 ¿kleq} x'g] ;lGwk|lqmof cfGtl/s ;lGw xf] . o:tf] ;lGw :j/ / Jo~hg b'j}df ePsf] kfOG5 .
s_ :j/;lGw 
Pp6} ?kleq x'g] :j/Wjlg kl/jt{g :j/;lGw xf] . of] P]lR5s ;lGwsf ?kdf /x]sf] b]lvG5 . h:t} M
cxf] M cf]xf] 
;xf/f M ;fxf/f
;fdu|L M ;fdfu|L
kxf8 M kfxf8
dflysf pbfx/0fdf d'Vo ¿ksf :j/Wjlgdf kl/jt{g cfPsf] b]lvG5 . k|of]usf b[li6n] eg] oL ?kx? P]
lR5s x'g\ . h;df c Wjlg cf, cf]df kl/jt{g ePsf] b]lvG5 . 
v_ Jo~hg;lGw 
Pp6} ?kleq x'g] Jo~hgWjlg kl/jt{g Jo~hg;lGw xf] . o:tf] ;lGw P]lR5s ;lGwsf] ?kdf /x]sf] b]lvG5 
. h;cGtu{t Jo~hgWjlgnf]k, ;ª\3ifL{ejg, cNkk|f0fLejg cflb kb{5g\ .
Jo~hgWjlgnf]k M kxf8 M kf8, cfxfn M cfn, ;xf/f M ;f/f, axfgf M afgf cflb . oL pbfx/0fdf larsf] 
Jo~hgWjlg nf]k ePsf] b]lvG5 . 
;ª\3ifL{ejg M :j/larsf] Jo~hg / kbfGt Jo~hg pRrf/0fdf ;ª\3ifL{ ag]sf] b]lvG5 . h:t} M 
cfkm" -km M :kzL{_ M cfkm" -km M ;ª\3ifL{_, cfFvf -v M :kzL{_, cfFvf -v M :kz{ ;ª\3ifL{_
sfv -vM :kzL{_, M sfv -v M ;ª\3ifL{_ .
cNkk|f0fLejg M o;cGtu{t kbfGtsf] dxfk|f0f Wjlg cNkk|f0f pRrf/0fdf cfPsf] kfOG5 . h:t} M af3 
M afu, ;fFem M ;fFh, ;fF9] M ;fF8], sfFw M sfFb, ;f}/e M ;f}/a . oL pbfx/0fdf cGTosf] dxfk|f0f j0f{ 
pRrf/0fdf cNkk|f0f ag]sf] b]lvG5 . 

^= g]kfnL efiffdf ;lGwJoj:yfdf kfOg] leGgtf
g]kfnL efiffdf ;lGwJoj:yf s]xL ;+:s[taf6 k|]l/t kfOP klg k"0f{tM ;+:s[t ;lGw;Fu ldNbf] 

eg] 5}g a? g]kfnL efiffdf st} Wjlg nf]k, st} Wjlg cfud, st} Wjlg kl/jt{g, st} Wjlgdf 
ljkof{; eg] kfOG5g\ . o;}nfO{ cfwf/ dfg]/ g]kfnL efiffdf /x]sf] ;lGwJoj:yf lgDgfg';f/ cWoog 
ug{ ;lsG5 M
s_ ;+/rgfut cfwf/ M 
	 g]kfnL ;lGw ?k / ?k tyf zAb / zAbsf] ;+of]hg x'Fbf 3l6t x'G5 . ?k / ?k ;+of]lht 
x'Fbf x'g] ;lGw Jo'Tkfbglgi7 / zAb / zAbsf] ;+of]hg x'Fbf x'g] ;lGw ;df;lgi7 ;lGw dflgG5 . 
h:t} M ? cfO  M ?jfO -Jo'Tkfbglgi7 ;lGw_
dfvf] a'6\6] M dlva'6\6] -;df;lgi7_
v_ cy{tflTjs cfwf/ M 
	 g]kfnLdf ;+of]hgcl3sf leGg / :jtGq zAbx¿ ;+of]hg eO;s]kl5 cy{tflTs b[li6df 
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Pp6f PsfOsf ?kdf /xg] l:yltdf dfq s'g} b'O{ Wjlgsf lardf ;lGwJoj:yf nfu' x'G5 . 
u_ sf]l6ut cfwf/ M 
	 g]kfnLdf s]xL ;lGwlgod vf; vf; zAbju{df dfq 3l6t x'G5g\ . o:tf ;lGwlgod s'g} 
ju{df nfu' x'Fbf cGo ju{df nfu' gx'g ;S5g\ . 
;j{gfddf nfu' x'g] ;lGw lgod M 
s;\ n] M sNn]
h;\ n] M hNn]
o:tf ;lGw lgod cGo ju{df nfu' x'Fb}gg\ . h:t} M 3fF;\ n] M 3fFNn] x'Fb}g . 
;+Vof zAbdf nfu' x'g] ;lGw lgod
;ft\ c;L M ;tf;L, cf7\ c;L M c7f;L, 5 c;L M 5of;L . 
of] lgod cGo cj:yfdf nfu' x'Fb}g . h:t} M rf6\ cgL M r6gL
;+Vof zAbdf ;lGw x'Fbf Wjlgdf kl/jt{g cfpF5 .
Ps M Ps\, P3\
b'O{ M b'O{, af, at\, ao\, aO, 
ltg M ltg\, t], lq, lt/\,
rf/ M rf/\, rp, rj\, rpF, rp/
kfFr M kfFr\, kg\, kr\, kOF, kGr\
5 M 5, ;f], 5a\, 5t\, 5o\, 
;ft M ;ft\, ;t\, ;OFt\, ;r\, ;g\, ;Gt\
cf7 M cf7\, c7\, c8\, cG7\
gf} M gf}, pg\, pgg\, pgf, pgfg\
b;\ M b;\, cf/, /, w, 
;fdfGo e"t tyf kIfdf dfq nfu' x'g] ;lGw lgod
hf of] M uof]
x' Psf] M ePsf]
? of] M /f]of]
If]qut cfwf/ M b'O{ ?ksf] ;+of]hg x'Fbf lgs6sf] Wjlg k|efljt eP/ kl/jlt{t x'g] k|lqmofsf] 
k|efjsf] If]q j0f{ jf Wjlg /x]sf] x'G5 eg] ?k ;+of]hg x'Fbf glhs g/x]sf] ?ktTj klg k|efjsf] 
If]q aGg uO{ d"nsf] kl/jt{g x'G5 . 
h:t} M 7'nL cfdf M 7'Nofdf, t];\ n] M t]Nn], 
;+of]hgut cfwf/ M ?ktTjsf] ;+of]hg x'Fbf s'g} WjlgtTjsf] nf]k x'G5 jf b'O{ jf b'O{dWo] s'g} Ps 
Wjlgsf 7fpFdf gofF Wjlg cfpF5 -cfb]z_, gofF Wjlg cfud x'G5, jf WjlgtTjdf s'g} km]/abn geO{ 
b'O{ ?kfTds PsfOnfO{ Pp6} PsfO agfP/ k|s[ltefj ug{ ;lsG5 . o; cfwf/df g]kfnL ;lGwnfO{ 
cfb]z ;lGw, cfud ;lGw, nf]k ;lGw cflbdf juL{s/0f ug{ ;lsG5 .
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s_ cfb]z ;lGw M  ;lGw x'g'eGbf cl3sf] zAbsf] s'g} Ps Wjlgsf] :yfgdf ldNbf]h'Nbf] Wjlg csf{] 
Wjlg kl/jlt{t x'g] k|lqmof cfb]z ;lGw xf] .
h:t} M tft\ cfp Mttfp, yfs\ cfnL M ysfnL, 5fg\ cf]6 M 5gf]6, sf6\ cf}tL M s6f}tL
w' P/ M wf]P/, 5' P/ M 5f]P/, ? of] M /f]of], 
v_ nf]k;lGw M O{, P/, Psf]l;t ;+of]u x'Fbf ;+o'St Jo~hgsf] kl5 cfPsf] csf/sf] nf]k x'G5 . 
h:t} M 
rDs P/ M rDs]/, nDs O{ M nDsL, cfp Psf] M cfPsf]
u_ cfud ;lGw M :j/fGt d"nkl5 bf], b}, bf ?ksf] of]u ePdf cg'gfl;tf -F_ sf] cfud x'G5 . h:t}  
vf b} M vfFb}, vf bf] M vfFbf], vf bf M vfFbf 
PsfIf/L wft'kl5 5 ?ksf] of]u x'Fbf g sf] cfud x'G5 . h:t} M 
x' 5 M x'G5, hf 5 M hfG5, ? 5 M ?G5
cfp cGtdf x'g] wft'df klg 5 cfof] eg] F sf] cfud x'G5 .h:t} M 
ufp 5 M ufpF5, x;fp 5 M x;fpF5, ;'tfp 5 M ;'tfpF5
o;}u/L s]xL cj:yfdf g]kfnLdf ;lGw x'Fbf Wjlg ljkof{; x'g] l:ylt klg cfPsf] b]lvG5 . sltko 
cj:yfdf t ;lGw x'Fbf ?ksf] klg cl3Nnf] j0f{ kl/jt{g ePsf] klg kfOG5 . h:t} M 
3/±P/LÖ38]/L, uf]8f±P6f]Öuf]/]6f] .
3/±P;f]Ös/];f] -cl3Nnf] ?ksf] ;'?sf] j0f{df Wjlgkl/jt{g_
o:tf] kl/jt{g ;+:s[tdf Os, o k|Too nfUbf ePsf] kfOG5 . h:t} M
;dfh±OsÖ;fdflhs, O{Zj/±oÖP]Zjo{ . -af]wsf nflu cfjZos ePsfn] oxfF of] s'/f /flvPsf] 
xf] ._

&= lgisif{ 
	 ;lGw eGgfn] b'O{ Wjlgsf lardf Pscfk;df d]n eO{ b'O{j6} Wjlg jf s'g} Ps Wjlgdf 
cfpg] kl/jt{g xf] . o;/L ;lGw x'Fbf zAbsf] k"jf{j:yfdf kl/jt{g cfpF5, To;}n] ;lGwJoj:yf 
zAblgdf{0fcGtu{t cWoog ul/g] zAblgdf{0fsf] cfwf/ xf] . o:tf] zAblgdf{0fn] eflifs ?knfO{ 
;df; agfpF5 / ;xh k|of]uof]Uo agfpF5 . 
	 ;+:s[t efiffdf ;lGwJoj:yf :ki6 5, :j/;lGw, Jo~hg;lGw, lj;u{;lGw cflb ;lGwdf 
ljeSt 5 . ;+:s[tsf] ;lGw j}1flgs 5, hxfF clgjfo{tf / j}slNkstf b'j} s'/fsf] pknAwtf 5 . 
o:tf] j0f{ o:tf] cj:yfdf o:t} x'G5 eGg] lglZrttf 5, h;n] ubf{ ;+:s[t ;lGw j}1flgs ag]sf] 
5, Jojl:yt ag]sf] 5 . 
	 ;+:s[t efiffaf6} ljsl;t ePsf] cfw'lgs cfo{efiffcGtu{t kg{] g]kfnL efiffdf ;+:s[tafx]
ssf zAbx¿sf] cWoog ubf{ ;+:s[t ;lGwsf] w]/yf]/ k|efj :ki6 ?kdf /x]sf] cjut x'G5 . 
;+:s[tdf h:tf] o:tf] cj:yfdf o:tf] j0f{;Fu of] j0f{ cfpFbf of] j0f{df o:tf] Wjlgkl/jt{g cfpF5 
eGg] ;'lglZrttf / Joj:yf g]kfnL efiffdf kfOFb}g . st} :j/ / Jo~hg ;lGw;Fu ldNbf]h'Nbf] 
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;lGwJoj:yf g]kfnLdf kfOG5 eg] st} s]xL km/s ?kdf Wjlgkl/jt{g ePsf] kfOG5 . ;+:s[t 
efiffdf h:t} ;'lglZrttf, Jojl:yttf / j}1flgstf g]kfnL efiffdf klg cfjZos 5 . o:tf] 
Joj:yfn] g]kfnL zAb lgdf{0fnfO{ Ps?ktf lbG5, efiffnfO{ Jojl:yt agfpF5 / dfgs agfpF5 . 

*= ;Gbe{s[lt;"rL
clwsf/L, x]dfª\u/fh -@)%&_, ;d;fdlos g]kfnL Jofs/0f, sf7df8f}+ M j]e lk|G6;{ k|f=ln= .
uf}td, b]jLk|;fb / rf}nfufO{, k|]dk|;fb -@)&)_, efifflj1fg, sf7df8f}+ M kf7\o ;fdu|L k;n .
rfkfufO{+, g/]Gb|, -@)$%_, efifftTj, sf7df8f}+ M /Tg k':ts e08f/ .
9sfn, dltk|;fb, -@)^(_, zAblgdf{0fk|lqmof / ;lGw, sf7df8f}+ M e'F8Lk'/f0f k|sfzg .
ofbj, of]u]Gbk|;fb / /]UdL, eLdgf/fo0f, -@)%*_, efifflj1fg, sLlt{k'/ M Go' lx/f a'S; OG6/k|fOh]
h .
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Abstract

This article explores the difficulties and obstacles teachers face in teaching English as a 

foreign language in Nepal. The main goal is to highlight the challenges of teaching English 

in countries where it is not a native language. The multilingual nature of the country 

creates difficulties in learning English as a students often struggle with interference from 

their native languages. Additionally, lack of qualified English teachers, outdated teaching 

methodologies and insufficient teaching materials hinder effective learning.Primary data 

were gathered from three English teachers who instruct at the basic level in community 

schools in Bharatpur metropolitan city. Field observations and in-depth interviews were 

the key methods of data collection. From these interviews and existing literature, several 

challenges of teaching English as a foreign language in our context have been identified. 

The findings reveal that teachers face challenges inside the classroom related to their and 

their students' knowledge, and outside the classroom with parents and an unfavorable 

environment. Other challenges are linked to language issues, curriculum, textbooks, and 

government policies. The results of this study are beneficial to teachers, researchers, school 

administrators, policymakers, curriculum developers, and textbook writers for improving 

English teaching in Nepal.

Keywords: challenges, classroom interaction, foreign language, mother tongue, language 

teaching and learning

Introduction

Language is the primary means of communication for humans. It is a universal property 

through which individuals interact to meet their needs. Various languages are used globally, 

and English is one of them, widely used worldwide. English is essential for accessing 

scientific, technological, medical, engineering, trade, and international communication 

information. Consequently, it is taught and learned as a foreign language globally, even 
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where it is not a mother tongue. "About 6% of the world’s population speaks English as a 

first language, but 80% of journal papers are written in English. The top 50 most prestigious 

scientific journals in the world are all published in English."

In Nepal, English is taught as a foreign language from basic school levels to higher 

education. It is included as both a compulsory and optional subject in educational institutions 

across Nepal. As a foreign language, English is perceived as difficult because students’ 

achievement in English is consistently low compared to other subjects. This suggests that 

teachers face problems in helping students achieve the objectives of the English course 

effectively. These challenges in teaching and learning English in Nepal led to this study on 

the difficulties faced by teachers in teaching English as a foreign language.

Teaching English as a foreign language is a challenging yet rewarding career. English 

teachers must continually adapt to their students’ needs, addressing various classroom 

issues because students have diverse problems. Effective teachers recognize common 

problems and work to find solutions, creating a more productive learning environment. 

Identifying the challenges of teaching English in Nepalese contexts is essential.

Nepalese students struggle with English because it is a foreign language for them. 

Administrators, educators, and teachers also have poor English skills, particularly in 

listening, speaking, reading, and writing. There is widespread concern among administrators, 

guardians, and policymakers that students, even at the campus level, struggle with English 

communication. English teachers often use Nepali in the classroom. Despite significant 

investment in English education through teaching, training, seminars, workshops, and 

conferences, the workforce still appears weak in the job .

While observing classes, I found that some English teachers often taught English by 

translating it into Nepali. When asked why they did this, some student teachers explained 

that they were advised by class teachers and school administration to use any effective 

methods to ensure students learned English. When modern communicative methods were 

used, some students remained silent or complained that they did not understand. They 

preferred the translation method, which led to better engagement. Some student teachers 

noted that many students in class seven could not write English alphabets correctly. 

Observations showed that when teachers used only English, students often created noise 
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and demanded translation into Nepali.

Two permanent lower secondary level English teachers with over three years of experience 

stated that they primarily used the grammar translation method. They felt that teaching 

English solely in English was inappropriate in their context, and only traditional materials 

were used. Most students were very weak in English, and without translation into Nepali, 

they would complain, disrupting the class. The school administration emphasized that 

students should understand the subject matter, regardless of the teaching method. These 

teachers also faced numerous problems in teaching English as a foreign language.

As an English teacher, I did not openly support their views. However, I noticed that the 

students' performance in English at community schools was not satisfactory. Although 

teachers are trying to improve the students' conditions, their efforts are not entirely 

successful due to numerous challenges in teaching English as a foreign language. Given 

these circumstances, I was motivated to study the problems faced by teachers teaching 

English at the basic level in public schools in Nepal.

Despite the general nature of the problem, I found limited literature on this topic. Very few 

studies have been conducted in this area in Nepal, which prompted me to investigate it 

further. The primary goal of my study was to describe the challenges faced by teachers in 

teaching English as a foreign language and to derive some pedagogical implications based 

on data analysis and interpretation. The specific questions I aimed to explore were:

1.	 What are the major challenges faced by teachers in teaching English as a foreign 

language in Nepal?

2.	 How can we minimize these challenges in teaching?

By implementing these strategies, the teaching and learning of English as a foreign 
language in Nepal can be significantly improved.

1.	 Enhancing Teacher Training Programs

o	 Regular workshops and training sessions should be conducted to introduce 
modern teaching techniques like communicative language teaching (CLT) and 
task-based learning.

2.	 Providing Sufficient Teaching Materials
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o	 Schools should invest in digital resources, libraries, and interactive learning tools 
such as language learning apps, videos, and online exercises.

3.	 Creating an English-Speaking Environment

o	 Encourage students to speak English in and outside the classroom through 
debates, storytelling, role-plays, and language clubs.

4.	 Using Interactive and Student-Centered Methods

o	 Move away from traditional rote learning and focus on activities like group 
discussions, peer teaching, and real-life communication practices.

5.	 Motivating Students

o	 Show students the real-life benefits of learning English, such as better career 
opportunities and global communication. Gamification and rewards can also help 
maintain interest.

6.	 Reducing the Fear of Making Mistakes

o	 Teachers should create a supportive atmosphere where students feel comfortable 
speaking English without fear of being judged.

7.	 Implementing ICT in Education

o	 Utilize mobile apps, e-learning platforms, and virtual classrooms to make 
learning more engaging and accessible.

8.	 Government and Institutional Support

o	 Authorities should invest in education by providing better facilities, updating 
curricula, and ensuring teachers receive fair salaries and incentives.

Materials and Method used

I employed a phenomenological research design within qualitative research. The 

phenomenological approach is considered suitable for researching human experiences, 

where meaning emerges from the interaction between the researcher and the participants 

(Wimpanny& Gass 2000, as cited in Whitehead). In my study, I described the lived experiences 

of individual teachers regarding the challenges of teaching English as a foreign language. 

This design, supported by strong philosophical foundations, typically involves conducting 

interviews (Giorgi, 2009; Moustakas, 1994, as cited in Creswell 2014). I followed the 

interpretive research paradigm because my study's ontology was based on multiple realities, 
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depending on the essence of teachers' understanding and practices of teaching English as a 

foreign language. The epistemological assumption was that teachers' experiences, obtained 

through in-depth interviews, interaction, and my own observations and involvement, 

constructed the required knowledge. This knowledge was built through shared information, 

constant communication, and engagement between myself and the English teachers, 

highlighting multiple interpretations. The collected information from participants, their 

dialogues, narratives, and my critical self-reflection provided insights into the subject matter. 

To gather the necessary data, I visited three community schools in Bharatpur metropolitan 

city . I conducted in-depth interviews with one English teacher from each school, all of 

whom had been teaching English for more than five years. The interviews covered topics 

such as the condition of the schools, challenges faced by the teachers, and potential 

activities to minimize these challenges. The teachers were informed that the interviews 

were for research purposes and their information would remain confidential. Initially, 

they were hesitant to participate, but after reassurances about confidentiality, they agreed. 

The interviews were conducted in Nepali, recorded, transcribed into Roman script, and 

translated into English before data coding. The data was analyzed using a general inductive 

approach and thematic network analysis. According to Thomas (2006), the general 

inductive approach systematically analyzes qualitative data, guided by specific evaluation 

objectives. Thematic network analysis helps derive basic themes, which are grouped into 

organizing themes to form global themes (Attride-Stirling, 2001). This method helped me 

understand the phenomenon of the study. 

Result and Discussion

In our country, the English teachers are teaching English as a foreign language 

from the lower grade. The evidences show that they cannot create a good English 

environment and present the lessons effectively. They try to motivate and encourage 

the students to take part in every classroom activities so that every student achieves the 

prescribed objectives mentioned in the curriculum. But in reality, it is not an easy task 

and English language teaching in Nepal is not like an ordinary joke. The teachers are 

teaching English, but they are not able to make the students learn it effectively. In other 

words, English teachers cannot create a proper environment that is appropriate for the 
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students to achieve the intended goals. It is the main challenge of English teachers in 

Nepal. Other challenges are sub-ordinate to it. In my study I have analyzed different 

kinds of challenges which are described into the following the four main criteria. 

Challenges inside the Classroom

In our country, English teachers cannot teach English subject effectively 

because of unfavorable situations inside the classroom. They encounter with many challenges 

there. Such challenges are created either by the teachers themselves or by their students or 

the environment which does not support to teach English effectively in Nepalese context. 

Some challenges inside the classroom are created due to insufficient knowledge of the 

students for their academic level. Some students have very low level achievement from 

their lower classes and cannot perform the minimum requirements of their knowledge for 

the grade in which they are studying. According to the first teacher participant, “Some 

students who are studying in class six and seven cannot write English alphabets correctly. 

Such students do not show much interest in classroom activities. They cannot work 

independently and show over dependence on their teachers”. On the other hand, some 

students can have some ideas and knowledge to take part in the classroom activities but 

they hesitate to be involved in the classroom interaction. These students show indifference, 

apathy and their laziness to speak and write English in the presence of teacher and other 

students. They do not enjoy taking part in the classroom activities. These negative attitudes 

of the students towards English subject create the challenges for the teachers to teach it as 

a foreign language effectively.

The teachers themselves can create challenges in teaching English as a foreign language in 

our schools. Some teachers do not show much interest in teaching and go to the classroom 

late and leave the classes earlier because of their insufficient knowledge and skills in teaching 

English. In primary level, there is no provision of appointing subject-wise teachers. They 

can be failure to create English environment for classroom interaction in English. And do not 

collect, prepare and use appropriate teaching materials in their classroom activities. To escape 

from these difficulties, the English teachers use translation method which they feel easy to 

apply. The second participant of my study states, “My students feel comfortable when I use 

Nepali in presenting English lessons and are motivated to ask questions”. These challenges 
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are created and faced by themselves in teaching English as a foreign language in our context. 

For minimizing such challenges, the teachers must prepare their plans for 

teaching, before they enter the classroom. If the plan is good, effective and appropriate or 

the subject matter and level of the students, half of the teaching activities will be successful. 

Some of the teachers who teach at primary level do not have proper knowledge of the 

subject matter in English subjects; for them acquiring sufficient knowledge and preparing 

effective lesson plans are the major challenges. If they possess these qualities, the teachers 

face other challenges related to the activities and behaviors of other teachers, students and 

parents. They have to work collaboratively with other teachers so that they can jointly face 

the common challenges to minimize educational, administrative, and personal problems 

in schools. To improve the educational achievements of the students, the teachers have to 

encourage them to attend

school, take the classes and be active in classroom activities regularly. They must work 

effectively to minimize the apathy and laziness of the students to maintain the level of the 

subject matter and do the different types of tasks and home works for their educational 

improvement. It is another challenge to be faced by the teachers in teaching English as a 

foreign language in the Nepalese context. To minimize these challenges, the government’s 

support is not sufficient, so the achievement of the students is poor in English subject. Bista 

(2011) tried to clarify it by stating, “Lack of audio and visual aids, poor physical facilities, 

no resources and materials of modern technology pushes the instructors to adopt ineffective 

translation method in English language teaching (page 5)”. In the process of teaching, the 

teachers present the lesson in English but the majority of the students cannot capture the 

exact

information and ask for the translated version of the text either in Nepali or in their own 

mother tongue. It is the main reason of using grammar-translation method in teaching 

English in Nepal. If the teacher tries to conduct the classroom activities by using the 

communicative method, the students do not show enough interests to take part in the 

classroom activities. Without active interaction between teachers and students, the 

teaching and learning process cannot take place as it is expected. To justify it, one of 
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my participant teacher in the interview stated that if the students feel comfortable 

in expressing their views, they can learn easily but some students and teachers take 

English subject as a burden and cannot create enjoyable environment in the class, they 

never teach and learn English effectively. To support this view, Joshi (2017) had drawn 

the similar result from his study and stated, “Lack of motivation, less exposure of 

English from teachers and students, problems in the active participation of the students 

in classroom activities and difficulties in making students understand the subject matter 

are the major challenges of teaching faced by English teachers”. Sometimes the teachers 

themselves can also be the problems for students. One of the participants who was 

also the former head teacher of that school stated, “Both more knowledgeable and less 

knowledgeable teachers can be the problem of students because more knowledgeable 

teachers do not get the exact problem of the students and less knowledgeable teachers do 

not deliver enough information about the subject matter”.

According to his experience, the teachers with medium level Knowledge but laborious 

ones are successful in their profession.

While learning some information new in the classroom, the students show over dependence 

on teachers which can be the main interference in acquiring knowledge of target language. 

In the process of teaching, minimizing the students’ laziness and promoting their active 

participation in the classroom are other challenges of the teachers inside the classroom. 

Some teachers enter the classroom without enough preparation and the students do not 

possess basic knowledge for the lesson and the interaction between the teacher and the 

students cannot take place as effectively as it is

expected. According to Karranjit (2017), “Treating the heterogeneous students, mainly 

focus on deductive method, insufficient preparation of the language teachers and exposure 

of Nepali language in English classes are the main problems seen in Nepalese schools”. 

These ideas present that English teachers have to face many problems inside the classroom 

while they teach English as a foreign language. Challenges outside the Classroom

Outside the classroom, English teachers encounter to be faced many challenges 

which can be created from different elements. The main problems are created by the 

students and their parents. The students do not practice the English course outside the 



58

A Peer-Reviewed Journal of Maiya Devi Girls' College, 2024� Volume 3

ISSN: 2990-7977 (Print)

classroom and the activities conducted in schools are not sufficient to develop the 

knowledge and skills in English language properly. Some students often miss the 

classes and do not show much interest in learning new things. If the students do not 

attend the classes regularly, only the efforts made by the teachers will be fruitless in 

teaching learning process. Therefore, lack of practice and being irregularities are the main 

challenges created by the students outside the classroom.

Sometimes parents do not take care of the activities of their children outside the 

school premises. It creates the gap between the parents and the school teachers 

about the activities and the progress of the students. At that situation, both school 

administration and teachers must face the challenges created by the parents. 

Knowingly or unknowingly, some parents can complain the activities of the 

schools and the poor achievements of their children. About it, one of my research 

participants had a bitter experience in which some of the parents can complain about the 

low achievement of their children. He expressed one situation as, “One day I was teaching 

in a class, one of the parents (mother of a student) came to my class and complained that 

her son had very low achievement in English. She added that it was the negligence of the 

teachers and the school and scolded us bitterly. And I assured her politely that we would 

take care of her son and inspect his activities minutely in the days to come. She showed her 

anger at not only the bad activities of her child, but also the behavior of the teaching staffs 

and school administration; then she left the school. I was serious to know much about the 

activities of that boy and later I found that the student was irregular in school and cheated 

his mother by saying he had been to school and attended classes regularly. In reality, he 

used to leave home and instead of going to school, he used to roam outside either to the 

cinema hall or other public places for enjoyment. When we found the reason for his poor 

educational achievement, we convinced him to come to the school and take part in class 

room activities regularly and informed the reality to his mother. Then later, the student 

came to the school, attended

the classes regularly and improved his educational achievement”. It shows that appropriate 

counseling to the parents and students is an important source of students’ success. Every 

teacher and school administration should convince them to solve their problems and 
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encourage the students to learn English effectively. Such activities of the students and their 

parents are other challenges to be faced by the teachers especially in teaching English as 

a foreign language in the Nepalese context because students cannot get chance to practice 

English outside the classroom..

Some parents show negligence in their children’s education. Because of their 

financial problems or unawareness about the value of education or any other reasons, they 

do not provide sufficient materials like text books, exercise books and any other materials 

which are the minimum requirements for any students. Some parents do not care whether 

their children do the homework provided by the teachers or not, they do practice at home 

or not; it creates other challenges to achieve the goal prescribed by the curriculum. These 

problems can raise the question about the qualities of the teachers to be faced by them 

directly or indirectly. This is a prominent challenge for the teachers who teach English as a 

foreign language in Nepal. In the same way, the student’s family status affects the quality of 

their education. According to Anderson and Lindkvist (2000), “The pupils’ different family 

background hinders the teachers’ way of teaching; various levels of attainment among the 

students make it hard for the teachers to individualize their teaching (page 50)”. They also 

added that the students’ different level of knowledge is the main problem of teaching because 

the teachers give all pupils the basic knowledge. Frdem and Tukum (2016), the scholars 

from Turkey had noted that because of parents’ occupation, family income, and sociological 

context the majority of students did not work hard for the preparation of the lesson. This 

information mentioned above presents that the teachers must face many challenges related 

to both students and themselves about their educational qualities, knowledge and skills of 

teaching and learning in and outside of the classroom.

Challenges Related to Language (English and Local Languages)

In Nepal, teaching English involves numerous challenges related to both English and 

Nepali languages, which are the target language and mother tongue respectively. Effective 

teaching requires meaningful interaction between teachers and students, ideally in the 

target language. However, in Nepal, neither teachers nor students use English as the 

medium of instruction, even when teaching English, which hampers the effectiveness of 

language instruction. The socio-linguistic context makes using Nepali for teaching English 
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inefficient, and interaction in English is particularly difficult. Thus, both the mother tongue 

and the target language present challenges in English education.

A teacher interviewed mentioned that English itself is problematic due to its global spread 

and the various dialects it encompasses, such as British, American, Australian, African, 

and South Asian varieties. These dialects differ in pronunciation, grammar, and spelling, 

and within the same dialect, there is often no direct correlation between spelling and 

pronunciation. For instance, the letter 'c' represents different sounds in 'cat', 'come', and 

'city'. This lack of consistency creates difficulties not only for students but also for teachers 

who are not native English speakers. A   study by Wosti ( 2017) that pronunciation of 

English vocabulary is a major challenge for Nepali teachers. Additionally, understanding 

and presenting English culture to Nepali students adds another layer of difficulty. Joshi 

(2017) found that cultural and social differences complicate teaching English literature, 

making it hard to establish the right context.

When students do not understand English instructions, they often demand translations 

into their mother tongue, which can disrupt the class. Over-reliance on local languages 

can undermine English teaching, especially in areas with multiple local languages. In the 

Kathmandu Valley, for example, a significant number of students speak Newari, which 

many teachers do not understand, complicating the choice of instructional language. The 

influence of local languages also interferes with English pronunciation, highlighting that 

both English and local languages pose challenges in teaching English as a foreign language.

Challenges Related to Government and Policy Level

Nepal's educational policies are theoretically sound but often ineffective in practice due to 

a lack of coordination among teachers, students, parents, and school administrators. Head 

teachers do not support teachers' professional development, and there is little cooperation 

among teachers. School management is inefficient, and stakeholders do not prioritize 

English as a challenging subject requiring special attention.

Although the roles of educational stakeholders are clearly defined in policy documents, 

they are not strictly adhered to. There is minimal support from school management, 

resource centers, district education offices, and local and central governments. Supervision 
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mechanisms are inadequate; one teacher reported not having met any school supervisors for 

several years. When supervisors do visit, they focus on administrative matters rather than 

classroom supervision and teacher feedback. This lack of effective government oversight 

is a significant challenge for English teachers, impeding improvements in the instructional 

conditions of schools.

English is challenging to teach and learn as a foreign language, yet it lacks adequate 

emphasis. Authorities fail to regularly provide essential refresher training for English 

teachers, and schools are insufficiently equipped with audiovisual materials. Observations 

revealed that many schools have poor physical conditions, including buildings, furniture, 

toilets, and other equipment. Government investment in promoting English from the 

lower levels is minimal; only teacher salaries are covered, with no funds allocated for 

modern facilities and teaching materials, especially for English and science subjects. One 

head teacher noted that the government doesn't even supply basic stationery, impacting 

all teachers, including those teaching English. Anderson and Lindkvist (2000) similarly 

identified a lack of facilities, scarce teaching materials, and low salaries as reasons for 

inadequate teaching. There is also a disconnect between curriculum designers and 

classroom teachers, with experts lacking real classroom experience and teachers not 

involved in curriculum development. This mismatch leads to curricula and textbooks that 

are not universally applicable across different regions of the country, resulting in varying 

student achievements. Localized curricula based on need analysis are necessary to address 

these disparities, as urban students generally perform better than their rural counterparts. 

Managing and developing the necessary teaching materials is crucial, but the students' 

achievement levels are unsatisfactory. English teachers face significant challenges because 

it is a foreign language influenced by different cultures and traditions. These challenges 

vary by location. In Nepal, Giri (2011) noted that poor English proficiency and insufficient 

resources hinder teachers' performance, compounded by inadequate institutional planning 

and socio-cultural/economic issues. Similarly, Mutar (2019) identified six challenges 

in Iraq, including the lack of professional development, scarce resources, poor teacher 

collaboration, supervision issues, and problematic textbooks and curriculum.
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Conclusion and Recommendation

To address these issues in Nepal, collective efforts from teachers, students, 

parents, and school administration are needed. Teachers interviewed suggested that 

collaboration among all stakeholders is essential. Students should attend classes 

regularly, participate actively, complete homework, and strive to meet academic 

standards. Teachers need to deepen their subject knowledge, enhance their teaching 

skills, and engage with students and colleagues effectively. The school administration 

should support students, teachers, and parents while addressing local problems. 

The government must provide the necessary resources and support. They should 

invest sufficient funds in educational sectors. Refresher trainings  should be provided for 

the teachers. They should be organized occasionally so that the teachers can get a chance 

to develop their knowledge and skills on modern methodologies and technologies that are 

essential for teaching English meaningfully. The experts who involve in the development 

of curriculum, syllabus and course books should consider the need of the students in local 

contexts. The school supervisors and subject experts should visit and supervise the teachers’ 

classroom delivery of the subject matter and then provide effective feedback to improve 

the educational condition. In my personal view, these steps are very useful to minimize the 

problems of teaching English as a foreign language which are very useful to scale down the 

challenges faced by the teachers in Nepal. 
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Abstract

This study explores the use of information and communication technology (ICT)tools in 

the training of English teachers. The rapid advancement of technology has significantly 

impacted the field of education, and English language teaching is no exception. The 

integration of ICT tools in teacher training programs has the potential to enhance teaching 

and learning experiences, providing teachers with new avenues to engage students and foster 

language acquisition. Through a narrative inquiry approach, this research aims to identify 

the experiences, perspectives, and challenges English teachers face while incorporating 

ICT tools into their training. The study has employed qualitative methods, including semi-

structured interview and reflective narratives, to gather data from fiveEnglish teachers from 

Bharatpur Metropolis in 2022AD.The study's findings elaborated on a diverse range of 

experiences and viewpoints among teachers regarding the use of ICT tools in their training. 

While some teachers expressed enthusiasm and self-assurance in employing these tools, 

others faced difficulties in using the tools. The research identifies multiple advantages of 

incorporating ICT into training, such as increased student engagement, enhanced access to 

authentic language resources, and the development of digital literacy skills among teachers.

Keywords: ICT tools, English teacher training, narrative inquiry, technology integration

Introduction

Background 

English teaching has been my profession, hobby and way of life. From the beginning of 

my teaching career, I used to attend training. The first training I attended was an English 

Teacher’s Training conducted by my school. A trainer came there and gave three sessions. 
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The class reminded me of the one I had taken in my college. It was completely a lecturer’s 

method. The trainer orally presented the session. The oral presentation was not fruitful 

because my colleagues didn’t get a single learning outcome from the sessions. After that in 

the following summer, I attended a training conducted byKoseli Prakashan. It was a fruitful 

program indeed. The trainer was an Australian lady who used a speaker, microphone 

andVideocassette recorder (VCR)layer to show the Western trend in teaching. All of the 

participants enjoyed the training. The difference between the two trainings was the use of 

ICT tools.Indeed the use of ICT in the latter training gained insightful learning.

I began my teaching career in a school, adopting the teaching methods I had learned 
from my teachers. However, I felt a gap and wanted to bring something new into my 
teaching. Having observed my elder brothers and uncles who were also teachers, I found 
their methods similar to my own teachers'. Determined to innovate in my teaching, I 
introduced the ICT tool for the first time in my eighth-grade English class. Using a tape 
recorder and a cassette, I taught a poem by Robert Frost, and I noticed my students 
were attentive and eager to learn. The attention of the students was after all towards me. 
Moreover, shortly after some years, I took the TOT training conducted by the Private and 
Boarding Schools’ Organization Nepal (PABSON). It was conducted by the incorporation 
of ICT tools in the training. 

Transformation of the Teaching Learning Method

The field of education has witnessed significant transformations with the advent of ICT. 

It has become an integral part of education, transforming teaching and learning practices 

across various disciplines (UNESCO, 2011). In the field of English language teaching, the 

integration of ICT tools in teacher training programs has gained attention as a means to 

enhance language acquisition and instructional methodologies (Motteram, 2013). However, 

there is a need for further research to understand the experiences and challenges faced by 

English teachers as they incorporate ICT tools into their training.

This technological advancement has revolutionized teaching and learning approaches, 

challenging educators to explore innovative methods to enhance student engagement and 

achievement. Numerous studies have demonstrated the potential benefits of incorporating 

ICT tools into English teacher training programs. Firstly, ICT tools offer opportunities 

for interactive and engaging learning experiences, enabling teachers to create dynamic 
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and student-centred classrooms (Motteram, 2013). Digital resources, such as multimedia 

content and educational applications, can enhance the presentation of language concepts 

and facilitate authentic language tasks (Levy, 2009). In the realm of English language 

teaching, the integration of ICT tools in teacher training programs has gained prominence 

due to its potential to improve language acquisition and instructional practices. However, 

despite the growing availability and accessibility of ICT tools, the effective integration of 

these tools into teacher training remains a complex and evolving process.

Theoretical Insight

This article presents a narrative inquiry study that delves into the use of ICT tools in the 

training of English teachers. Narrative inquiry, as a research approach, focuses on capturing 

personal experiences, perspectives, and reflections of individuals within a specific context. 

By employing this methodology, the study aims to explore the experiences, challenges, 

and insights of English teachers as they navigate the incorporation of ICT tools into 

their training. The integration of ICT tools in teacher training programs can foster the 

development of digital literacy skills among English teachers (Koehler & Mishra, 2009). 

Through training on various tools and platforms, teachers can enhance their technological 

proficiency and effectively navigate the digital landscape. This, in turn, equips them to 

better guide students in utilizing digital resources for language learning purposes (Levy & 

Stockwell, 2006).

The use of narrative inquiry offers a valuable approach to exploring and understanding 

individuals' experiences within specific contexts (Clandinin & Connelly, 2000). This 

research study utilizes a narrative inquiry methodology to investigate the use of ICT tools 

in the training of English teachers. By delving into the personal stories, reflections, and 

perspectives of English teachers, this study aims to uncover the nuances of their experiences 

and shed light on the potential benefits and challenges associated with integrating ICT tools 

into teacher training programs.

The Integration of ICT tools in English Teacher training

The integration of ICT tools in English teacher training programs holds immense potential 

for transforming pedagogical practices (Koehler & Mishra, 2009). These tools encompass 
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a wide range of resources, such as interactive whiteboards, educational applications, 

online platforms, multimedia content, and communication tools. By incorporating these 

tools, teachers can create dynamic and interactive learning environments, promote student 

engagement, and develop students' digital literacy skills (Dudeney, Hockly, & Pegrum, 2013).

Moreover, ICT tools facilitate communication and collaboration among English teachers, 

enabling them to share resources, collaborate on lesson planning, and engage in professional 

development activities (Dudeney et al., 2013). Online platforms and social media networks 

provide avenues for networking and exchanging ideas, fostering a supportive and 

collaborative community of English teachers (Warschauer & Grimes, 2007).

While the potential benefits of ICT integration in English teacher training are evident, 

several challenges exist that hinder its effective implementation. One common challenge is 

the lack of access to technology and limited resources in educational institutions (Motteram, 

2013). Insufficient infrastructure, outdated hardware or software, and inadequate internet 

connectivity can impede the integration of ICT tools in training programs (Kong, 2014).

Additionally, teachers' attitudes and beliefs towards technology can influence their 

willingness to adopt and effectively utilize ICT tools (Ertmer, Ottenbreit-Leftwich, & 

York, 2012). Some teachers may experience technological anxiety or resistance to change, 

leading to a reluctance to incorporate ICT tools into their teaching practices (Wong & 

Li, 2018). Thus, addressing teachers' attitudes and providing comprehensive training and 

support is essential for successful ICT integration.

Collaboration and sharing among teachers should be encouraged to facilitate the exchange 

of best practices and innovative ideas (Dudeney et al., 2013). Online platforms, professional 

learning communities, and peer collaboration can serve as valuable resources for teachers 

seeking guidance and inspiration (Warschauer &Grimes, 2007). By fostering a culture of 

collaboration, teachers can collectively explore the potential of ICT tools and support each 

other in overcoming challenges.

Furthermore, teacher educators and policymakers play a crucial role in promoting the 

effective integration of ICT tools in English teacher training programs. They should ensure 

that ICT integration is embedded within the curriculum and provide support for teachers to 
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experiment and explore innovative approaches (Warschauer & Grimes, 2007). Additionally, 

policies and funding should be directed towards improving technological infrastructure in 

educational institutions to ensure equitable access to ICT tools for all teachers (Motteram, 

2013).

Purpose of this study

The main purpose of this study is to explore the observation of ICT tools in English teachers’ 

training. Moreover, it also aims to find out the problems and challenges faced by English 

teachers in using ICT tools in the course of their training.

Research Questions

The research is based on the following research questions to explore the use of ICT tools 

in English Teachers’ training.

-How have the English teacher trainers perceived the use of ICT tools?

-How do ICT tools help in the English teacher’s training?

Delimitation of the study

To conduct this research, this study further focuses on the perception of English teacher 

trainers using ICT tools in the Bharatpur Metropolitan City of Chitwan. Excluding, all I 

have delimited my research in training in the English language.

Literature Review

The integration of ICT tools in teacher training programs has garnered significant attention 

in recent years. The review aims to provide an overview of the existing research related to 

the use of ICT tools in English teacher training, highlighting the benefits, challenges, and 

best practices associated with their integration.

Benefits of ICT Integration in English Teacher Training:

Numerous studies have demonstrated the potential benefits of incorporating ICT tools into 

English teacher training programs. Firstly, ICT tools offer opportunities for interactive 

and engaging learning experiences, enabling teachers to create dynamic and student-

centred classrooms (Motteram, 2013). Digital resources, such as multimedia content and 
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educational applications, can enhance the presentation of language concepts and facilitate 

authentic language tasks (Levy, 2009).

Additionally, the integration of ICT tools in teacher training programs can foster the 

development of digital literacy skills among English teachers (Koehler & Mishra, 2009). 

Through training on various tools and platforms, teachers can enhance their technological 

proficiency and effectively navigate the digital landscape. This, in turn, equips them to 

better guide students in utilizing digital resources for language learning purposes (Levy & 

Stockwell, 2006).

Moreover, ICT tools facilitate communication and collaboration among English teachers, 

enabling them to share resources, collaborate on lesson planning, and engage in professional 

development activities (Dudeney et al., 2013). Online platforms and social media networks 

provide avenues for networking and exchanging ideas, fostering a supportive and 

collaborative community of English teachers (Warschauer & Grimes, 2007).

Challenges in Integrating ICT Tools into English Teacher Training:

While the potential benefits of ICT integration in English teacher training are evident, 

several challenges exist that hinder its effective implementation. One common challenge is 

the lack of access to technology and limited resources in educational institutions (Motteram, 

2013). Insufficient infrastructure, outdated hardware or software, and inadequate internet 

connectivity can impede the integration of ICT tools in training programs (Kong, 2014).

Additionally, teachers' attitudes and beliefs towards technology can influence their 

willingness to adopt and effectively utilize ICT tools (Ertmer, Ottenbreit-Leftwich, & 

York, 2012). Some teachers may experience technological anxiety or resistance to change, 

leading to a reluctance to incorporate ICT tools into their teaching practices (Wong & 

Li, 2018). Thus, addressing teachers' attitudes and providing comprehensive training and 

support are essential for successful ICT integration.

Furthermore, the effective integration of ICT tools requires a rethinking of pedagogical 

approaches and instructional design (Koehler & Mishra, 2009). Teachers need to develop 

the pedagogical knowledge and skills necessary to utilize ICT tools effectively and align 

them with instructional objectives (Angeli & Valanides, 2009). Integrating ICT tools in 
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teacher training programs should focus on providing teachers with opportunities for hands-

on experience and guided practice to foster their confidence and competence in using these 

tools (Levy & Stockwell, 2006).

Best Practices for Integrating ICT Tools in English Teacher Training:

To ensure the successful integration of ICT tools in English teacher training, several 

best practices have emerged from previous research. Firstly, professional development 

programs should be designed to provide ongoing training and support, allowing teachers 

to develop their ICT skills progressively (Angeli & Valanides, 2009). Training programs 

should encompass both technical training and pedagogical integration, helping teachers 

align ICT tools with instructional goals (Motteram, 2013).

Collaboration and sharing among teachers should be encouraged to facilitate the exchange 

of best practices and innovative ideas (Dudeney et al., 2013). Online platforms, professional 

learning communities, and peer collaboration can serve as valuable resources for teachers 

seeking guidance and inspiration (Warschauer & Grimes, 2007). By fostering a culture of 

collaboration, teachers can collectively explore the potential of ICT tools and support each 

other in overcoming challenges.

Moreover, incorporating reflective practices within teacher training programs can enhance 

teachers' understanding of how ICT tools impact their instructional practices (Pegrum, 

2009). Reflective activities, such as journaling or portfolio creation, can encourage teachers 

to critically examine their experiences, identify areas for improvement, and make informed 

decisions about the integration of ICT tools in their teaching (Farrell & Lim, 2005).

Furthermore, teacher educators and policymakers play a crucial role in promoting the 

effective integration of ICT tools in English teacher training programs. They should ensure 

that ICT integration is embedded within the curriculum and provide support for teachers to 

experiment and explore innovative approaches (Warschauer & Grimes, 2007). Additionally, 

policies and funding should be directed towards improving technological infrastructure in 

educational institutions to ensure equitable access to ICT tools for all teachers according 

to (Motteram, 2013).

 While there is a growing body of research on the integration of ICT tools in education and 
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its impact on teaching and learning, the specific exploration of ICT integration in English 

teacher training remains relatively limited. Existing literature has primarily focused on 

the general benefits and challenges of ICT integration in education or the use of specific 

ICT tools in language teaching. However, there is a lack of in-depth understanding of 

the experiences, perspectives, and challenges faced by English teachers specifically in the 

context of their training.

Furthermore, while some studies have explored the perceptions and attitudes of teachers 

towards technology, there is a need for more research that investigates the specific experiences 

of English teachers as they incorporate ICT tools into their training. Understanding the 

personal stories, reflections, and challenges of English teachers in integrating ICT tools can 

provide valuable insights into their professional development needs and inform the design 

and implementation of effective training programs.

Additionally, the literature gap extends to the exploration of best practices and effective 

strategies for integrating ICT tools in English teacher training. While there are general 

recommendations for integrating ICT into education, there is a lack of comprehensive 

guidelines and specific approaches tailored to the unique needs and challenges of English 

language teaching. Understanding the successful practices and strategies employed by 

English teachers in their training can contribute to the development of evidence-based 

guidelines for integrating ICT tools effectively.

Therefore, this study aims to address the literature gap by employing a narrative inquiry 

approach to explore the experiences, perspectives, and challenges faced by English teachers 

as they incorporate ICT tools into their training. By providing a deeper understanding 

of the specific needs, challenges, and effective strategies in English teacher training, this 

research will contribute to the existing body of knowledge and inform the development of 

targeted training programs, policies, and practices to enhance the integration of ICT tools 

in English language teaching.

Literature Gap

While there is a growing body of research on the integration of ICT tools in education and 

its impact on teaching and learning, the specific exploration of ICT integration in English 
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teacher training remains relatively limited. Existing literature has primarily focused on 

the general benefits and challenges of ICT integration in education or the use of specific 

ICT tools in language teaching. However, there is a lack of in-depth understanding of 

the experiences, perspectives, and challenges faced by English teachers specifically in the 

context of their training.

Therefore, this study aims to address the literature gap by employing a narrative inquiry 

approach to explore the experiences, perspectives, and challenges faced by English teachers 

as they incorporate ICT tools into their training. By providing a deeper understanding 

of the specific needs, challenges, and effective strategies in English teacher training, this 

research will contribute to the existing body of knowledge and inform the development of 

targeted training programs, policies, and practices to enhance the integration of ICT tools 

in English language teaching

Methodology: Narrative Inquiry

Narrative inquiry, a research method first introduced by Canadian researchers Connelly 

and Clandinin in 1990, focuses on understanding the meanings individuals assign to their 

experiences through the stories they tell. According to Connelly and Clandinin (1990), 

this approach involves collecting and narrating stories about people’s lives, capturing 

individual experiences in written narratives. It is rooted in sociocultural theory, particularly 

social constructivism, and presents its findings as narratives of lived experiences. As a 

qualitative and subjective research method, it relies on participants’ responses and stories 

as primary data sources, using narrative techniques as both a methodological framework 

and a theoretical foundation to advance research. Narrative inquiry explores how people’s 

everyday lives are shaped by the stories they tell about themselves and others, as well 

as how they interpret their past. In contemporary usage, stories serve as a gateway for 

individuals to understand and personalize their experiences in the world. Thus, narrative 

inquiry is fundamentally a way of thinking about experience, treating it as a story to be 

studied (Connelly & Clandinin, 2006, p. 375).

In greater detail, narrative inquiry, as described by Trainor and Graue (2013), examines 

various elements such as field texts, research texts, the three-dimensional narrative inquiry 

space, relationships, negotiations, conversations, responses, ethics, and personal, practical, 
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and social justifications. It is a qualitative research method where the researcher investigates 

the functioning of a company or social organization. The primary aim of narrative inquiry 

is to identify and describe cultural traits, beliefs, and language within a group’s natural 

environment or context through the stories of its participants. According to D. Jean 

Clandinin and Vera Caine (2011), narrative inquiry is an ontological and epistemological 

approach to understanding and exploring experience. It emphasizes relationships and 

community, focusing on expertise and knowledge in relational and participatory ways. This 

method involves observing events over time, listening to conversations, asking questions, 

and interacting with individuals as they navigate their daily lives. It provides a detailed 

exploration of people and cultures using narrative techniques.

I employed narrative inquiry as the methodology to explore the experiences and 

perspectives of five English teacher’s trainers regarding the integration of ICT tools in their 

training. This qualitative approach allowed me to investigate deeply into the participants’ 

lived experiences, capturing their personal stories and reflections through semi-structured 

interviews and conversations. By focusing on the narratives shared by the participants, I 

was able to understand how they interpreted and made meaning of their experiences with 

ICT tools, including the challenges, benefits, and transformative aspects of their training. 

The three-dimensional narrative inquiry space—temporal, social, and situational—guided 

my analysis, enabling me to contextualize their stories within the broader framework of 

their professional and personal lives. Through this method, I highlighted the cultural and 

relational dimensions of their experiences, providing rich, nuanced insights into the role of 

ICT in teacher training. Ultimately, the narrative inquiry approach allowed me to present 

the participants’ authentic voices, offering a holistic understanding of their perspectives 

and contributing valuable knowledge to the field of teacher education and technology 

integration.

Results

The study conducted a narrative inquiry into the use of ICT tools in English teacher training, 

aiming to explore the experiences, perspectives, and challenges faced by English teachers 

in integrating these tools into their training. The findings revealed a range of experiences 

and perspectives among teachers, with some expressing enthusiasm and confidence 
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in utilizing ICT tools while others encountered challenges and reservations. The study 

identified various benefits of ICT integration, including enhanced student engagement, 

improved access to authentic language resources, and the development of digital literacy 

skills among teachers. However, challenges such as limited access to technology, teachers' 

attitudes and beliefs towards technology, and the need for pedagogical transformation were 

also identified. The research emphasized the importance of comprehensive and ongoing 

professional development programs, collaboration among teachers, reflective practices, and 

support from teacher educators and policymakers. These findings provide valuable insights 

into the integration of ICT tools in English teacher training, informing the development of 

effective strategies and guidelines to enhance teacher preparation in the digital age.

Discussion

The research aimed to explore the experiences, perspectives, and challenges of English 

teachers in integrating ICT tools into their training. The theoretical and research contexts 

were outlined by reviewing existing literature on ICT integration in education, English 

teacher training, and the benefits and challenges associated with ICT use. The methodological 

approach utilized in this study was a narrative inquiry, which aimed to capture the personal 

stories and reflections of English teachers through qualitative data collection methods.

The diverse range of experiences and perspectives among teachers regarding the use 

of ICT tools is attributed to various factors, such as teachers' technological proficiency, 

attitudes and beliefs towards technology, and access to resources. The identified benefits of 

ICT integration, such as enhanced student engagement and improved access to authentic 

language resources, align with previous research in the field. The challenges faced by 

teachers, including limited technology access and the need for pedagogical transformation, 

resonate with existing literature on ICT integration in education.

The findings contribute to a deeper understanding of the specific needs, challenges, and 

effective strategies in English teacher training when it comes to integrating ICT tools. By 

exploring the experiences and perspectives of English teachers, this study adds valuable 

insights to the existing body of knowledge. The identified benefits and challenges inform 

the development of targeted training programs and policies to enhance the integration 

of ICT tools in English language teaching. The study also highlights the importance of 
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comprehensive professional development, collaboration among teachers, reflective 

practices, and support from teacher educators and policymakers in successfully integrating 

ICT tools in English teacher training.

Conclusion

This study aimed to explore the experiences, perspectives, and challenges faced by English 

teachers in integrating ICT tools into their training. Through a narrative inquiry approach 

and a thorough review of existing literature, key insights have been gained regarding 

the benefits, challenges, and best practices in this context. The purpose was to examine 

the integration of ICT tools in English teacher training, and the research questions were 

centred on the experiences, perspectives, and challenges of teachers in this process. The 

methodological approach employed was a narrative inquiry, which allowed for a deep 

exploration of personal stories and reflections.

The study highlights the range of experiences and perspectives among teachers, the benefits 

of ICT integration such as enhanced student engagement and access to authentic language 

resources, as well as the challenges faced including limited technology access and the need 

for pedagogical transformation.

Furthermore, the study adds to the existing body of knowledge by providing a deeper 

understanding of the specific needs, challenges, and effective strategies in English teacher 

training when it comes to integrating ICT tools. It contributes to theory-building by 

uncovering the factors that influence the successful integration of ICT tools in this context. 

It also informs the development of new empirical knowledge by exploring the experiences 

of English teachers. Additionally, the study highlights the significance of methodological 

advancements, specifically the use of narrative inquiry, in capturing the personal stories 

and reflections of teachers.

In summary, this study contributes valuable insights into the field of English teacher 

training and the integration of ICT tools. It provides a comprehensive understanding of 

the experiences, perspectives, benefits, challenges, and best practices in this context. The 

findings have implications for theory-building, new empirical knowledge, methodological 

advancements, and practical applications, ultimately shaping the future of English language 

teaching and learning.
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Abstract

Cash flow refers to the movement of cash into and out of a business through its operating, 

investing, and financing activities, while financial performance measures how effectively 

a business generates profits and manages its resources. This study investigates the impact 

of cash flow on the financial performance of manufacturing companies in Nepal. Using 

annual reports from 2019 to 2023, nine manufacturing firms—both listed and non-listed—

were selected through judgmental sampling. Data were meticulously compiled, verified 

for accuracy, and analyzed using SPSS for descriptive statistics and multiple regression 

analysis. The findings reveal significant relationships between cash flow components and 

financial performance indicators. Cash flow from operating activities (CFOA), investing 

activities (CFIA), and financing activities (CFFA), along with debt ratio (DR), collectively 

explain 66.6% of the variability in return on assets (ROA), with CFOA, CFIA, and CFFA 

showing substantial negative impacts. Specifically, a unit increase in CFOA reduces 

ROA by 0.003 units, while CFIA and CFFA decrease ROA by 0.006 and 0.005 units, 

respectively. Similarly, CFOA, CFIA, CFFA, and firm size (FS) collectively explain 93.3% 

of the variability in return on equity (ROE), with significant negative impacts observed. 

However, DR does not significantly predict ROE. Based on these findings, Nepalese 

manufacturing companies should prioritize enhancing operational efficiency, optimizing 

cash flows, managing debt levels, and implementing strategies to achieve optimal firm size 

to improve overall profitability.

Keywords: Return on assets, return on equity, cash flow from operating activities, cash 

flow from investing activities, cash flow from financing activities, firm size, debt ratio, 

manufacturing companies.
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Introduction

Cash flow is a critical financial metric that reflects the liquidity and financial health of 

a business. According to IAS 7, cash flows are categorized into operating, investing, 

and financing activities, providing insights into cash receipts and expenditures, thereby 

complementing the income statement and balance sheet (Gardi, 2021; Setiany, 2021; 

Aidoo-Acquah, 2023). Cash inflows and outflows determine the net cash flow, and effective 

financial management ensures that outflows do not exceed inflows, as a positive net cash 

flow indicates sound management of operational, investing, and financing activities 

(Akinloye, 2013).

The cash flow statement is a vital tool for organizational decision-making, aiding in 

financial planning, evaluating income and expenses, and providing a detailed view of 

operational and financing activities. It also helps determine stock prices, pay dividends, 

and assess a company’s liquidity in terms of cash generation and short-term debt repayment 

(Günay&Fatih, 2020; Rahman & Sharma, 2020). Positive cash flow enhances a company’s 

ability to meet debts, reinvest, and provide shareholder returns, while negative cash flow 

can reduce operational capacity (Mirza, 2016).

Financial performance evaluation is crucial for companies aiming to achieve profit and 

wealth growth through effective resource management. Economic prosperity in product and 

service activities depends on proficient cash management, both internally and externally 

(Liman & Mohammed, 2018). However, the relationship between cash flow and financial 

performance varies across industries and regions. For instance, Alnori (2020) explored 

the non-linear relationship between cash holdings and financial performance in Saudi 

Arabian firms, while Liman and Mohammed (2018) investigated the impact of substantial 

cash holdings on financial performance. Similarly, Rahman (2020) studied the influence 

of operational cash flow on financial performance in the manufacturing and insurance 

sectors, and Adhakari (2021) evaluated the effectiveness of cash flow ratios in assessing 

the financial performance of commercial banks in Nepal.

Despite these studies, there is a gap in research focusing on the impact of cash flow on the 
financial performance of manufacturing companies in Nepal. This study aims to address 
this gap by examining the effect of cash flow on the financial performance of Nepalese 
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manufacturing companies.
The research hypothesis is:
H1: Cash flow has a significant effect on the financial performance of manufacturing 

companies.

Literatures Review

Rahman (2020) examined the impact of cash flow from operations (CFO) on the financial 

performance of insurance and manufacturing companies in Saudi Arabia, revealing a 

notable association between financial performance (ROA and ROE) and operating cash 

flows, along with negative relationships for firm size and leverage.

Aidoo-Acquah (2023) investigated the influence of operating, investing, and financing 

cash flows on financial performance using panel data from 10 firms over seven years 

(2012–2018). The study found that operating cash flows negatively impacted financial 

performance, while financing cash flows had a direct and significant positive effect. Free 

cash flow also positively influenced financial performance.

Ogbeide and Akanji (2017) analyzed the correlation between cash flows and the financial 

performance of Nigerian insurance firms, finding that cash flows significantly influenced 

economic performance. Similarly, Mohammed and Yusheng (2019) revealed a statistically 

significant positive correlation between cash flows and business performance in Ghanaian 

firms.

Das (2018) explored cash flow ratios in pharmaceutical and FMCG companies, finding 

moderate liquidity and solvency positions but low profitability. Konak (2018) examined 

the impact of cash flows on firm performance in Turkey, revealing a significant relationship 

between cash flows and performance metrics like ROA and ROE.

These studies highlight the importance of cash flow management in enhancing financial 

performance across various industries and regions. However, there is a lack of research 

focusing on the manufacturing sector in Nepal, which this study aims to address.

Research Methodology

This study examines the effect of cash flow on the financial performance of Nepalese 

manufacturing companies. Annual reports from 2019 to 2023 were collected from nine 
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manufacturing firms, including Dabur Nepal, Unilever Nepal, and Himalayan Distillery, 

selected through judgmental sampling. Data were manually entered, verified for accuracy, 

and analyzed using SPSS for descriptive statistics and multiple regression analysis.

Financial performance was measured using return on assets (ROA) and return on equity 

(ROE) as dependent variables. Independent variables included cash flow from operating 

activities (CFOA), investing activities (CFIA), financing activities (CFFA), firm size (FS), 

and debt ratio (DR).

Table 1
Definitions of dependent and independent variables

Variables Definition Sign
Return on Assets (ROA) Net income before tax / Total assets -
Return on Equity (ROE) Net income before tax / Shareholders' equity -
Cash Flow from Operating Activities 
(CFOA)

Total cash flow from operating activities (+) or (-)

Cash Flow from Investing Activities 
(CFIA)

Total cash flow from investing activities (+) or (-)

Cash Flow from Financing Activities Total cash flow from financing activities (+) or (-)
Firm Size (FS) Log of total assets (+) or (-)
Debt Ratio (DR) Total liabilities / Total assets (+) or (-)

Following (David, F. & David, A. 1987), the researcher specifies the relationship between 

cash flow and financial performance as:

ROA = a + bx1 + bx2 + bx3 + bx4 +bx5
ROE = a + bx1 + bx2 + bx3 +bx4 + bx5

Where, ROA and ROE are dependent variable. x1, x2, x3, x4, and x5 are the independent 

variables, representing factors that may influence ROA and ROE. 'a' is the intercept or 

constant term, which represents the value of ROA and ROE when all independent variables 

are zero. b1, b2, b3, b4, and b5 are the coefficients, representing the estimated effects of 

each independent variable on ROA and ROE.
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Result and Discussion:

Table 2
Descriptive statistics of study variables

Variable Mean Standard deviation Minimum Maximum

ROA 9.330 15.193 -61.320 43.430
ROE 8.454 91.584 -560.310 190.890
CFOA -61.033 5039.281 -31697.050 3138.500
CFIA -316.508 3006.821 -3922.790 18228.520
CFFA 236.844 1966.911 -2415.430 10806.700
FS 9.750 0.596 8.540 10.790
DR 0.464 0.184 0.090 0.890
Observations 45

Descriptive statistics revealed a mean ROA of 9.33% and ROE of 8.45%, with significant 

variability. CFOA averaged -61.033 units, indicating diverse operational cash flow 

situations. CFIA averaged -316.508 units, reflecting varied investment strategies, while 

CFFA averaged 236.844 units, suggesting firms generally acquired more cash from 

financing than they disbursed.

Table 3
Correlation analysis of study variables 

Variables ROA ROE CFOA CFIA CFFA FS DR
ROA 1
ROE .815** 1

CFOA .670** .853** 1
CFIA -.612** -.889** -.917** 1
CFFA -.713** -.795** -.848** .656** 1

FS -.221 -.201 -.240 .080 .315* 1
DR -.555** -.290 -.432** .189 .575** .173 1

**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Correlation analysis showed strong positive relationships between ROA and ROE (0.815) 

and CFOA (0.670), while ROA was negatively correlated with CFIA (-0.612), CFFA 

(-0.713), and DR (-0.555).
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Table 4
Result of regression analysis

Model 1: ROA

Variables Unstandardized Coefficients
Standardized 
Coefficients T Sig.

B Std. Error Beta
(Constant) 57.544 26.858 2.143 .038
CFOA -.003 .001 -1.158 -2.579 .014
CFIA -.006 .002 -1.162 -3.483 .001
CFFA -.005 .002 -.634 -2.937 .006
FS -3.281 2.647 -.129 -1.239 .223
DR -36.962 10.619 -.449 -3.481 .001
R2 0.666
Adj. R2 0.623
F-statistic 15.524

ROA = a + bx1 + bx2 + bx3 + bx4 +bx5

Model 2: ROE

Variables

Unstandardized 
Coefficients

Standardized 
Coefficients

T Sig.B Std. Error Beta
(Constant) 183.705 72.383 2.538 .015
CFOA -.022 .004 -1.187 -5.916 .000
CFIA -.044 .005 -1.439 -9.649 .000
CFFA -.037 .004 -.789 -8.175 .000
FS -17.289 7.134 -.112 -2.423 .020
DR -28.409 28.618 -.057 -.993 .327
R2 0.933
Adj. R2 0.925
F-statistic 108.881

ROE = a + bx1 + bx2 + bx3 +bx4 + bx5
Regression analysis for ROA revealed that CFOA, CFIA, CFFA, and DR significantly 

negatively impacted ROA, explaining 66.6% of its variability. For ROE, CFOA, CFIA, 

CFFA, and FS significantly negatively impacted ROE, explaining 93.3% of its variability.

Conclusion

This study investigated the impact of cash flow on the financial performance of manufacturing 

companies in Nepal, focusing on return on assets (ROA) and return on equity (ROE) as key 

performance indicators. The findings reveal significant relationships between cash flow 
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components—cash flow from operating activities (CFOA), investing activities (CFIA), 

and financing activities (CFFA)—and financial performance.

The regression analysis for ROA demonstrated that CFOA, CFIA, CFFA, and debt ratio 

(DR) collectively explain 66.6% of the variability in ROA, with all three cash flow 

components showing significant negative impacts. Specifically, a unit increase in CFOA 

reduces ROA by 0.003 units, while CFIA and CFFA decrease ROA by 0.006 and 0.005 

units, respectively. Similarly, the analysis for ROE revealed that CFOA, CFIA, CFFA, and 

firm size (FS) collectively explain 93.3% of the variability in ROE, with CFOA, CFIA, and 

CFFA exhibiting substantial negative effects. However, DR was not a significant predictor 

of ROE.

These findings underscore the importance of effective cash flow management in enhancing 

financial performance. Nepalese manufacturing companies should prioritize improving 

operational efficiency to optimize cash flow from operating activities, as it has a direct and 

significant impact on both ROA and ROE. Additionally, firms should carefully manage 

their investment and financing activities, as excessive cash outflows in these areas can 

negatively affect profitability. Debt management is also critical, as higher debt ratios were 

found to significantly reduce ROA.

Furthermore, while firm size did not significantly impact ROA, it had a notable negative 

effect on ROE. This suggests that companies should adopt strategies to optimize their size 

and scale to improve equity returns. Overall, a balanced approach to managing operational, 

investing, and financing activities, coupled with prudent debt management, is essential for 

enhancing the financial performance of Nepalese manufacturing companies.

This study contributes to the existing literature by addressing a gap in research on the 

relationship between cash flow and financial performance in the context of Nepal’s 

manufacturing sector. The findings provide valuable insights for managers, policymakers, 

and stakeholders, emphasizing the need for strategic cash flow management to drive 

profitability and sustainable growth.
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…o'usf] l;sf/Ú Psfª\sL uf]ljGbaxfb'/ dNn uf]7fn]åf/f /lrt ;fdflhs oyfy{jfbL Psfª\sL xf] . ……ef]sf] 3/Æ 

Psfª\sL;ª\u|xdf ;ª\u|lxt o; Psfª\sLdf cfw'lgs tyf k/Dkl/t ljrf/sf sf/0f dfG5]n] :jtGq hLljsf]kfh{g 

ug{ g;s]sf] / cfkm\gf ljrf/nfO{ 5f8\g afWo aGb} o'usf] l;sf/ aGg'k/]sf] oyfy{nfO{ ljifoj:t'sf ?kdf lrq0f 

ul/Psf] 5 . …o'usf] l;sf/Ú Psfª\sLdf /f0ffsfnLg / tb'Q/jtL{ ;dfhsf] lrq0f ul/Psf] 5  . gofF / k'/fgf] 

ljrf/ clg ;+:sf/ tyf k/Dk/fs} sf/0f dfG5] o'usf] l;sf/ aGg k'u]sf] oyfy{nfO{ gf6sdf lrq0f ul/Psf] 

5 . k|hftGqf]Q/sfndf klg hftkft, wgLul/a, 3ftk|lt3ft cflbsf] jr{:j ljBdfg /x]sf], cfcfkm\gf rfxgf / 

rfxgfcg'?k rNg gkfOPsf] / afWo eO{ o'usf] l;sf/ x'g'k/]sf] oyfy{sf] pb\3f6g ub{} o; gf6sdf d'Vo kfq 

k|efnfO{ v8f u/L k|f]km];/L hflu/ vfFbf klg cfkm\gf] of]Uotf, 1fg, :t/, pd]/ / ljrf/;Fu ldNg] ;fyL gkfP/ 

tl8\kg'k/]sf], afa'afh]sf] s'n, OHht / cf}sftsf] kl5 nfUg'k/]sf], cfkm"eGbf bf]Aa/ pd]/sf] ;Gtfg;lxtsf 

ckl7t hldGbf/;Fu hLjg latfpg tof/ x'Fb} cfkm\gf OR5f, cfsfª\IffljxLg hLjg latfpg'kbf{ xLgtfaf]w 

ug'{k/]sf] s'/fnfO{ gf6sdf ljifoj:t'sf] ?kdf p7fg ul/Psf] 5 . o'u kl/jt{g x'Fbf klg k'/fg} o'usf dfGotf, 

k/Dk/f / ljrf/n] ubf{ gofF o'usf k':tf l;sf/ aGg'k/]sf] ;Gbe{df gf6sdf ljZjb[li6 k|:t't ePsf] kfOG5 .

zAbs'l~hsf MljZjb[li6, ;dfhzf:q, ju{r]tgf, pTklQd"ns, åGåfTdstf, ;Qf .
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	 dgf]j}1flgs gf6ssf/ uf]ljGbaxfb'/ dNn uf]7fn]åf/f lnlvt …o'usf] l;sf/Ú ;fdflhs oyfy{jfbL 

Psfª\sL xf] . cfw'lgs g]kfnL ;flxTodf ax'd'vL k|ltefsf wgL uf]7fn] cfVofg ljwfdf klg ;kmn 5g\ . 
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k|sflzt 5g\ eg] pgsf] Psdfq Psfª\sL;ª\u|x ef]sf] 3/-@)#$_ k|sflzt 5 . o; Psfª\sL;ª\u|xdf * 
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!(%) b]lv !(&)sf lard} ;flxTosf] ;dfhzf:q;DaGwL dxTjk"0f{ s[ltx¿ k|sfzg ePsf kfOG5g\ . 
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cfw'lgs o'usf] ;f+:s[lts k4lt -;g\ !(*)_, ;flxTosf] ;dfhzf:qLo k4lt -;g\ !(*)_ dWo] ;flxTosf] 

;dfhzf:qLo b[li6n] cfw'lgs o'usf] ;f+:s[lts lrGtg / ;flxTosf] ;dfhzf:qLo k4lt dxTjk"0f{ 

k':tsx¿ x'g\ . pgn] pTklQd"ns ;+/rgfjfbsf] d"n ;}4flGts :j?kleq ljZjb[li6sf] dfGotf k|:tfljt 

u/]sf 5g\ . pgsf cg';f/ x/]s s[lt n]vssf] lghL lgld{lt dfq xf]Og, p;n] To;df cfkm\gf ljrf/x¿ 

k|:t't u/]sf] x'G5 . n]vs, ;dfh / ;fdflhs ju{sf wf/0ffaf6 k|efljt x'g] ePsfn] ;dfhsf ljrf/ 

wf/0ff p;n] cfkm"df cf/f]lkt ub{5 . ljZjb[li6sf] lgdf{0f Pp6f ju{ jf ;d'bfosf] k"0f{td ;Defljt 

r]tgf xf] . To;}n] ljZjb[li6 eGgfn] ;dfhsf dfgjLo ;d'bfodf / vf; u/L Pp6} j}rfl/s wf/0ff 

ePsf dfG5]sf lar lgdf{0f x'g ;Sg] -;Defljt_ r]tgf xf] . ljZjb[li6 n'l;og uf]N8dfgn] ;flxTosf] 

;dfhzf:qLo cWoogsf] pTklQd"ns ;+/rgfjfb l;4fGtsf] lj:tf/ ug{] qmddf cfPsf] dxTjk"0f{ l;4fGt 

xf] . pgsf cg';f/ Pp6f ju{ jf ;d'bfosf dflg;x¿sf] hLjg / hut\k|ltsf] ;';+ut / PsTjk"0f{ b[li6 g} 

ljZjb[li6 xf] . o; cWoogdf uf]N8dfgsf] ljZjb[li6;DaGwL dfGotfsf cfwf/df uf]7fn]sf] o'usf] l;sf/ 

Psfª\sLsf] ljZn]if0f ul/Psf] 5 . 

@= ;d:of / p2]Zo

	 …o'usf] l;sf/Ú Psfª\sLdf ljZjb[li6sf] s] s:tf] k|of]u ul/Psf] 5 < o;} d'Vo ;d:ofdf of] 

cg';GwfgfTds n]v cfwfl/t 5 / ;f]xL ;d:of cyf{t\ o'usf] l;sf/ Psfª\sLdf ljZjb[li6sf] cWoog 

ug'{ g} o; cg';GwfgfTds n]vsf] d'Vo p2]Zo xf] . o; n]vsf ;d:of / p2]ZonfO{ lgDg a'Fbfdf k|:t't 

ug{ ;lsG5 M

	 s_ ljZjb[li6 eg]sf] s] xf] <

	 v_ …o'usf] l;sf/Ú Psfª\sLdf s] s;/L ljZjb[li6sf] k|:t't ePsf] 5 <

	 pko'{Qm zf]Wo ljifosf] ;dfwfg vf]Hg' g} k|:t't n]vsf] p2]Zo xf] . 

#= cWoog ljlw

	 o; n]vdfuf]N8dfgsf] l;4fGt ljZjb[li6sf cfwf/df o'usf] l;sf/ Psfª\sLsf] cWoog ul/

Psf] 5 . cWoog ubf{ ;fdu|L ;|f]tsf ¿kdf ljZjb[li6 l;4fGtnfO{ lnOPsf] 5 eg] d"n ;fdu|Lsf ¿kdf 

cWoogLo …o'usf] l;sf/Ú Psfª\sLnfO{ g} lnOPsf] 5  / yk cWoogsf nflu k':tsfnoLo cWoog 

k4ltsf] klg k|of]u ul/Psf] 5.

$ cWoogsf] If]q / ;Ldf

	 …o'usf] l;sf/Ú Psfª\sL o; n3'zf]wkqsf] If]q xf] eg] cWoogLo Psfª\sLdf uf]N8dfgsf] 

ljZjb[li6 l;4fGtsf cfwf/df k|:t't ePsf] ljZjb[li6sf] dfq cWoog ug'{ o;sf] ;Ldf xf] .
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%= ljZjb[li6;DaGwL uf]N8dfgsf] dfGotf 

n'l;PF uf]N8dfg dfS;{jfbaf6 k|efljt k|mfG;]nL ;dfhzf:qL x'g\ . pTklQd"ns ;+/rgfjfbL 

l;4fGtsf] k|ltkfbg u/]sf uf]N8dfgn] ;flxTo / ;dfhsf] ;DaGwnfO{ pTkfB / pTkfbssf ?kdf dfgL 

dfS;{jfbL åGåfTdstf Pjd\ juL{o b[li6sf]0f / o'ªsf] ;fd"lxs cjr]tgf / ;flxTosf] ;+/rgfk|lqmofnfO{ 

hf]8]/ pTklQd"ns ;+/rgfjfbsf] ljsf; u/]sf 5g\ . pgn] ljsf; u/]sf] Pp6f ;}4flGts cjwf/0ff 

dflgg] ljZjb[li6n] ;flxTodf ;flxTosf/n] kfqsf dfWodaf6 k|:t't u/]sf] Pp6f ju{ jf ;d'bfosf] ;femf 

cjwf/0ffsf] klxrfg ug'{sf ;fy} hLjg / hut\k|lt ju{ jf ;d"xn] x]g{] ;femf b[li6sf]0fsf] lgSof]{n klg 

ub{5 . uf]N8dfgsf cg';f/ Ps ju{ jf ;d'bfosf] hLjg hut\af/]sf] ;';ª\ut b[li6 g} ljZjb[li6 xf] -uf]

N8dfg, !(*)M!!!_ . ;dfhdf ljleGg ju{sf dflg;x¿ /xG5g\ . ;dfhsf wf/0ffnfO{ To; ;dfhsf] 

Oltxf; / /fhgLltn] k|efj kfg{] x'Fbf JolSt klg ;dfhaf6 k[ys\ /xg ;Sb}g clg p;df ;dfhsf] 

ljrf/ tyf wf/0ffn] ;b}j k|efj kfb{5 . n]vs klg ;dfhsf] ;b:o ePsf] x'gfn] ;d'bfosf] dfGotf jf 

ljrf/n] p;nfO{ k|efljt kf/]sf] g} x'G5 . To;}n] ;dfhsf ju{ of ;d"xsf] ljrf/ efjgfnfO{ Psfsf/ 

u/fP/ s[ltdf cleJoSt ug{] x'gfn] s[lt j}olSts geO{ ju{ jf ;d"xsf] ;xeflutfsf] pkh x'g hfG5 . 

;dfh tyf ;d'bfosf JolStx¿sf] ljrf/, dfGotf, efjgf;Fu n]vs tyf snfsf/sf] ljrf/, dfGotf jf 

efjgf clGjt x'Fbf ljZjb[li6sf] lgdf{0f x'G5 . of] Pp6f ljrf/ ePsfn] st} wd{, st}  ;+:s[lt t st} 

;+:sf/sf ?kdf of] k|s6 ePsf] x'G5 . oxL s'/fnfO{ uf]N8dfgn] o;/L :ki6 kf/]sf 5g\ M ;dfhdf /

xg] ljleGg ;d'bfolar cGtlqm{of x'G5 . o; qmddf hLjg / hut\nfO{ x]g{] b[li6sf]0f ljsf; x'Fb} hfG5 . 

slt ljrf/x¿ t To;} x/fP/ hfG5g\ eg] sltko ljrf/x¿n] ;';+ut :j?k u|x0f ub{5g\ . To:tf ju{ 

jf ;d'bfo ljz]ifsf hLjg hut\k|ltsf ;';+ut b[li6x¿ g} ljZjb[li6 x'g\ . o;y{ ;flxTosf/n] cleJoSt 

u/]sf] ljrf/df ju{ tyf ;d'bfosf] ljrf/ klg ;d]l6Psf] x'G5 . -uf]N8dfg, !(*(M!!!_

	 ;du|df ;fd"lxs r]tgf g} ljZjb[li6 xf] h;nfO{ ;flxTosf/n] cfkm\gf] ;flxTo tyf snfsf] 

dfWodaf6 k|:t't ub{5 . ;fdflhs ju{sf] hLjgdf lglxt x'g]] ljZjb[li6sf] vf]hsf] cf/De bz{g, snf 

/ ;flxTodf cleJoSt x'g] x'Fbf o;sf] vf]h ju{af6 geO{ s[ltaf6 x'G5 . o; cWoogdf uf]7fn]åf/f 

lnlvt …o'usf] l;sf/Ú Psfª\sLdf ljZjb[li6sf] lgdf{0f s'g ju{ jf ;d'bfodf s] s;/L ePsf] 5 eGg] 

d"n ;d:ofdf s]lGb|t eO{ uf]N8dfgsf] ljZjb[li6;DaGwL dfGotfnfO{ l;4fGtsf ?kdf lnO{ lgudgfTds 

ljlwåf/f cWoog ul/Psf] 5 .

^= …o'usf] l;sf/Ú Psfª\sLdf ljZjb[li6

	 …o'usf] l;sf/Ú Psfª\sL g]kfnsf]] /f0ffsfnsf] cGTokl5 klg k'/fgf k':tf jf zf]ifssf ljrf/sf 

sf/0f lzlIft gofF k':tfx¿ zf]lift x'g'k/]sf] ;d:ofdf cfwfl/t 5 . lzlIft tyf hflu/] eP/ klg kl/jf/
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sf sf/0f ljrf/ljxLg tyf OR5fljxLg x'g'k/]sL k|ef o'usf] l;sf/ ag]sL 5] . k|f]km];/L hflu/ vfP klg 

;dfhn] lax]sf nflu pd]/ 9lNs;s]sf] cf/f]k nufP tfklg p;n] cfkm\gf] pd]/, of]Uotf, ?lr tyf ljrf/ 

ldNg] ;fyL kfPsL 5}g . :jf:gL d/]kl5 k|efnfO{ dg k/fpg] /fhbf;af6 k|efn] Ifl0fs / sfd's k|]dafx]

s bL3{sfnLg / hLjGt k|]d kfPsL 5}g eg] af}l4stf / pd]/sf] :t/ ldn] klg lgDg ju{sf] ePs} sf/0f 

rqmaxfb'/ k|efnfO{ eufpg] lxDdt ug{ ;Sb}g . t;y{ nfrf/ eP/ cfkm\gf OR5f / cfsf+IffnfO{ aln 

r9fO{ bf]Aa/ pd]/sf] ljqmdk|;fb;Fu ljjfx ug{ tof/ x'g'k/]sf] 5 . @))& ;fnkl5sf] ;dfhsf] lrq0f 

ul/Psf] o; Psfª\sLdf kl/jf/sf] ljrf/, s'nLgtf tyf dfGotfs} sf/0f cfkm\gf] hLjgnfO{ aaf{bLtkm{ 

df]8]sL gf/Lsf ;d:ofsf] lrq0f o; Psfª\sLdf ul/Psf] 5 . 

	 o; Psfª\sLdf d"n ?kdf k'/fgf] ljrf/ / gofF ljrf/ u/L b'O{ ju{sf] j}rfl/s b[li6 k|:t't ePsf] 

5 . o:t} pRr ju{ / lgDg ju{sf] klg leGg leGg b[li6 Psfª\sLdf uf}0f?kdf k|:t't ePsf] 5 . Psfª\

sLdf k'lu;/L cfPsf] ;'Aaf kl/jf/sf /fd/fh k'/fgf ljrf/ ePsf zf]ifs kfq x'g\ eg] cfkm\g} kfl/jfl/s 

ljrf/sf sf/0f cfkm\gf ljrf/sf] aln r9fpg afWo k|ef zf]lift rl/q xf] . cfkm"nfO{ ;De|fGt 7fGg] /

fd/fhh:tf kfqx¿ cfkm\gf] s'nLgtf tyf ;fdflhs pRrjuL{otfs} sf/0f cfkm\gL 5f]/LnfO{ j}rfl/s 

tyf pd]/ut :t/eGbf klg juL{o :t/sf] pRrju{s} a'9f] kfq;Fu ljjfx ulb{g] lgisif{df k'u]sf 5g\ . 

o;/L Psfª\sLdf :ki6 ?kdf k'/fgf k':tf / gofF k':tfaLrsf] cfGtl/s åGå b]vfOPsfn] Psfª\sLdf b'O{ 

leGg b[li6 k|:t't ePsf] b]lvG5 . pRr juL{o cfkm\gf] ljrf/ / ju{ut dfGotfnfO{ lg/Gt/tf lbg cfkm\

gf ;Gtfgsf] j}olSts hLjgdfly wfjf af]N5g\ / pgLx¿sf] OR5f, cfsf+IffnfO{ nTofOlbG5g\ . o; Psfª\

sLdf klg ltg} k':tfx¿sf] hLjghut\k|ltsf] b[li6sf]0f ;Qf / :jfy{df s]lGb|t 5 eGg] s'/fnfO{ k|:t't ul/

Psf] 5 . gofFk':tfx¿ cfkm\gf ljrf/ / dfGotfcg'?k hLjg lhpg rfxG5g\, t/ k'/fgf k':tfsf ljrf/

sf cufl8 lg/Lx aG5g\ / cfkm\gf ljrf/ tyf OR5fsf] aln r9fpg afWo x'G5g\ . Psflt/ gofF j}rfl/s 

wf/ ePsf k|efh:tf gf/Lx¿ cfkm\gf] kl/jf/;Fu ;+3if{ ug{ 8/fpF5g\ eg] csf{]lt/ rqmaxfb'/ h:tf 

lgDgjuL{ox¿ pRr juL{o;Fu ;DaGw hf]8\g cgsgfpF5g\ . oxfF klg cfkm\gf] kl/jf/;Fu h'Wbf gsf/

fTds c;/ kg{] sf/0f k|ef cfkm" o'usf] l;sf/ aGg'k/]sf] 7fG5] eg] pd]/ / :t/ ldn] klg pRrjuL{o;Fu 

;DaGw /fVg 8/fpg] rqmaxfb'/ cfkm\gf] ju{sf] x}l;ot e'Ng g;sL cfkm\gf] OR5fnfO{ ltnf~hnL lbg 

tof/ x'G5g\ . h:t} M 

;fIo ! 

lrGtf gu/L ug{] s] < lrGtf cfOk5{ a'9];sfndf === . === efOef/bf/x¿sf] cl3lNt/ d]/f] sqf] 

OHht eof], ca slxn] < -zflGt_ k|ef s]xL elGbg < d}n] t p;nfO{ ;DemfOlbPsf] 5 x} xf]z /fv]/ rNg", 

:jf:gLdfG5] xf], r'Sof] ls uof] . hjfgL avtdf cGwf] xf]OG5 t/ ;FefNg" eg]/ dfUg klg sf]xL cfpg]5}
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g o;f pd]/ gk'u]sf] k9]n]v]sf] dflg;sxfFaf6, hftkft gdfgL x'Fb}g, k|hftGq eg]/ s] ug'{ < xf]Og t 

hf]udfg <

	 oxfF pRr juL{ox¿sf] cfkm\gf] ;Gtfgk|lt tyf cfkm\gf] OHhtk|ltsf] b[li6 b]vfOPsf] 5 h;n] 

pgLx¿sf] zf]ifsLo b[li6 k|:t't u/]sf] 5 . ;efdf efOef/bf/sf ;fd' OHht ePs} sf/0f cfkm\gf] OHht 

u'Dnf ls eg]/ 5f]/f5f]/LnfO{ klxNo} r]tfjgL lbg' / 5f]/Lsf] lax]sf nflu cfkm\g} :t/sf] hftkft ldNg] 

s]6f vf]Hg'n] /fd/fhsf] cfkm\g} 5f]/Ldfly k|e'Tj hdfP/ lyrf]ldrf] u/L hftkfts} nflu cfkm\gf] ;Gtltsf] 

OR5f ga'lemlbg] / cfkm\g} OR5fcg';f/ hLjg;fyL vf]lhlbg] pRr juL{o ljZjb[li6 k|:t't ePsf] 5 . /

fHo;Qfdf hlt;'s} kl/jt{g eP klg cfkm\gf] kfl/jfl/s dfGotf / wf/0ffdf gofF k':tfdfly xfdLn] zf;g 

ug'{k5{ eGg] pRrjuL{o ;fdGtjfbL ljZjb[li6 o; Psfª\sLdf k|:t't ePsf] b]lvG5 . 

;fIo @

slxn]sfFxL dnfO{ nfU5, ltdL xfdL ;a lelS6d xf}F, aln, l;sf/ h] eG5\of} . b]zsf] pGtlt ug{ 

r9fpg] af]sfx¿ . h:tf] 3/ agfpFbf hu /fVbf af]sf r9fOG5, To:t} b]zsf] pGglt ug{ r9fOg] af]sfx¿ 

. ltdL hgde/ lax] ulb{gf}, a|x\drfl/0fL x'G5\of}, To:t} d lhGbuLe/  ul/aLnfO{ ckgfpF5' / To:t} oL /

fhgLltsf ;Rrf ;]jsx¿ ;lxbx¿ ;a alnj]bLdf r9fOG5g\ . ltdL lax] u/] klg Tof] ljs[t lax] x'g]5, 

s'7fpFdf k/]sf], aln l;sf/ .

	 o; egfOdf rqmaxfb'/n] cfkm" ul/a x'gfsf] kL8fnfO{ k|:t't u/]sf] 5 . cfkm\gf] ul/aLsf sf/0f 

k|ef;Fu hLjg latfpg] ;kgf;d]t b]Vg g;s]sf], k|efn] cfkm"nfO{ dg k/fpFbfk/fpFb} klg ;Fu} hLjg 

latfpg] :jLs[lt lbg g;s]sf] / cfkm"x¿ o'usf] aln ePsf] oyfy{nfO{ k|:t't u/]sf] 5 . wgL ePsf] eP 

cfkm\gf] j}rfl/s tyf pd]/ut :t/ ldNg] k|ef;Fu ;xh} lax] ug{ ;Sg] rqmaxfb'/ wgL gePs} sf/0f 

k|efnfO{ u'dfpF5 . wgL;Fu ul/an] ;DaGw ufF:g' x'Fb}g, pgLx¿;Fu xfd|f] x}l;ot ldNb}g  eGg] ul/a ju{sf] 

b[li6 /x]sf] oxfF rqmaxfb'/sf] b[li6 ul/a ju{sf] ;femf b[li6sf ?kdf b]vfk5{ . ju{ljefhgsf] nfdf] / 

ulx/f] k/Dk/fn] lgdf{0f u/]sf] ju{s]Gb| lrGtg ;femf ljZjb[li6 xf] .

;fIo # 

	 ;a};Fu gftf x'G5, ;a};Fu d]/f] ;DaGw 6'6\5 . d pRr clenfiff 5f]8\5' . To;a]nf d olt ;fgL 

lyPF To;a]nf dnfO{ s] yfxf cfh o:tf] x'G5 eg]/ < d}n] k9]F t/ d alnlt/ nlDsb}5' eljiolt/ . d, d 

hdfgfsf] aln . d l;sf/ lelS6d ===

	 k|efsf] o; egfOdf k'/fgf k':tf;Fu ;ª\3if{ ug{ g;s]/ xf/ a]xf]g'{k/]sf] gofF k':tfsf] b[li6 k|:t't 

ul/Psf] 5 . pRr ju{sf ;Gtltn] pRr lzIff xfl;n u/] klg clzlIft cfkm\gf] kl/jf/sf] cufl8 em'Sg'kg{] 

/ hfg]/, a'em]/, k9]/ klg h] g/fd|f] xf], To;s} nflu tof/ x'g'kg{] afWotf kl/j]zsf] lrq0f ub{} o; Psfª\
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sLdf pRr ju{sf gofF k':tfn] ef]Ug'k/]sf] lgolt k|:t't ul/Psf] 5 . cfkm" of]Uo eP klg cof]Uo / cfkm\

gf] :t/ gldNg];Fu hLjg latfpg'kg{] b[li6 k|:t't ub{} To:tf kfqx¿sf] hLjgk|ltsf] of] b[li6 Psfª\sLdf 

k|:t't ePsf] lzlIft ju{sf] bldt jf k/flht pRrjuL{o ljZjb[li6 xf] . 

&= lgisif{

	 gf6ssf/ uf]ljGbaxfb'/ dNn uf]7fn]sf] k|:t't …o'usf] l;sf/Ú Psfª\sLdf pRr ju{s} clzlIft / 

lzlIft jf k'/fgf / gofF ljrf/larsf] b[li6 tyf pRr ju{ / lgDg ju{sf] b[li6 uf]N8dfgsf] ljZjb[li6;DaGwL 

dfGotfsf cfwf/df lgdf{0f ePsf] ljZjb[li6 xf] . xfdL hfGg] a'em\g] xf}F, xfdLn] eg]kl5 xfd|f ;Gtltn] klg 

eg]sf] dfGg'k5{, xfd|f] k':tf}nL k/Dk/f rNg'k5{ eGg] pRr juL{o b[li6 Psfª\sLdf k|:t't ePsf] 5, of] 

pRrjuL{o clzlIft ljZjb[li6 xf] eg] clzlIft eP klg logLx¿ kl/jf/sf uGg], dfGg] x'g\, To;}n] xfdL 

lzlIft eP klg xfdLn] pgLx¿;Fu ;+3if{ ug'{x'Fb}g eGg] ljrf/ pgLx¿sf] ;Gtltdf 5 . To;}n] lzIffn] 

o'unfO{ abNg'k5{ eGg] b[li6 g} gofF k':tfsf lzlIft ju{sf] ljZjb[li6 xf] . o:t} :t/ ldNg] ePkl5 ju{ut 

kvf{nn] b'O{ hLjgnfO{ Ps x'g 5]Sg'x'Gg eGg] ljZjb[li6 o; Psfª\sLdf lgdf{0f ePsf] 5 . 

;Gbe{u|Gy ;"rL 

kf08]o, tf/fsfGt, - @)&#_, dfS;{jfb, ;f+:s[lts cWoog / ;flxTosf] ;dfhzf:q, nlntk'/ M ;femf 

k|sfzg . 

kf08]o, d}g]h/, -!(*(_, ;flxTo s] ;dfhzf:q sL e"ldsf, r08Lu9 M xl/of0ff ;flxTo csfbdL .

dNn, uf]ljGbaxfb'/, -@)#$_, ef]sf] 3/, nlntk'/ M ;femf k|sfzg .

zdf{, df]xg/fh / n'OF6]n, vu]Gb|k|;fb, -@)^*_, zf]wljlw, kfF=;+=, nlntk'/ M ;femf k|sfzg .

If]qL, pbo, -@)^$_, ;dfhzf:qLo b[li6df OGb|axfb'/ /fO{sf pkGof;x¿, -ljBfjfl/lw zf]wk|aGw, lq=lj_  .
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;kmntfsf] syf l/kf]tf{hdf of]ubz{g

s[i0fdl0f kxf/L, ;xfos k|fWofks, d}ofFb]jL sGof sn]h

Email: paharikrishnamani@gmail.com

n]v;f/

	 ;kmntfsf] syf l/kf]tf{h !! sIffsf] clgjfo{ g]kfnL ljifodf ;dflji6 oyfy{jfbL /rgf xf] . kqsfl/tfdf 

cfw[t k|ltj]bg jf ;"rgf, syf / lghfTds lgaGwsf] ;dli6ut cGt3'{lnt ;+/rgfaf6 ;To36gfk/s l/kf]tf{h 

tof/ ul/G5 . o:tf] /rgf ljBfyL{sf nflu hLjg;'wf/ / kl/jt{gdf ;xfos x'g] ePsfn] kf7\oqmdsf] p2]Zo 

cg';f/ ;f] txdf o; ljwfnfO{ ;dfj]z ul/Psf] xf] . l/kf]tf{hdf plNnlvt 36gfcg';f/ o'jfj:yfdf g} a'afsf] 

lgwgaf6 6'x'/f] ag]sf] ;'Gb/ 5GTofnn] cfdfnfO{ ;d]t SofG;/ ePkl5sf] sxfnLnfUbf] hLjgofqfaf6 u'lh|Fb} 

ubf{ of]ufEof; / Wofgaf6 cfkm"nfO{ arfpg ;s]sf] rrf{ ul/Psf] 5 . ;Gb]zd"ns lzIff lbP/ ljBfyL{sf] 

hLjgdf ;sf/fTds ;'wf/ Nofpg l/kf]tf{hsf] ljifoj:t' klg plQs} dfqfdf pkof]uL / k|efjsf/L x'g' cfjZos 

x'G5 . cfhsf] ;+j]bgzLn ;dfhdf lszf]/–lszf]/L, o'jf÷o'jtLdf s'k|efjs of ;'k|efjs 36gf jf ljifoj:t'n] 

cGtM:kz{ ug{] / ;+j]ufTds kl/0flt t'?Gt} k|:t't ug{] x'gfn] of]u / Wofg;DaGwL ljifoj:t' lbg ;s]df ltgdf 

;sf/fTds k|efj kfb{5 . kft~hn of]u;"qdf plNnlvt od, lgodf;g nufotsf ci6fª\u of]usf ljifodf 

l/kf]tf{hdf ;ª\s]tdfq ul/Psf] 5 . Tolt dfq ;ª\s]tn] ljifoj:t'df :ki6tf gb]lvPsf] / pSt ljifodf cfjZos 

rrf{ ubf{ of]usf af/]df yk wf/0ff agfpg ljBfyL{nfO{ ;xh x'g] ljifodf ljrf/ u/L of] cfn]v k|:t't ul/Psf] 

xf] .

zAbs'~hL M l/kf]tf{h, of]u, Wofg, ;dflw, kt~hln, od, dgf]/f]u .

!= ljifok|j]z

g]kfnL ljifosf] dfWolds txsf] kf7\oqmdcg';f/ !! sIffsf] clgjfo{ g]kfnLdf ;kmntfsf] syf l/kf]tf{h 

ljwf ;dfj]z ul/Psf] 5 . b]jLk|;fb l3ld/]nufotsf ;Dkfbsx?af6 tof/ kfl/Psf] o; kf7sf] d'Vo p2]Zo dflg;df 

lbgfg'lbg a9\b} uPsf] lrGtf, ;d:of / tgfjnfO{ sd u/L hLjgk|lt cfzfjfbL agfpg' g} xf] . o;/L hLjgdf 

lg/fzf, s'07f, lrGtf / tgfjn] d[To"Gd'vL lrGtgtkm{ ws]lnPsf knfogjfbL dfgjdgdf hLjgjfbL÷lhhLljiffsf] 

cfzf el/lbg] sfd k"jL{o bz{gsf] dxTjk"0f{ zfvf dflgPsf] of]ubz{gn] k"/f ug{ ;S5 . of]ul;l4 k|fKt ug{ 

cfxf/ljxf/flbsf] ;+od klg TolQs} dfqfdf x'g' cfjZos b]lvG5 . uLtfbz{gdf elgPem}+ pko'St ;dodf pko'St 

cfxf/ljxf/ ug{], pko'St ;dodf zog ug{] h:tf b}lgs sd{x? lgod;+ut tl/sfaf6 ;DkGg ul/g'kb{5, cGoyf of]un] 

kmfObf lbg'sf] ;6\6f xflg klg k'¥ofpg ;S5 -Jof;, @)&%M$#_ . kft~hn of]u;"qsf cg';f/ ci6fª\u of]unfO{ 

odlgodf;g–k|f0ffofd–k|Tofxf/–wf/0ff–Wofg–;dfwof]i6fjª\uflg -kt~hln, @)&^M^#_ cyf{t\  od, lgod nufot 
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;dflwko{Gtsf zf/Ll/s / dfgl;s ljlw clg k|lqmofx? g} of]ubz{gsf cf7 c+ux? x'g\ egL lrgfOPsf] 5 . oL 

c+ux?nfO{ Joltqmd gu/L lg/Gt/ ;fwgfdf tNnLg /xg] JolSt÷;fws g} ;Rrf of]uL aGg ;S5 . o;/L of]usf 

lgodx?sf] kfngf ub{} l/kf]tf{hsf k|d'v kfq ;'Gb/ 5GTofnn] cfkm\gf] hLjgdf 7'nf] kl/jt{g Nofpg ;kmn ePsf] syf 

k|:t't kf7df ;dfj]z ul/Psf] 5 . oxL of]u / Wofg;Fu ;Da4 ljiforrf{ ul/Psf] 5 . 

@= ;d:of / p2]Zo

;kmntfsf] syf l/kf]tf{hdf of]u / Wofgaf6 g} tgfju|:ttfsf] cj:yfaf6 ;'Gb/sf] lhhLljiffn] ;fsf/ 

?k lnPsf] atfOPsf] 5 t/ of]u s] xf ]eGg] ;DaGwdf :ki6 JofVof ePsf] b]lvFb}g To;}n] o; l/kf]tf{hdf of]usf] 

rrf{ s;/L ul/Psf] 5 eGg] ljifo g} d'Vo ;d:of xf] . oxL ;d:ofdf of] n]v cfw[t 5 . ;kmntfsf] syfleq 

k|o'St of]ubz{gsf] cWoog ug'{ g} o; cg';GwfgfTds n]vsf] d'Vo p2]Zo xf] . o; n]vsf ;d:of / p2]ZonfO{ 

lgDglnlvt ?kdf k|:t't ug{ ;lsG5 M

s_ of]ubz{g eg]sf] s] xf] <

v_ ;kmntfsf] syf l/kf]tf{hdf of]ubz{gsf] k|of]u s'g ?kdf ul/Psf] 5 <

pko'{St zf]Wo ljifosf] rrf{ u/L ;dfwfg vf]Hg' g} k|:t't zf]wsf] p2]Zo xf] .

#= cWoog ljlw

o; zf]Wo ljifosf] k|d'v If]q of]ubz{g ePsfn] d'Votof dxlif{ kt~hlnsf] of]ubz{gnfO{ ;}4flGts 

cfwf/ agfOPsf] 5 . ;fdu|L ;|f]tsf ?kdf of]ul;4fGtnfO{ lnOPsf] 5 . d"n ;fdu|Lsf ?kdf ;kmntfsf] syf 

l/kf]tf{hnfO{ lnOPsf] 5 . cfjZos yk cWoogsf nflu k':tsfno cWoogk4ltsf] pkof]u ul/Psf] 5 . 

$= cWoogsf] If]q / ;Ldf

o; n]vnfO{ ;kmntfsf] syf l/kf]tf{hdf cfw[t n3'zf]wsf ?kdf tof/ kfl/Psf] 5 . cGo ;}4flGts 

kIfx?sf] cWoog gu/L s]jn kft~hn of]u;"qsf cfwf/df dfq o; l/kf]tf{hsf]cWoog ug'{ g} o; n]vsf] ;Ldf 

xf] .

%= of]ubz{gsf] ;}4flGts cfwf/ / dfGotf

ljZjsf ljleGg bz{gdWo] k"jL{o cfWoflTds bz{g k"j{k|frLg dflgG5 -ld>, ;g\ @)@@M!)_ . o;sf] zflAbs 

cy{ / Jo'TklQut ;Gbe{nfO{ x]bf{ …b[Zot] cg]g Olt bz{gd\Ú-k[=*_ o; lju|xcg';f/ …b[z\Ú wft'df …No'6\Ú -cg_ k|Too 

hf]l8Fbf aGg] bz{g zAbn] hLjg / hut\sf ;TotYo s'/fx?nfO{ /fd|/L x]g{ ;Sg] eGg] cy{ lbG5 . h;sf dfWodaf6 

b]lvG5, x]l/G5 of lbJob[li6 k|fKt x'G5 ToxL g} bz{g xf] . To:t} …of]uÚ zAbsf] Jo'TklQut cy{ x]bf{ …o'lh/\Ú of]u] wft'df 

efjdf …3`\Ú -c_ k|Too nfu]kl5 aGg] o; zAbn] Pp6f j:t'nfO{ csf{] j:t';Fu hf]8fpg] jf ldnfpg] sfd cy{lgiklQ 

x'G5 . dgnfO{ k/dfTdf -a|Xd_;Fu ldnfpg] jf e]6 u/fpg] bz{g g} of]ubz{g xf] . lrQsf] j[lQnfO{ /f]Sg ;Sg' g} of]u 
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xf] -kt~hln, @)&^M!!_ . bz{gsf ljljw If]qdWo] of]ubz{g klg k"jL{o bz{g klg k"jL{o bz{gsf] dxTjk"0f{ pknlAw 

xf] . kfZrfTo dtdf lkmnf];kmLeg]/ lrlgg] o; zAbdf …of]ufÚ eg]/ ;Daf]wg ug{ ?rfOG5 . k"jL{o bz{gsf] cfkm\g} ;Dkbf 

…of]uÚ klZrdL ;Eotfsf] pRrf/0fdf]xn] …of]uf lkmnf];kmLÚ ag]/ cfPkl5 ljZjsf clwsf+z dflg; of]u;Fu kl/lrt x'g 

k'u]sf b]lvG5g\ . klZrdL bz{g ef}ltstf;Fu glhs /x] klg k"jL{o bz{g klg cfTdf / k/dfTdf -a|Xd_ tTjaf]wkZrft\ 

d'lStk|flKt;Fu ;Da4 5 . of]uanåf/f e'|s'6Lsf lardf k|f0fnfO{ :yflkt u/]/ O{Zj/;Fu ;fIffTsf/ ug{ ;Sg] of]uL d'St 

x'G5 -Jof;, @)&%M%#_ egL uLtfzf:qdf pNn]v ul/Psf] 5 .

k"jL{o hut\df of]ubz{gsf ;j{k|d'v jf cflwsfl/s JofVoftf dxlif{ kt~hln x'g\ . O;fk"j{sf] bf];|f] ztfAbLsf 
dflgPsf pgL kfl0fgLo Jofs/0fdfly dxfefio n]Vg] ljåfg\ j}ofs/0f klg x'g\ . pgn] kft~hn of]u;"qsf] 
/rgf u/L of]usf] jf:tljs :j?knfO{ lrgfpg] sfd u/]sf 5g\ . pgsf cg';f/ of]usf cf7 cª\u 5g\ M 
od–lgodf;g–k|f0ffofd–k|Tofxf/–wf/0ff–Wofg–;dfwof]i6fjª\uflg -kt~hln, @)&^M^#_ . log} cf7 cª\
uo'St of]ufEof;åf/f ;'Gb/ 5GTofnn] cfkm\gf] hLjgdf cfOk/]sf 3g3f]/ ljklQdf klg w}o{k"j{s hLjg 
;dfNg;s]sf] ;Gbe{;Fu ;Da4 ljifosf] ljZn]if0f ul/G5 .

^= ;kmntfsf] syfdf of]ubz{g
^=! ljifoj:t'

;kmntfsf] syf l/kf]tf{hsf] ljifoj:t' kfl/jfl/s 36gfdf cfw[t 5 . l/kf]tf{h ljwfsf] l;4fGtcg';f/ 

s;}sf] hLjgdf 3l6t ;To 36gfnfO{ cfwf/ agfP/ oyftYo lrq0f ug{] sfd o;df ul/G5 . kqsfl/tfdf 

lgjf{x ul/g] k|ltj]bg n]vg tyf ;"rgf k|bfg, hLjgdf 3l6t ;To syf Pjd\ lghfTds lgaGwsf] cGt3'{ngaf6 

l/kf]tf{h tof/ ul/G5 -g]kfn, @)&(M#&*_ . o; kf7df klg ;To 36gfh:t} k|tLt x'g] of]u;fws Pjd\ 

of]uk|lzIfs ;'Gb/ 5GTofnsf] hLjgsxfgLnfO{ hf]l8Psf] 5 . DofUbLsf] ufpFdf hGd]sf 5GTofn dWodjuL{o 

kl/jf/sf Psn ;Gtfg x'g\ . cfdfafa' b'j} hflu/] ePsfn] pgn] sf7df8f}+df a;]/ k9L :gfts pQL0f{ u/] . Pd=O= 

k9\g tof/L x'Fb} ubf{ a'afsf] crfgs x[bof3ftaf6 d[To' x'g' / cfdfnfO{ klg SofG;/ b]lvPkl5 lbNnLdf dxFuf] 

pkrf/ u/fpFbfu/fpFb} ePsf] k};fhlt ;lsg'h:tf c;Xo Jofjxfl/s rf]6n] pgL tgfju|:teP . C0fsf] ef/Ln] 

lylrPsf pgn] dgf]lrlsT;snfO{ klg cfkm\gf] :jf:Yo hfFr u/fpFb} /xFbf cfo'j{]lbs pkrf/lj1 tyf of]uu'? 

o'/]Gb| emfaf6 of]ufEof; ubf{ k"0f{tof tgfjd'St eO{ :j:yhLjgdf pgL kms{] . of]ubz{gdf rrf{ ul/Psf ci6fª\u 

of]usf] ;fwgfn] g} 5GTofnn] gofF hLjg k|fKt u/]sf x'g\ . 

^=@ ci6fª\uof]usf] cEof;

;kmntfsf] syfsf d"n kfq ;'Gb/ 5GTofnsf] sxfnLnfUbf] d[To"Gd'vL hLjgdf PsfPs hLjg]R5f k|bfg 

u/fpg] d"n sf/stTj of]ufEof; / Wofg g} lyP . of]ubz{gsf cg';f/ ljifo jf ;f+;fl/s dfofdf]xlt/ pGd'v 

ePsf] dg g} b'Mvsf] sf/0f xf] . bof, ;Gtf]if, Tofu, IfdfzLntfh:tf c;n lrGtg / wf/0ff ePsf JolStn] 

of]usf] cg'ej ug{ ;S5g\ . ;f+;fl/s ;'v / b'Mv eGg] ljifo ;kgfh:t} clgTo / c;To 5g\ To;}n] ;+;f/df 
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;a}nfO{ lg/Gt/ ;'v jf lg/Gt/ b'Mv eO/xFb}g . tTj1fgLx? oL ;f+;fl/s ;'vb'Mvsf] kjf{x ub{}gg\ / ;w}+ v';L 

aGg ;kmn x'G5g\ eGg] wf/0ffsf] ljsf;df of]ufEof;n] 7'nf] d2t k'¥ofpF5 . log} ljifox?of]uu'? o'/]Gb| emfaf6 

/fd|f];Fu a'em]sf 5GTofnn] lgDgfg';f/sf of]ufª\ux?sf] cEof; u/]sf] ;ª\s]t o; l/kf]tf{hdf ul/Psf] 5 M

^=@=! od

O{Zj/ -a|Xd_df lrQ nufP/ Psfsf/ jf tbfsf/ aGg ;Sg'sf] cj:yf g} of]u xf] . cfuf]df 

ttfOPsf] kmnfd h;/L cfuf]h:t} tbfsf/ aG5, p:t} g} aG5 To;/L g} ;dflwdf l:y/ eP/ O{Zj/do 

aGg ;Sg' g} of]u xf] . of]usf] klxnf] v'l8\snfsf ?kdf odnfO{ lnOPsf] 5 . odsf] cy{ lgodg 

jf lgoGq0f xf] . lgDg u'0fx?n] ;DkGg x'g ;Sg'sf] gfd od xf] M clx+;f–;Tof:t]o–a|Xdrof{kl/u|xf 

odfM -kt~hln, @)&^M^#_ cyf{t\ dg, jrg / z/L/n] s'g} klg k|f0fLnfO{ b'Mv glbg' g} clx+;f xf] . 

5nsk6/lxt Jojxf/sf] gfd ;To xf] . s;}sf] j:t' grf]g'{ c:t]o xf] . To:t} a|Xdro{ j|t wf/0ff ug'{ 

/fd|f] xf] . :jfy{sf nflu j:t';ª\u|x gug'{ ckl/u|x xf] . oL s'/fx? ;'Gb/sf hLjgdf kl/3l6t ePsfn] 

o; kf7df odsf] dxTjnfO{ :yflkt ul/Psf] 5 .

^=@=@ lgod

dflg;n] kfngf ug'{kg{] of]usf] bf];|f] l;F9L lgod xf] . of]u;"qcg';f/ zf}r–;Gtf]if–tk–O{Zj/k|l0fwfgflg 

lgodfM -k"j{jt\, k[=^%_ cyf{t\ lgTo :gfg, z'4 ef]hg, kljq lqmofsnfkx? zf}r x'g\ . Ifdtfcg';f/sf] sdfOdf 

/dfpg' ;Gtf]if xf] . :jwd{sf] kfng g} tk xf] . zf:qfWoogaf6 1fg cfh{g ug'{ :jfWofo xf] . ;'Gb/sf] hLjgdf 

;kmn x'gfdf lgodsf] e"ldsf pRr /x]sf] ;ª\s]t kfOG5 .

^=@=# cf;g

of]usf] t];|f] cª\u dflgPsf] cf;g eGg' g} ;'vL / l:y/ eP/ a:g ;Sg' xf] . of]udf *$ lsl;dsf zf/Ll/s 

Jofkfd ul/g] vfnsf cf;gx? /x]sf 5g\ tfklg of]u;fwgf ubf{ kb\df;g, kL7f;g, eb|f;g, :jl:tsf;g cflb 

a9L pko'St x'G5g\ . ;'Gb/n] of]usf] cEof; ubf{ o:tf ljleGg cf;gx? k|of]u u/L cfkm"nfO{ Wofgdf l:y/ u/]sf] 

/ of]u u/]sf] ;ª\s]t kf7df kfOG5 .

^=@=$ k|f0ffofd

of]usf tLgj6f k|lqmofx? /fd|/L k"/f u/]kl5 k|f0ffofd ug{ ;lsG5 . k|f0ffofd eg]sf] Zjf;–k|Zjf; cflbsf] 

ult /f]Sg ;Sg' xf] . of]u;"qdf Zjf;k|Zjf;of]u{ltljR5]bM -k"j{jt\, k[=&#_ k|f0ffofdM elgPsf] 5 . of]ubz{gdf 

k|f0ffofdsf ljljw e]bx?sf] rrf{kl/rrf{ ul/Psf] kfOG5 . tLdWo] k"/s, /]rs, s'Des h:tf k|f0ffofdsf] pNn]v 

clwsf+z dfqfdf ul/Psf] 5 . d'v aGb u/]/ bflxg] gfssf] Kjfnaf6 la:tf/} Zjf; tfg]/ /f]Sg] / afofFaf6 la:tf/} 

Zjf;aflx/ 5f]8\g] k|lqmofsf] lg/Gt/ cEof;n] dg zfGt / ;'l:y/ x'G5 . clg dfq Wofg ug{ ;lsG5 . ;'Gb/n] of]u ubf{ 
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k|f0ffofdflb sfo{x? ub{} Zjf;sf] lgoGq0f u/]sf] kf7df ;ª\s]t kfOG5 lsgeg] of]uaf6 zf/Ll/s cf/f]Uo kfOG5 eGg] 

p;sf] egfOdf k|f0ffofdaf6 Zjf;k|Zjf; k|lqmofdf cfpg] :j:ytfn] zf/Ll/s nfe lbPsf] cg'dfg ug{ ;lsG5 .

^=@=% k|Tofxf/

of]ufEof;sf] kfFrf}+ tx k|Tofxf/ xf] . k|f0ffofdsf] lgs} nfdf] cEof;af6 l;l4 k|fKt ePkl5 dfq} k|Tofxf/ 

of]u x'g ;S5 . dxlif{ kt~hlnsf cg';f/ :jljifof;Dk|of]u] lrQ:j?kfg'sf/ Oj]lGb|of0ff+ k|Tofxf/M -k"j{jt\, k[=&&_ 

elgPsf] 5 . Wofg ubf{ aflx/L j:t' / kbfy{x?s]f ;Demgf x/fpg' / lrQdf ljnLg x'g'sf] cj:yf g} k|Tofxf/ xf] . 

o; cj:yf;Dd cfOk'Ubf dg k"0f{tof cfkm\gf] lgoGq0fdf cfO;s]sf] x'G5 . ;'Gb/n] of]uaf6 zf/Ll/s :j:ytf 

kfOg] s'/fnfO{ ;ª\s]t u/]sf] vf;df afx\o ljifo;Fu ;DalGwt 5 . k|Tofxf/s} sf/0f cGo ljifoj:t'af6 cfkm\gf] 

lrQnfO{ 5'6fP/ cfkm\gf] lgoGq0fdf Nofpg ;s]sfn] g} ;'Gb/ of]uL aGg ;s]sf] xf] .

dflysf oL kfFr aflx/L jf alx/ª\u ;fwg x'g\ eg] cGo tLg cGt/ª\u ;fwgf x'g\ .

^=@=^ wf/0ff -cGt/ª\u ;fwgf_

of]u;"qfg';f/ b]zaGwlZrQ:o wf/0ff -k"j{jt\, k[=&(_ cyf{t\ aflx/L jf leqL s'g} Ps 7fpFdf nufO{ cfkm" 

a|XdlrGtgdf /Dg'nfO{ wf/0ff elgG5 . ;'Gb/n] ;fª\s]lts ?kdf wf/0ff?k of]ufEof;af6 afXo ljifoaf6 ljd'v 

eO{ cGtd'{vL ag]sf] s'/f :ki6 x'G5 .

^=@=& Wofg -cGt/ª\u ;fwgf_

Wofg of]ufEof;sf] dflyNnf] >]0fLtkm{ pGd'v ePsf] cj:yf xf] . dflg;leqsf] r~rntf x6fO{ dgnfO{ 

ljnLg u/fpFb} cfgGbk"j{s k/a|Xdsf] lrGtgdf nLg x'g' g} Wofg xf] . o; cj:yfdf Wofgstf{nfO{ s'g} klg aflx/L 

s'/f, ;'vb'Mv cflbn] Wofg eª\u u/fpg ;Sb}gg\ . tq k|Too}stfgtf Wofgd\ -k"j{jt\, k[=&(_ cyf{t\ k/a|Xddf 

j[lQ nufPkl5 nuftf/ ;f]xL lrGtg x'g' Wofg xf] elgPsf] 5 . ;'Gb/n] Wofgaf6 dfgl;s zflGt kfOG5 eGg] 

egfOaf6 dgn] aflx/L s'/f ;f]Rg 5f]8]/ k/dfTdfdf Psfsf/ x'g ;s] afx\o ljifon] dflg;nfO{ b'Mv lbg ;Sb}g, 

h;n] ;'Gb/tfdf /x]sf] tgfju|:ttfnfO{ 6f9f agfO{ ;'Gb/n] dfgl;s nfe k|fKt u/]sf] :ki6 x'G5 .

^=@=* ;dflw -cGt/ª\u ;fwgfsf] ;jf{]kl/tf_

;dflw ci6fª\u of]usf] ;a}eGbf dflyNnf] >]0fLsf] tNnLgtfsf] cj:yf xf] . Wofg / Wo]o -O{Zj/_sf] 

leGgtf/lxt Psfsf/ cj:yf g} ;dflw xf] . tb]jfy{dflgef{;+ :j?kz"Goldj ;dflwM -k"j{jt\, k[=*)_ . cyf{t\ ;dflwsf] 

cj:yfdf of]u ug{] JolStsf] dg, lrQj[lQ g} z"Gocj:yfdf /xG5 . s'g} klg aflx/L s'/f, xNnfvNnf cflbsf] slQ 

klg 1fg x'Fb}g . uf9f lgb|fdf k/]sf] eGbf klg a9L nl7\7Psf] cj:yfdf leqL r]tgf eg] O{Zj/df ljnLg eP/ Psfsf/ 

ag]sf] x'G5 . Woftf -Wofg ug{]jfnf_, Wofg -Woftfn] u/]sf] k|lqmof_ / Wo]o -O{Zj/÷a|Xd_ oL tLgj6} lqk'6L Psfsf/ 

x'Fbf ;dflw nfUb5 . 
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o;/L pko'{St of]usf] ;fwgfkZrft\ dgf]/f]usf l;sf/ aGg nfu]sf ;'Gb/sf] dgf]j[lQ ablnof] . dgsf 

ljsf/x? x6\b} uP, h;n] pgdf hLjg]R5f ;zSt ag]/ cfof] . pgL of]ufEof;tkm{ emg} ;lqmo eP/ cufl8 a9\bf 

of]uk|lzIfs g} aGg k'u] . hLjgdf ulx/f] zflGt ef}lts j:t'n] lbg ;Sb}g To;}n] k"0f{ ;Gt'li6 / zflGt k|fKt ug{ 

of]ufEof; clgjfo{ /x]sf] lgisif{df k'u]sf pgL of]uk|lzIfs aGg ;kmn eP . pgL k|fljlws clws[tdf ;d]t 

;kmn eP/ ;/sf/L hflu/] aGg ;Sg] ;kmntf kfpg'df of]ufEof; / Wofgn] lbPsf] hLjg kl/jt{gsf/L cj:yf 

g} d'Vo of]ubz{gsf] ul/dfnfO{ Jofjxfl/s ?kdf :yflkt ul/Psf] 5 . o; kf7df k|o'St of]ubz{gsf] ;Gbe{nfO{ 

hLjg kl/jt{gsf nflu ;sf/fTds pkfosf ?kdf k|:t't ul/Psf] 5 . ;'Gb/ ;f+;fl/s ;'vb'Mvaf6 6f9f /xL 

of]uLsf] cj:yfdf k'u]sf] / cfkm";Fu} c?nfO{ klg of]udfu{df k|]l/t u/]sf] s'/f kf7df :ki6 kfl/Psf] 5 .

&= lgisif{

	 clgjfo{ g]kfnL !! sIffsf] kf7\ok':tsdf ;dflji6 ;kmntfsf] syf l/kf]tf{hdf ci6fª\uof]usf 

;Gbe{x? ;ª\s]ltt 5g\ . cfhsf] ef}ltsjfbL dxTjfsfª\IfL o'usf o'jfo'jtLx?nfO{ nlIft u/L n]lvPsf] o; kf7n] 

of]ubz{gdf rrf{ ul/Psf of]u;fwgfx? ckgfpFbf hLjgdf cfOkg{] 7'nf;fgf ;d:of;Fu h'Wg ;Sg] cfTdan k|fKt 

x'G5 eGg] oyfy{jfbL b[li6sf]0f k|:t't u/]sf] 5 . of]u;fwgf / ulx/f] Wofgn] dflg;nfO{ zfGt, :j:y, cfTd;+odL 

/ OR5fzlSto'St agfpF5 . To;}n] cfGtl/s j[lQnfO{ ;'b[9 agfpg of]u;fwgf / Wofgsf] cfjZostf 5 eGg] 

ljifonfO{ o; kf7n] lgisif{0f u/]sf] 5 . 

;Gbe{u|Gy;"rL

g]kfn, b]jL-@)&(_, n]vglzNk, bf];|f] ;+:s/0f, sf7df8f}+ M P]/fjtL k|sfzg k|f=ln= .

kt~hlnM-@)&^_, of]ubz{g, PsfgAa]cf}++ ;+:s/0f, ;Dkfbs, xl/s[i0fbf; uf]oGbsf, uf]/vk'/ M uLtfk|]; .

ld>, hubLzrGb|-;g\ @)@@_ef/tLobz{g, jf/f0f;L M rf}vDaf ;'/ef/tL k|sfzg .

Jof;M-@)&%_, >Ldb\eujb\uLtf, b'O{;o b;f}+ ;+:s/0f, uf]/vk'/ M uLtfk|]; .

;'Aaf a]u]Gb| / cGo, ;Dkfbs-@)&*_g]kfnL sIff !!, eStk'/ M kf7\oqmd ljsf; s]Gb| .
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k|ltj]bgn]vgsf] ;}4flGts cjwf/0ff  

Psgf/fo0f kf}8\\\ofn -ljBfjfl/lw_, ;x–k|fWofks, jL/]Gb| ax'd'vL SofDk;, e/tk'/, lrtjg 

cltly k|fWofks, d}ofFb]jL sGof sn]h

Email: enpaudyal@gmail.com

;f/;ª\\If]k

k|:t't cg';GwfgfTds n]v k|ltj]bgn]vgsf] ;}4flGts cjwf/0ff lgdf{0f ug{df s]lGb|t 5 . o; n]vdf 

d'VotM  k|ltj]bgn]vg / o;sf] lzIf0f ug]{ ljlwsf ;DaGwdf hfgsf/L lbOPsf] 5 . ;}4flGts k|s[ltsf] ljifo 

ePsfn] o;df låtLos ;|f]t;fdu|L k|of]u ul/Psf] 5 . tx, p2]Zo cflb cfwf/df k|ltj]bgsf] 9fFrf / lzIf0f ug]{ 

ljlw km/s km/s x'g] ePsfn] oxfF :gfts -zf:qL÷aL=P8=÷aL=P=_ txsf] lzIf0fnfO{ Wofgdf /fv]/ ljifoj:t'sf] 

kl/ro lbOPsf] 5 . ljBfyL{nfO{ k|ltj]bgn]vg;DaGwL l;k s]s;/L tof/ u/fpg ;lsG5 eGg] d'Vo ;d:of / o; 

;d:ofsf] ;dfwfg ug]{ p2]Zon] tof/ ul/Psf] o; n]vdf j0f{gfTds tyf JofVofTds ljlw cjnDag ul/Psf] 

5 / cfjZostfcg';f/ pbfx/0f lbP/ ljifoj:t'sf af/]df k|:6 kfl/Psf] 5 . o; n]vn] ljBfyL{x¿nfO{ k|ltjb]g 

n]vgl;k;DaGwL 1fg lbg] / lzIfsx¿nfO{ 1fgsf ;fy} lzIf0f ljlwsf af/]df cjwf/0ff :ki6 u/fpg]5 eGg] 

ck]Iff ul/Psf] 5 .

zAbs'~hL M cgf}krfl/s, cjnf]sg, cf}krfl/s, k|ltj]bg, lzIf0f . 

ljifokl/ro 

	 k9\g' eGgfn] l;Sg' jf hfGg' eGg] a'lemgfsf ;fy} 1fg tyf l;k xfl;n ug'{ eGg] a'lemG5 . o;nfO{ 

lzIff cfhg{ ug'{ klg elgG5 . lj:t[t cy{df lnFbf k9\g'sf] tfTkof{y{ ;'gfO, af]nfO, k9fO / n]vfO u/L rf/} 

k|sf/sf l;sfOåf/f 1fg xfl;n ug'{ eGg] x'G5 . of] hLjge/ rln/xg] lg/Gt/ k|lqmof xf] . lzIff cfh{gsf 

dfWod cf}krfl/s, cgf}krfl/s / clgoldt u/L tLg k|sf/sf 5g\ ->]i7 / zdf{, @)&&, k[=!–@_ . cf}krfl/s 

lzIffsf] lglZrt p2]Zo x'G5 . o;nfO{ tf]lsPsf] 7fpF, ;do / lglZrt kf7\oqmdsf cfwf/df ;~rfng 

ul/G5 . cgf}krfl/s lzIff cf}krfl/s lzIffh:tf] vf; tx pQL0f{ ub}{ hfg] k|s[ltsf] geO{ l;Sg] JolQmsf] ?lr 

/ Ifdtfcg';f/ l;Sb} hfg] k|s[ltsf] x'G5 . sfd ub}{ hfFbf cg'ejaf6 l;Sb} hfg] l;sfOnfO{ clgoldt lzIff 

elgG5 . k|:t't cWoogdf d"ntM cf}krfl/s cWoogsf qmddf k|ltj]bgn]vgsf] ;ª\lIfKt ¿kdf kl/ro lbO{ 

o;sf] lzIf0fljlwsf af/]df klg pNn]v ul/Psf] 5 . 

	 k|ltj]bgn]vgsf ;DaGwdf s]xL k':tsx¿ k|sfzgdf cfPsf kfOG5g\ . k|sflzt tL k':tsx¿ a9L 

dfqfdf ljBfyL{sf] l;sfOnfO{ s]xL ;xof]u k'Ug] k|s[ltsf b]lvG5g\ t/ ltgdf k"0f{tfsf] sdL /x]sf] kfOG5 . 

csf{tkm{ lzIfsn] s;/L lzIf0f ug]{ eGg] s'/f ltgdf pNn]v ul/Psf] kfOFb}g . k|ltj]bg n]vg;DaGwdf lqe'jg 

mailto:enpaudyal@gmail.com
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ljZjljBfno clgjfo{ g]kfnL lzIf0f lgb]{lzsf -@)^^_ / cGo s]xL ;fdu|L pknAw eP klg ltgdf ljifosf] 

lj:t[t ;}4flGts kl/ro lbOPsf] kfOFb}g ctM k|ltj]bg eg]sf] s] xf] <, o;sf s]slt k|sf/ x'G5g\ <, o;sf 

tTTjcGtu{t s'g s'g s'/f kb{5g\ <, o;sf] lzIf0fsf nflu s]s:tf] tl/sf ckgfpg ;lsG5 < eGg]h:tf 

lh1f;fsf] ;dfwfg vf]Hg' g} o;sf] p2]Zo /x]sf] 5 . o;k|sf/ ljBfyL{ / lzIfssf nflu Ps} 7fpFdf k7g;fdu|L 

pknAw gx'g' / ePsf ;fdu|Ldf klg w]/} g} ck"0f{tf b]lvPsfn] oxL l/Qmtf / p2]Zo k"/f ug{sf nflu of] n]v 

tof/ ul/Psfn] o;sf] z}Ifl0fs dxTTj / cf}lrTo /xg] ljZjf; lnOPsf] 5 .

cWoogljlw

	 ;}4flGts k|s[ltsf] o; cWoogdf k':tsfnoaf6 ;|f]t;fdu|L ;Íng ul/Psf] 5 . vf; s'g} s[ltdf 

cfwfl/t cWoog geO{ ;}4flGts cjwf/0ff;Fu ;DalGwt cWoog ePsfn] o;df k|fylds ;|f]tsf ;fdu|L pkof]u 

ul/Psf] 5}g / k':ts, lgb]{lzsf cflb ljleGg dfWodsf låtLos ;fdu|L k|of]u ul/Psf] 5 . u'0ffTds k|s[ltsf] o; 

cWoogdf ljifoj:t'sf] ;}4flGts cjwf/0ffnfO{ :ki6 kfg{sf nflu j0f{gfTds Pj+ JofVofTds ljlw ckgfOPsf] 

5 . ljifoj:t'nfO{ :ki6 kfg{sf nflu cfjZostfg';f/ pbfx/0f klg k|:t't ul/Psf] 5 . 

ljdz{ / ljZn]if0ff

	 k|:t't cg';Gwfgdf k|ltj]bgn]vgsf] ;}4flGts cjwf/0ffnfO{ k|:6 kfg]{ qmddf k|ltj]bgsf] cy{, ;+/rgf, 

k|sf/, n]vgk|lqmof Pj+ k|ltj]bg lzIf0fsf] p2]Zo / o;sf] lzIf0fk|lqmofsf af/]df rrf{ ul/Psf] 5 . 

k|ltj]bgsf] cy{ 

	 …k|ltj]bgÚ cf}krfl/s n]vgsf] Ps k|sf/ xf] . o;nfO{ cª\u|]hLdf Report elgG5 . ;fdfGotM 

k|ltj]bg eGgfn] s'g} ljifodf h] ePsf] 5 To;af/] tYo, ljrf/ / lgisif{;lxtsf] lnlvt ljj/0f eGg] 

a''lemG5 -zdf{, @)%$ k[=#^(_ . lj:t[tdf eGbf s'g} 36gf, e|d0f, sfo{qmd, of]hgf, k|ult, ;DefJotf 

cflb kIfsf] cjnf]sg jf lg/LIf0f / cWoog u/L ;DalGwt ljifosf af/]df oyfy{ ljj/0f pNn]v ugf{sf 

;fy} cfjZos ;'emfj;d]t k|:t't u/L ;DalGwt lgsfonfO{ a'emfpgsf nflu tof/ ul/g] n]vgnfO{ 

k|ltj]bg elgG5 . s''g} ;df/f]x, uf]i7L cflb s;/L ;~rfng eP eGg] ljifodf n]lvPsf] ljj/0f, s'g} 

vf; 36gf jf sfdsf/jfxLsf] oyfy{ hfgsf/L lbgsf nflu n]lvPsf] ljj/0f, s'g} vf; 7fpFsf] s'g} vf; 

cj:yfsf] hfgsf/L lbgsf nflu n]lvPsf] ljj/0f, s'g} lgsfon] u/]sf] sfdsf/jfxLsf] ;doa4 ljj/0f 

/ cfof]ux¿n] ;d:of ;dfwfg ug{sf lglDt tof/ kf/]sf ljj/0fnfO{ ;d]t k|ltj]bg elgg] ePsfn] 

o;sf] If]q w]/} km/flsnf] / cfsf/ klg ljljwtfdo /x]sf] kfOG5 -cfrfo{ / uf}td, @)^!, k[=!*(_ . 

o;df ljifosf] k|s[lt x]/L oyfy{ ljj/0f / ;'emfjsf ;fy} sf/0f, ljz]iftf, ;DefJotf, kmfObf cflb kIfsf] 

klg pNn]v ul/G5 . of] k|foM dflyNnf lgsfodf k]; ug{sf nflu n]lvG5 . k|ltj]bg cfkm}n] b]v]ef]u]sf 

ljifodf klg n]lvG5 / c¿ JolQm;Fu ;f]wk'5 u/]/ klg n]lvG5 . o;}n] k|ltj]bg cg'ejdf klg cfwfl/t 
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x'G5 / cg';Gwfgdf klg cfwfl/t x'G5 . vf;u/L cjnf]sg jf lg/LIf0fsf cfwf/df n]lvg] k|ltj]bgeGbf 

cWoog jf cg';Gwfgsf cfwf/df n]lvg] k|ltj]bg ljlzi6 / nfdf] klg x'G5 . k|ltj]bgn]vgsf ;Gbe{df 

…cWoogdf cfwfl/t k|ltj]bgÚ eGgfn] cg''';Gwfgdf cfwfl/t uxg / ck]Iffs[t ¿kdf lj:t[t cfsf/sf] 

k|ltj]bg eGg] a'lemG5  eg] …cjnf]sg jf lg/LIf0fdf cfwfl/t k|ltj]bgÚ eGgfn] 5f]6f] cfsf/sf] k|ltj]bg 

eGg] a'lemG5 . k|:t't cWoog 5f]6f] cfsf/sf] k|ltj]bg;Fu ;DalGwt 5 .  

	 ljifoj:t'sf] ;|f]t h'g;'s} eP klg k|ltj]bg cflwsfl/s, ts{;Ët / tYodf cfwfl/t x'g'kb{5 . ;a}vfn] 

k|ltj]bgsf] cfsf/ Ps} lsl;dsf] x'Fb}g . of] p2]Zo / ljifosf] k|s[ltsf cfwfdf km/s km/s cfsf/sf] x'G5 . 

k/LIff k|of]hg / txut n]vgl;ksf cfwf/df x]bf{ ;fdfGo ¿kdf !@ sIff;Ddsf ljBfyL{x¿n] n]Vg] k|ltj]bg 

!%) zAb;Ddsf] x'g' pko'Qm x'G5 eg] ;f]eGbf dflyNnf txsf ljBfyL{sf nflu a9Ldf #)) zAb;Ddsf] x'g' 

pko'Qm x'G5 . vf; s'g} ;d:of ;dfwfg ug{ jf s'g} sfo{sf] k|ult yfxf kfpg cyjf s'g} of]hgf nfu' ug{sf 

nflu tof/ kfl/g] k|ltj]bg ;of}F k[i7sf] x'g ;Sb5 . 

k|ltj]bgsf] ;+/rgf

	 x/]s k|sf/sf n]vgsf] cfcfˆgf] 9fFrf ePh:t} k|ltj]bg n]vgsf] klg cfˆg} k|sf/sf] 9fFrf 5 t/ 9fFrfsf 

cfwf/e"t kIfdf ;dfgtf eP klg ;a} k|sf/sf k|ltj]bg Ps} lsl;dsf eg] x'Fb}gg\ . k||ltj]bgsf] k|of]hgcg';f/ 

o;sf] cfsf/, tTTj cflb kIfdf leGgtf x'G5 -cf]emf, @)^^, k[=!%#_ . csf{tkm{ ;+:yfx¿sf] cfcfˆg} rng cflb 

sf/0fn] ubf{ k|ltj]bgx¿sf lar s]xL km/skg b]lvG5 . Ps¿ktfsf] cefj eP klg pRr txsf k|fl1s k|ltj]bg 

sl/a p:t} p:t} lsl;dsf x'G5g\ . oxfF vf;u/L :gfts / ;f]eGbf dflysf txdf cWoog–cWofkg ubf{ k|of]u 

ul/g] k|ltj]bsf] ;+/rgfsf af/]df rrf{ ul/G5 . o; lsl;dsf] k|ltj]bgnfO{ lg/LIf0f jf cjn]fsg k|ltj]bg elgG5 

/ of] cWoog k|ltj]bgeGbf 5f]6f] cfsf/sf] x'G5 -clgjfo{ g]kfnL===, @)^^, k[=!@#_ . of] lgDglnlvt tLg efudf 

;+/lrt x'G5 M

kl/ro M of] k|ltj]bgsf] cflb efu xf] . o;cGtu{t zLif{s / ljifokl/ro kb{5g\ . k|ltj]bgsf] ;aeGbf 

dflykl§ larefudf kg]{u/L zLif{s /flvG5 . To;kl5 k|ltj]bgsf] ljifokl/ro lbOG5 . kl/ro lbFbf k|ltj]bgsf] 

ljifo, ;Gbe{ / p2]Zo pNn]v ul/G5 ;fy} ;fdu|L;Íng lg/LIf0f jf cWoog s'g lsl;daf6 ul/Psf] xf] eGg] 

s'/f klg pNn]v ul/G5 -clgjfo{ g]kfnL===, @)^^, k[=!@#_ . ljBfyL{n] n]Vg] kqz}nLsf 5f]6f k|ltj]bgdf eg] 

k|ltj]bgsf] p2]Zo, ;fdu|L;Íng cflb sltko s'/f /xFb}gg\ / zLif{seGbf kl5 clg ljifokl/roeGbf cl3 

k|ltj]bg k|fKt ug]{ JolQm jf ;+:yfk|d'v / ;+:yfsf] gfd tyf 7]ufgf n]lvG5 . o:tf k|ltj]bgdf kl/rocGtu{t 

36gf jf ljifosf] ;fdfGo k[i7e"lddfq lbOG5 . 

d'Vo ljifoj:t'sf] ljj/0f / 5nkmn M of] dWo jf d'Vo efu xf] . o;nfO{ k|ltj]bgsf] d'Vo cË dflgG5 . 

o;df ;DalGwt ljifonfO{ j0f{gfTds tyf ljZn]if0ffTds ¿kdf k|:t't ul/G5 . o;nfO{ cfjZostfg';f/ Ps jf 

;f]eGbf a9L cg'R5]bdf n]lvG5 . 5f]6f] cfsf/ x'g] k|ltj]bgdf klg k|foM Psflws cg'R5]b /xG5g\ . PseGbf a9L 
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cg'R5]bdf n]Vbf ljleGg zLif{s–pkzLif{s /fv]/ ljifonfO{ Jol:yt / :ki6 kfg{ ;lsG5 . o; efudf cjnf]sg, 

lg/LIf0f, cGtjf{tf{, cWoog cflb dfWodsf cfwf/df ljifoj:t'sf] ljZn]if0f u/L tYok/s ¿kdf k|:t't ug]{ sfo{ 

ul/G5 . o;n] lgisif{ v08sf] ;Í]t ub{5 . 

lgisif{ / ;'emfa M

of] cGTo efu xf] . cGTo efudf k|ltj]bgsf] lgisif{, ;'emfj, ldlt / k|ltj]bssf] gfd pNn]v ul/G5 . 

o;df ljifosf] cjnf]sg jf cWoog ubf{ k|fKt ePsf d'Vo s'/fnfO{ ;'emfj;lxt lgisif{ k|:t't ul/G5 . ;'emfj 

/ lgisif{nfO{ cfjZostfcg';f/ a'Fbfut ¿kdf jf cg'R5]bsf 9fFrfdf 5'§} klg n]Vg ;lsG5 . 5f]6f] k|s[ltsf] 

k|ltj]bgsf] lgisif{ / ;'emfj k|foM Ps} cg'R5]bdf n]lvG5 . lgisif{sf cGTodf afofFkl§ k|ltj]bg a'emfPsf] ldlt 

/ bfofFkl§ k|ltj]bssf] gfd / x:tfIf/ /flvG5 . ljBfyL{n] tof/ kfg]{ k|ltj]bgdf ljBfnosf] gfd, tx / /f]NgDa/ 

klg pNn]v ul/G5 . o;sf] 9fFrfnfO{ tflnsfdf o;/L b]vfOG5 M

qm=;= ;+/rgf ljj/0f

! kl/ro 
-cflbefu_

k|ltj]bgsf] zLif{s

k|ltj]bgsf] 5f]6s/Ldf kl/ro

@ d'Vo ljifoj:t'sf] ljj/0f / 5nkmn -dWoefu_ k|ltj]bgsf] ljifo–j0f{g / ljZn]if0f

# lgisif{ / ;'emfa -cGToefu_ ;'emfj;lxt k|ltj]bgsf] lgisif{

 ldlt M                  gfd, x:tfIf/ / 7]ufgf  

	 z}Ifl0fs k|of]hgafx]s s''g} cfof]u jf ;DefJotf cWoog;Fu ;DalGwt k|ltj]bgsf] cfsf/ a[xt\ x'g] 

ePsf sf/0f tL ljifo;Fu ;DalGwt k|ltj]bgsf] 9fFrf o;eGbf km/s lsl;dsf] x'G5 . ænfdf k|ltj]bgdf 

cfjZostfcg';f/ cfj/0f, zLif{k[i7, s[t1tf1fkg, ljifo;"rL, ;f/;ª\\If]k, ljifokl/ro, ljj/0f -d'Vo efu_, 

lgisif{, ;'emfj, kl/lzi6, ;Gbe{;fdu|L ;"rL, ;Gbe{u|Gy ;"rL, ljz]if zAbfjnL, cg'qmdl0fsf cflb tTTj /x]sf 

x'G5g\Æ -clgjfo{ g]kfnL===, @)^^, k[=!@@–!@#_ . yf]/} x'g] eP klg æk|ltj]bgdf pkzLif{s clgjfo{ ¿kdf 

/fVg'kb{5Æ -cf]emf, @)^^, k[=!%#_ elgPsf] kfOG5 tfklg ;ª\lIfKt cfsf/sf k|ltj]bgdf pkzLif{s /fVg clgjfo{ 

5}g . cjnf]sgdf cfwfl/t ljj/0fk|wfg 5f]6f cfsf/sf k|ltj]bgdf k|foM ;fdfGo e"tsflns jf k"0f{ jt{dfgsflns 

lqmof k|of]u ul/G5 ;fy} lgisif{ / ;'emfj v08df jt{dfg sfn / eljiot\ sfnsf jfSo9fFrf klg k|of]u x'G5g\ 

-cfrfo{ / uf}td, @)^!, k[=!*(–!()_ . w]/} s'/f yf]/}df ;d]6\g kg]{ x'Fbf o;df jfSo;+Zn]if0f u/L n]Vg'kb{5 . 

k|ltj]bgsf k|sf/ 

	 k|ltj]bg olt g} k|sf/sf x'G5g\ egL ls6fg u/]/ atfpg sl7g 5 . ljåfg\x¿n] o;sf k|sf/ 

km/s km/s b]vfPsf 5g\ . o;af/] lj:t[tdf pNn]v ub}{ hf]g afp8]g -;g\ @))&_ n] cg';Gwfg k|ltj]bg, 

k|ult k|ltj]bg, ;"rgfTds k|ltj]bg, n]vf k|ltj]bg, jflif{s k|ltj]bg, ljBfyL{ kl/of]hgf k|ltj]bg cflb b'O{ 

bh{ghlt k|sf/sf k|ltj]bgsf] gfd pNn]v u/]sf 5g\ -k[=!@@–!%$_ . df]xg/fh zdf{ -@)%$_ n] k|ltj]bgx¿ 
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cg';Gwfg k|ltj]bg, cWoog k|ltj]bg, ;fjlws k|ltj]bg, k|ult k|ltj]bg, kq k|ltj]bg, :d/0fkq k|ltj]bg, 

lg/LIf0f k|ltj]bg, b}lgs k|ltj]bg, jflif{s k|ltj]bg cflb w]/} k|sf/ / k|s[ltsf x'g] s'/f pNn]v ugf{sf ;fy} 

k||||:t'lt tyf k|ltkfbgsf b[li6n] d'VotM ljj/0ffTds, ljZn]if0ffTds / b}glGbg k|ltj]bg u/L tLg k|sf/sf x'g] 

hgfPsf 5g\ -k[=#^(_ . j|t/fh cfrfo{ / b]jLk|;fb uf}td -@)^!_ n] k|:tf]tfsf cfwf/df :j}lR5s k|ltj]bg / 

cflwsfl/s k|ltj]bg, ljifosf cfwf/df k|x/L k|ltj]bg, k|zf;lsg k|ltj]bg, sfg'gL k|ltj]bg, cfly{s k|ltj]bg 

cflb, ;do;Ldfsf cfwf/df cfjlws k|ltj]bg / :jtGq k|ltj]bg, k|of]hgsf cfwf/df ;"rgfd"ns k|ltj]bg / 

ljZn]if0ffTds k|ltj]bg, k|fKtstf{sf cfwf/df cfGtl/s k|ltj]bg / afXo k|ltj]bg clg k|flKtk|lqmofsf cfwf/df 

k|ToIf k|ltj]bg / ck|ToIf k|ltj]bg egL pNn]v u/]sf 5g\ -k[=!*(–!()_ . o:t} clgjfo{ g]kfnL ljifo :yfoL 

;ldlt -@)^^_ åf/f tof/ kfl/Psf] lzIf0f lgb]{lzsfdf k|ltj]bgx¿nfO{ p2]Zo, sfo{, ;do, z}nL cflb cfwf/df 

juL{s/0f ug{ ;lsg] atfpFb} p2]Zo jf sfo{sf cfwf/df lg/LIf0f k|ltj]bg, cWoog k|ltj]bg / cfjlws k|ltj]bg 

egL tLg k|sf/df juL{s/0f ul/Psf] 5 eg] Jofj;flos If]qdf k|rlnt k|ltj]bgnfO{ sfo{, ;do, z}nL cflb 

cfwf/df cfjlws k|ltj]bg, k|ult ljj/0f k|ltj]bg, lg/LIf0f k|ltj]bg, ;dfkg k|ltj]bg, clesNk÷l8hfOg 

k|ltj]bg, cg';Gwfg k|ltj]bg, ;DefJotf cWoog k|ltj]bg, j:t'l:ylt ljj/0f k|ltj]bg, k|of]ufTds k|ltj]bg, kq 

k|ltj]bg, :d/0fkq k|ltj]bg cflb ljleGg k|sf/sf x'g ;Sg] atfOPsf] 5 ;fy} :gfts txsf] lzIf0fsf ;Gbe{df 

d'VotM lg/LIf0f k|ltj]bg / cWoog k|ltj]bg ;fGble{s ePsf] klg hgfOPsf] 5 -k[=!@@–!@#_ . o;/L g} /fdgfy 

cf]emf -@)^^_ n] k|ltj]bgnfO{ p2]Zo, ;do / z}nLsf cfwf/df ljleGg k|sf/df juL{s/0f ug{ ;lsg] eP klg 

p2]Zosf cfwf/df ul/g] juL{s/0f dxTTjk""0f{ ePsf] atfpFb} o; cfwf/df k|ltj]bgx¿ lg/LIf0f k|ltj]bg, cWoog 

k|ltj]bg / cfjlws k|ltj]bg u/L tLg k|sf/sf x'g] s'/f pNn]v u/]sf 5g\\ -k[=!%#_ . kf/;dl0f e08f/L -@)&^_ 

sf] dt klg cf]emfsf] dt;Fu} ldn]sf] kfOG5 -k[=^*_ . ljleGg ;Gbe{df ljåfg\x¿n] pNn]v u/]sf juL{s/0fsf 

cfwf/ / k|sf/ pko'Qm eP klg k|:t't pRr txsf] z}Ifl0fs ;Gbe{df o;sf k|sf/nfO{ lg/LIf0f k|ltj]bg, cWoog 

k|ltj]bg / cfjlws k|ltj]bg egL tLg k|sf/df juL{s/0f ug{ ;lsG5 tfklg k|d'vtfsf b[li6n] lg/LIf0f k|ltj]bg 

/ cWoog k|ltj]bg egL d'Vo b'O{ k|sf/df juL{s/0f ug'{ pko'Qm x'G5 . 

lg/LIf0f k|ltj]bg M

cjnf]sg jf lg/LIf0f u/L a; b'3{6gf, pb\3f6g sfo{qmd, wfld{s ofqf, z}lIfs e|d0f, ;Ddfg ;df/f]x, 

k':ts nf]sfk{0f, jgef]h sfo{qmd cflb ljifosf af/]df n]lvg] k|ltj]bgnfO{ lg/LIf0f k|ltj]bg elgG5 . ljZn]if0fsf] 

dfqf sd x'g] ePsfn] o;nfO{ ljj/0ffTds k|ltj]bg klg eGg ;lsG5 . Tolt uxg geP klg of] lg/LIf0fsf 

cfwf/df tYo ;Íng u/L ;"rgfTds 9Ëdf n]lvg] k|ltj]bg xf] -zdf{, @)%$, k[=#^(_ . o; lsl;dsf] k||ltj]bg 

k|ltj]bsn] b]v]ef]u]sf ;fdflhs, cfly{s, ;f+:s[lts, z}lIfs cflb ljifoIf]qsf ;d:of tyf ljljw sfo{snfk;Fu 

;DalGwt x'G5 . 
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cWoog k|ltj]bg M

s'g} 36gf, ;d:of, ;DefJotf cflb kIfsf] uxg cWoog u/L ljZn]if0ffTds 9fFrfdf n]lvg] k|ltj]bgnfO{ 

cWoog k|ltj]bg elgG5 . o;nfO{ ljZn]if0ffTds jf cg';GwfgfTds k|ltj]bg eGg ;lsG5 . æk|ltj]B ljifo;Fu 

;DalGwt s'g} 36gf, ;d:of, j:t'l:ylt, ;DefJotf cflbsf] k/LIf0f, lg/LIf0f, ;f]wvf]h, ;h{ldg, clen]v 

cWoogsf ;fy} cGtjf{tf{, k|ZgfjnLh:tf ljleGg dfWodaf6 ;Ílnt ;fdu|LnfO{ JofVof–ljZn]if0f u/L n]lvg]Æ 

-clgjfo{ g]kfnL===, @)^^, k[=!@!_ ePsfn] o; lsl;dsf] k|ltj]bg dxTTjk"0f{ dflgG5 . cfunfuLaf6 ePsf] 

ljgfz, af9Lsf sf/0f ePsf] wghgsf] Iflt, xjfO{ oftfoftsf] ;DefJotf, s'g} hfltsf] ;+:s[lt cflb o; 

k|ltj]bgsf ljifo x'g ;Sb5g\ . w]/} k[i7sf 7'nf 7'nf k|ltj]bg klg cWoog k|ltj]bgleq kb{5g\ . o;k|sf/ 

k|ltj]bgsf lsl;d w]/} eP klg k||:t't b''O{j6f lsl;d a9L dxTTjsf b]lvG5g\ . logdWo] klg cWoog k|ltj]bg 

cyf{t\ ljZn]if0ffTds k|ltj]bg a9L dxTTjsf] b]lvG5 . 

k||ltj]bg n]vgk|lqmof

k|ltj]bg n]vgnfO{ ;'Jojl:yt agfpgsf nflu lgDglnlvt k|lqmof cjnDag ug'{ pko'Qm x'G5 M

5nkmn u/L ;DefJo ljifozLif{s 5gf]6 ug]{,

:d/0f jf lg/LIf0f cyjf ;f]wvf]hsf cfwf/df tYo ;Íng ug]{,

;Ílnt tYo cflb dWo / cGTo h'g efu;Fu ;DalGwt 5g\\ ;f]xLcg'¿k ;Ël7t ug]{, 

tYonfO{ qmd ldnfP/ /fvL cfjZostfg';f/ ljZn]if0ffTds 9fFrf cjnDag u/]/ v];|f tof/ ug]{,

v];|fnfO{ yk36, tndfly cflb ldnfP/ ;fkmL ug]{, 

clGtd k|ltj]bg tof/ kfg]{ .

k|ltj]bsf] 9fFrfut gd'gf 

	 oxfF ;+/rgf / k|sf/nfO{ b[li6ut u/L cjnf]sg÷lg/LIf0f k|s[ltsf] 5f]6f] cfsf/sf] k|ltj]bgsf] 

Pp6f gd'gf k|:t't ul/Psf] 5 . o;df k|of]u ul/Psf kfq sfNklgs x'g\ . 
jflif{sf]T;j ;df/f]xsf] k|ltj]bg

	 sflnsf ;+:s[t ljBfkL7 u}F8fsf]6n] ldlt @)*) ;fn c;f/ !) ut]sf lbg rfln;f}F jflif{sf]T;j 

;df/f]x eJo ¿kdf ;DkGg u¥of] . ljutsf jif{x¿df em}F ljljw sfo{qmd u/L ;DkGg ul/Psf] ;f] ;df/f]x of] jif{ 

>L/fd kf6L{ Kofn]; u}F8fsf]6df ;~rflnt lyof] . ;df/f]xdf k|d'v cltlysf ¿kdf lzIffdGqL dgs'df/L rf}w/L 

/xg'ePsf] lyof] eg] sfo{qmdsf] cWoIftf Joj:yfkg ;ldltsf Ho]i7;b:o dgs'df/ clwsf/Ln] ug'{ePsf] lyof] . 

lg/LIf0f tyf cjnf]sgsf cfwf/df tof/ kfl/Psf] o; k|ltj]bgsf] p2]Zo jflif{sf]T;j ljutdf eGbf s]slt /fd|f] 

eof] / cfufdL lbgdf cem s'g s'g kIfdf ;'wf/ ug{ cfjZos 5 egL k|frfo{nfO{ hfgsf/L lbg] /x]sf] 5 . 
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	 jflif{sf]T;j ;df/f]x lbgsf] !! ah]b]lv cf}krfl/s ¿kdf g} ;'? ePsf] lyof] . k|frfo{ ;f]d/fh ofbjsf] 

:jfut dGtJokl5 k|d'v cltly lzIffdGqL dgs'df/L rf}w/Låf/f Aofg/ k9]/ pb\3f6g ul/Psf] ;f] ;df/f]xdf 

dGtJo / k'/:sf/ ljt/0fnufotsf sfo{qmdnfO{ ;Fu;Fu} nluPsf] lyOof] . dGtJosf qmddf ;j{k|yd zf:qL k|yd 

jif{df cWoog/t /tgWjh ;fksf]6fn] ljBfkL7n] ef}lts / z}lIfs :t/nfO{ qmdzM dfly p7fpFb} nluPsfdf v';L 

JoQm u/]sf lyP . :yfgLo ;dfh;]jL ;Ltf/fd u}/]n] ljBfkL7 w]/} b[li6sf]0faf6 :t/f]Ggt b]lvP klg ljBfyL{sf] 

;ª\Vof ;Gtf]ifhg gePsf] / ePsf ljBfyL{ klg lgoldt ¿kdf sIffdf pkl:yt gx'g] u/]sf sf/0f ;f]r]hlt 

u'0ffTds k|ltkmn k|fKt ug{ g;lsPsf] atfPsf lyP . cGo jQmfx¿n] ljBfkL7 qmdzM cufl8 a9]sf] wf/0ff 

/fv]sf lyP . dGtJosf lar lardf ljBfyL{x¿n] cfcfˆgf] k||ltef k|:t't u/]sf lyP . 

	 dGtJos} lardf Joj:yfkg ;ldltsf] ;b:o;lrjsf x}l;otn] k|frfo{ ;f]d/fh ofbjn] ;+:yfsf] jflif{s 

ultljlw / cfufdL jif{sf] of]hgf k|:t't ug'{ePsf] lyof] . ;f] ;df/f]xdf jif{lbgel/ ;~rfng ul/Psf cltl/Qm 

lqmofsnfkx¿df ljhoL tyf ljleGg txdf ;jf]{Ts[i6 cÍ k|fKt ug]{ 5fq5fqfnfO{ k'/:sf/ ljt/0f ul/Psf] 

lyOof] . sfo{qmdsf cGTolt/ k|d'''v cltlyn] dGtJosf qmddf ljBfkL7sf] k|ult b]v]/ cfkm" ;Gt'i6 /x]sf] atfpFb} 

cfufdL lbgdf g]kfn ;+:s[t ljZjljBfnon] ;do;fk]If kf7\oqmd lgdf{0f ug'{kg]{ wf/0ff /fVg'ePsf] lyof] . 

;efWoIf dgs'df/ clwsf/Ln] cltlynufot pkl:yt dxfg'efj / ljBfkL7sf] ljsf;df ;xof]u k'¥ofpg] ;a}nfO{ 

wGojfb lbFb} ;df/f]x ;dfkg ePsf] hfgsf/L u/fpg'ePsf] lyof] . laxfg sl/a cf7 ah]b]lv kfFr ah];Dd rn]sf] 

;f] sfo{qmdsf] ;~rfng pkk|fWofks :ju{gf/fo0f g]pkfg]n] ug'{ePsf] lyof]  

	 sfo{qmddf ljutsf jif{x¿df eGbf a9L ;xeflutf /x]sf] lyof] . cltly, cleefjs / ljBfyL{x¿ qmdzM  

sfo{qmdaf6 lar}df aflxl/P/ cGTolt/ sfo{qmd vNnf] x'g] ljutsf] ;d:of o;k6s bf]xf]l/Psf] lyPg tfklg 7fpF 

;fF3'/f] ePsf] / lar lardf dfOs lalu||Psf sf/0f ;a}sf] Wofg sfo{qmdk|lt k"0f{tM cfs[i6 x'g ;s]sf] lyPg . cfufdL 

lbgdf sfo{qmd ;~rfg ubf{ o:tf kIfx¿df klg Wofg k'¥ofpg ;s]sf v08df ;df/f]x cem eJo x'Fb} hfg]5 .

ldlt M 	 @)*!.)@.)#�
k|ltj]bs
============
/d]z zdf{

sflnsf ;+:s[t ljBfkL7

zf:qL låtLo jif{, /f]Ng= !@
	 o; k|ltj]bgnfO{ kqfTds 9fFrfdf klg k|:t't ug{ ;lsG5 . kqfTds 9fFrfdf k|:t't ubf{ k|ltj]
bsf] zLif{seGbf tn afofFlt/ o;/L ;Daf]wg u/]/ n]lvG5 M

>Ldfg\ k|frfo{Ho"
sflnsf ;+:s[t ljBfkL7

u}F8fsf]6, gjnk/f;L -ab{3f6 ;':tfk"j{_ . 
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k|ltj]bgn]vg lzIf0fk|lqmof 
	 k|ltj]bgn]vg lzIf0fnfO{ k|efjsf/L agfpg ljleGg k|lqmof ckgfpg ;lsG5 . oxfF :gfts 
txsf] lzIf0f lgb]{lzsf @)^^ nfO{ d'Vo cfwf/ agfO{ o;;DaGwL ljlwk|lqmof pNn]v ul/Psf] 5 . 

;j{k|yd JofVofg, k|Zgf]Q/, 5nkmn, gd'gfk|:t'lt cflb ljlw cjnDag u/L k|ltj]bgsf] kl/
ro, p2]Zo, ;+/rgf, k|sf/ cflb kIfaf/] hfgsf/L lbg] / lzIffyL{x¿sf] hfgsf/L;Fu hf]l8Psf 
ljifox¿sf zLif{s kf6Ldf l6k]/ b]vfpg],

;fd"lxs 5nkmnåf/f s'g} Ps zLif{s;Fu ;DalGwt tYofÍ lzIfsn] kf6Ldf l6Kb} hfg] jf 
ljBfyL{nfO{ l6Kg nufpg] / ltgnfO{ qmldstf -cflb, dWo / cGTo efu_ Pj+ k|fyldstfsf cfwf/
df a'Fbfa4 ug]{ jf ug{ nufpg],

lgisif{sf cfwf/df ;''emfa tof/ ug]{÷ug{ nfupg] / ;'emfa w]/} ePdf k|fyldstfsf cfwf/df 
;"rL tof/ ug]{÷ ug{ nufpg],

zLif{ssf ;fy} pkzLif{s /fVg] ePdf s]slt / s]s:tf /fVg] xf] To;sf] lgwf{/0f ug{]÷ug{ nufpg] 
/ klxnf v];|f n]Vg nufO{ To;nfO{ ;fkmL u/L clGtd k|ltj]bg tof/ ug{ nufpg],

cEof; u/fpFbf klxnf sIffsfo{ clg dfq u[xsfo{sf ¿kdf u/fpg],	

ljBfyL{n] tof/ kf/]sf k|ltj]bg sIffdf Pscsf{nfO{ ;'gfpg nufpg] / ;fyLx¿af6 cfPsf 
l6K0fL jf ;'emfanfO{ dgg ug{ nufpg] clg cGtdf lzIfsn] sdLsdhf]/L atfOlbg],

ljBfyL{n] tof/ kf/]sf /fd|f k|ltj]bg k9]/ ;a}nfO{ ;'gfpg nufpg] / ;f]xL gd'gfsf cfwf/df 
sdhf]/ k|ltj]bgnfO{ cfjZos 7fpFdf o:tf] s'/f ;'wf/ ug"{ egL lzIfsn] lgb]{zg lbg], 

;Dej eP;Dd h'g ljifodf n]Vg] xf] ;f]xL ljifo;Fu ;DalGwt 7fpFdf uO{ cjnf]sg, lg/LIf0f, 
k|Zgf]Q/ cflbsf cfwf/df tYo ;Íng u/]/ k|ltj]bg tof/ ug{ nufpg] . 

oL cfwf/e"t k|lqmofsf ;fy} lzIfsn] cGo k|lqmof cjnDag u/L lzIf0fnfO{ k|efjsf/L agfpg 
;Sb5g\ . 

lgisif{

	 k|ltj]bg eGgfn] s'g} 36gf, sfo{qmd, k|ult, ;DefJotf cflb kIfsf] cjnf]sg tyf cWoog u/L 

cfjZos ;'emfj;lxt tof/ kfl/g] n]vg eGg] a'lemG5 . k|of]hgsf cfwf/df o;sf] :j¿k / ;+/rgf km/s km/s 

lsl;dsf] x'G5 . :gfts tyf ;f]eGbf dflyNnf txsf ljBfyL{x¿sf] l;k tyf 1fg xfl;nsf nflu lzIf0f ug]{ 

;Gbe{df tof/ ul/g] k|ltj]bg #)) zAbhltsf] x'g' Jofjxfl/s x'G5 . o;sf] cflbefudf ljifokl/ro, dWoefudf 

ljifosf] ljj/0f / ljZn]if0f tyf cGToefudf lgisif{;lxt ;'emfj /xG5 . k|ltj]bgsf k|sf/ w]/} x'G5g\ tfklg 

ltgnfO{ ;du|df cjnf]sg jf lg/LIf0f k|ltj]bg / cWoog k|ltj]bg egL b'O{ k|sf/df juL{s/0f ug{ ;lsG5 . of] 

lgdf{0f ug]{ cfˆg} k|sf/sf] ljlwk|lqmof 5 . o;df zLif{s rogkl5 tYo ;Íng u/]/ v];|f tof/ kf/L clGtd ¿k 
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lbO{ n]vgk|lqmofnfO{ cufl8 a9fOG5 . o;sf] lzIf0f ubf{ lzIfs kyk|bz{s jf ;xof]uLsf ¿kdf /xL ljBfyL{nfO{ 

g} ;lqmo agfpg'kb{5 . o;f] ubf{ ljBfyL{df cfkm} u/]/ l;Sg] afgLsf] ljsf; x'G5 . o;sf] lzIf0faf6 ljBfyL{n] 

Psftkm{ k|ltj]bgsf] :j¿k;+/rgfaf/] hfgsf/L xfl;n ub{5g\ eg] csf{tkm{ pgLx¿n] k|ltj]bg n]vgl;k xfl;n 

ugf{sf ;fy} cGo k|sf/sf n]vg / k|ltj]bgn]vgsf larsf] cGt/ klg yfxf kfpFb5g\ . ljBfyL{sf] n]vg;Lk 

ljsf;sf ljleGg cfwf/dWo] k|ltj]bgn]vg Pp6f dxTTjk"0f{ cfwf/ xf] . 

;Gbe{;"rL
clgjfo{ g]kfnL ljifo :yfoL ;ldlt -@)^^_, clgjfo{ g]kfnL lzIf0f lgb]{lzsf, sf7df8f}F M lqe'jg 

ljZjljBfno kf7\oqmd ljsf; s]Gb| . 

cfrfo{, j|t/fh / uf}td, b]jLk|;fb -@)^!_ ljz]if g]kfnL k|of]hgk/s af]w tyf n]vg, sf7fdf8f}  M 
ljBfyL{ k':ts e08f/ . 

cf]emf, /fdgfy -@)^^_, clgjfo{ g]kfnL, sf7df8f}F M a]Grdfs{ ODk|];g . 

afp8]g, hf]g -;g\ @))&_, /fOl6ª c l/kf]6{, ;]e]Gy Pl8=, o'=s]= M l:k|ª lxn xfp; . 

e08f/L, kf/;dl0f -@)&^_, k|fl1s n]vg tyf ;Dkfbg, sf7df8f}F M ljBfyL{ k':ts e08f/ . 

zdf{, df]xg/fh -@)%$_, zAb/rgf / j0f{ljGof;, jfSotTTj cleJolQm / kf7x¿, sf7df8f}F M gjLg 
k|sfzg . 

>]i7, rGb|axfb'/ / zdf{, gGbk|;fb -@)&&_, lzIff -v'nf ljBfnosf nflu :jfWoog ;fdu|L, sIff !)_, 
eQmk'/ M 

g]kfn ;/sf/, lzIff, lj1fg tyf k|ljlw dGqfno, lzIff tyf dfgj;|f]t ljsf; s]Gb| .
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Abstract

This article explores the evolution and impact of homestay tourism in Nepal, focusing 

on its growth since its official recognition in the late 1990s. Emphasizing community-

based accommodations, particularly in rural areas like the 'Mahabharat Hills' of Bagmati 

Province, the study utilizes key informant interviews and focus group discussions under 

an ethnographic approach (carried out in 2019 through 2021) to analyze local perceptions 

and experiences. It particularly focused on seven homestays. The study highlights the 

transformative benefits of homestay initiatives, including economic, socio-cultural, and 

environmental gains facilitated by local institutional support and increasing tourist arrivals. 

Despite its successes, challenges persist, notably in policy implementation and stakeholder 

engagement. The research underscores the importance of ongoing policy adaptation and 

stakeholder feedback for sustainable development. By examining policy trajectories from 

federal to local levels, the article advocates for continued empirical research to enhance 

the effectiveness and inclusivity of Nepal’s homestay tourism sector. It implies that the 

effectiveness of homestay tourism could be enhanced by synchronizing provincial and 

local guidelines, as well as coordinated and concerted efforts from central to local.

Keywords: Homestay, Hometel, Hospitality, Policy, Praxis, Nepal

Introduction

Homestay tourism has emerged as a significant component of Nepal’s tourism industry, 

contributing to both economic growth and the preservation of cultural heritage. Since the 

formal inception of homestay tourism in 1997, when the first community homestay was 

established in Sirubari, Syangja district, this model of tourism has rapidly spread across 
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Nepal (Uprety & Lamsal, 2021; Yadav, 2023), becoming a popular option in both rural and 

urban settings (Acharya & Halpenny, 2013; Kandel, 2016; MoCTCA, 2010; Tamang, 

2021). Homestays offer a unique experience for tourists (Dube & Sharma, 2018; Timalsina 

& Shah, 2020) by providing not just accommodation but also an opportunity to engage 

deeply with local cultures, traditions, and lifestyles (Kanel, 2020; Rai, 2018). This form 

of tourism is increasingly recognized for its "multifaceted contributions" (Dangol, 2007; 

Yadav, 2019), which include economic benefits, social empowerment, cultural exchange, 

educational opportunities, and environmental conservation (Bhandari, 2010; Bhandari, 

2023; Ranjit & Shrestha, 2018).

The growth of homestay tourism in Nepal aligns with broader national policies aimed at 

promoting sustainable tourism (Khadka, 2022; Moulin, 2020; Narayana, 2022; Sharma, 

2022; Shrestha & Nepal, 2022). The Nepalese Constitution of 2015 (CA, 2015) underscores 

the importance of tourism in the country's development strategy, advocating for eco-friendly 

tourism that benefits local communities. The subsequent Local Government Operation Act 

of 2017 further delegated responsibilities for tourism development, including homestay 

management, to local governments with enhanced participation of local communities 

(Bhusal & Pandeya, 2022; Koirala, 2021). This decentralization has played a crucial role in 

expanding homestay tourism to various districts across Nepal, with significant involvement 

from local communities.

Despite the rapid expansion and the potential benefits of homestay tourism, several challenges 

persist (Rajbanshi, 2015; Ranjit & Shrestha, 2018). The quality and sustainability of 

homestay enterprises largely depend on the capacity and knowledge of the local operators, 

who are often the backbone of these initiatives (Bhandari, 2013; Devkota et al., 2021; 

Kumar, 2019). Issues such as inadequate training, limited resources, and lack of proper 

infrastructure can hinder the growth and sustainability of homestay tourism (Lama, 2022; 

Lamsal, 2015; Lamsal, 2022; Mishra & Chhetri, 2022). Moreover, the implementation of 

national policies at the local level has been inconsistent, with gaps in policy adaptation and 

enforcement posing additional challenges.

Homestay operators in various regions of Nepal, including the 'Mahabharat Hills' (especially 

of Chitwan Hills; proper name of the area is in 'anonymity' here due to ethical reasons) of 
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Bagmati Province, have faced unique challenges and opportunities in their efforts to establish 

and develop homestay enterprises. These operators often have to navigate complex socio-

economic landscapes, balancing the demands of tourism with the preservation of their 

cultural heritage and the well-being of their communities (Kanel, 2020). Their experiences 

reflect broader trends in Nepal's tourism sector, where the "potential for economic and 

social benefits" (Khadka, 2022; Lamsal & Bhattarai, 2018) is tempered by the need for 

effective policy implementation and stakeholder engagement.

This article aims to explore the lived experiences of homestay operators in Nepal, focusing 

on their motivations, challenges, and strategies for sustaining homestay enterprises. By 

examining the perspectives of these operators, particularly in the Mahabharat Hills, the 

article sheds light on the dynamics of "community-based rural tourism in Nepal" (Ghimire, 

2023). It also highlights the importance of ongoing capacity development, external 

facilitation, and policy support in enhancing the effectiveness and inclusivity of homestay 

tourism. 

Through this exploration, the article contributes to a deeper understanding of the practical 

realities of homestay tourism in Nepal and offers insights into how this model can be further 

developed to maximize its benefits for local communities and the national economy. Also, 

as such, this article not only provides an overview of the current state of homestay tourism 

but also offers recommendations for future policy and practice that could help to address 

the challenges and capitalize on the opportunities presented by this unique form of tourism. 

The study's findings contribute to a deeper understanding of the operational and policy-

related dynamics of homestay tourism, particularly within the context of community-based 

tourism in Nepal and in the study area.

Objectives of the study

The primary aim of this study is to explore the key trends and trajectories in the development 

of homestay tourism and the formulation and implementation of related policies in Nepal. 

Additional objectives included evaluating the strengths of existing legal frameworks 

supporting community homestay initiatives and analyzing the limitations of current policies 

from the perspectives of community stakeholders involved in homestay tourism.
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Methodology

This research employed an ethnographic approach guided by an interpretive paradigm 

with a reflective methodology (Campbell & Lassiter, 2015; Dawson, 2013; Gobo, 2011; 

Hammersley & Atkinson, 2019) to explore the lived experiences of homestay operators in 

the 'Mahabharat Hills' of Bagmati Province, Nepal. The area is inhabited dominantly by 

Chepangs (Gautam & Thapa-Magar, 1994; Gurung, 2016), Magars, Brahmin/ Chhetris and 

"Dashnami" (Giri, Puri, Sanyasi).

Recognizing that each community and individual possesses unique experiences and 

perspectives, the study aimed to uncover the social realities of homestay operators in this 

region. A 'purposive sampling technique' (Bogdan & Biklen, 2011; Denzin & Lincoln, 

2018; McDonald, 2017; was used to select seven homestays, focusing on those with 

substantial experience in providing homestay services. Both male and female operators 

were observed in their daily activities, particularly their roles in homestay operations and 

cultural practices. However, an intensive bhalakusari was held with the women operators 

to share their experiences as key players of homestays. 

The data collection process spanned from 2019 to 2021, during which the lead researcher 

conducted intermittent field visits totalling twelve weeks. A combination of qualitative 

data collection methods was employed, including focus group discussions (FGDs) and 

unstructured as well as semi-structured interviews termed 'bhalakusari' or informal 

conversations. In the bhalakusari/ key informant interviews, seven homestay operators 

(women) took part; however, in the three FGDs, there were more than 18 men and women 

members of the homestay group, including local cooperative leaders, who are also the key 

players of homestay promotional activities in the area. These methods were supplemented 

by a thorough literature review of statutory and legal documents related to homestay 

tourism at the Federal, Provincial, and Local government levels. The data collected were 

manually synthesized, and themes and issues were developed to systematically analyze 

the findings. The research also included insights from key informants both in the study 

area and in Kathmandu, providing a comprehensive understanding of the challenges and 

opportunities within homestay tourism policy and practice in Nepal. As indicated above, 

for ethical reasons, pseudonyms were used for all participants and the research site. The 
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gist and cruxes of the interactions and observations have been reflected in the findings 

below.

Key findings and insights

The findings of this study suggest that while there have been significant strides in 

promoting homestay tourism, much work remains to be done to ensure its sustainability 

and effectiveness. The role of local governments, the need for ongoing capacity building, 

and the importance of integrating stakeholder feedback into policy development are all 

critical factors in the continued growth of homestay tourism in Nepal (Table 1). 

Table 1: 
Key themes from the findings

SN Key themes Descriptions of key features
1 Historical and Strategic Evolution of 

Nepal’s Tourism
Nepal's tourism policies have evolved from the 1951 
democratic transition to the 1972 Tourism Master Plan and 
beyond, laying the foundation for the sector's growth.

2 National and Local Policy 
Integration

The interplay between national tourism policies and 
localized adaptations highlights both progress and 
challenges, with provincial and local governments striving 
to align with federal directives.

3 Homestay Tourism Legal 
Framework

The 2010 Homestay Operation Directive is a key policy, 
but its implementation faces challenges related to 
infrastructure, registration, and support for marginalized 
communities.

4 Community Involvement and 
Management

Community Homestay Management Committees are vital 
for policy implementation, but their effectiveness is limited 
by capacity gaps and inconsistent monitoring.

5 Future Challenges and Opportunities Addressing the gaps between policy and practice, 
enhancing local capacities, and improving infrastructure 
is critical for the sustainable development of homestay 
tourism in Nepal.

(Source: Developed by author, 2024)

Historical Context and Evolution of Nepal’s Tourism Policies 

Nepal's tourism development formally began after 1951, following the country's democratic 

transition. Initial efforts included easing visa processes, opening trekking areas, and 

establishing national parks. The 1972 Tourism Master Plan was a significant milestone, 

setting a foundation for the sector’s growth. The creation of the Tourism Ministry in 

1978 and the Nepal Tourism Board in 1998 further institutionalized tourism development 
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(NTB, 2022). By 2019, Nepal saw its highest tourist arrivals, and although the COVID-19 

pandemic (Gautam & Khatri, 2021) disrupted progress, the sector is on a path to recovery.

National and Provincial Tourism Planning

The 1972 National Tourism Master Plan emphasized five key tourism types—sight-

seeing, trekking, recreation, pilgrimage, and Nepal-style tourism—and identified major 

destinations. Despite the plan’s long-term impact, a lack of subsequent comprehensive 

plans hampered tourism infrastructure development (Bhattarai, 2022; Wagle, 2017; Yadav, 

2019). In recent years, provincial and local governments have begun creating their tourism 

plans, emphasizing rural tourism, pro-poor strategies, and community participation.

Homestay Tourism Development and Legal Instruments 

The concept of homestay tourism began in Sirubari and expanded across Nepal, with the 

government formalizing it through the 'Homestay Operation Directive- 2010' (Yadav, 

2023). This Directive (in which this author was also involved in the outlining and drafting 

processes) set standards for homestay operations, focusing on accommodation, cultural 

exchange, local production, and community empowerment (Bhandari, 2013; Ghimire, 

2023; Kandel, 2016; Shrestha, 2018; Tamang, 2021; Timalsina & Shah, 2020; Uprety & 

Lamsal, 2021). Despite its intentions, issues such as lack of infrastructure, registration 

challenges, and limited support for marginalized communities remain.

Provincial and Local Adaptation of Homestay Policies 

Since the 2015 Constitution (CA, 2015), provinces have gained the authority to manage 

tourism resources and have developed their homestay directives, often modelled after the 

federal guidelines ('Homestay Operation Directive- 2010'). Provinces like Gandaki have 

been proactive in promoting homestays, offering grants and technical support. However, 

the reliance on centrally-developed guidelines has led to similar challenges across regions, 

with limited adaptation to local contexts.

Community Homestay Management and Codes of Conduct 

Community Homestay Management Committees (CHMCs) play a crucial role in 

implementing homestay guidelines ( Dube & Sharma, 2018) and developing local codes 
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of conduct (CoC). Almost in all destinations, these codes typically emphasize rotational 

guest distribution, standard menus, noise restrictions, and respect for local customs 

(MoCTCA, 2010). However, the effectiveness of these committees is often undermined by 

a lack of awareness, leadership, and capacity. Moreover, while CoCs are developed, their 

implementation and monitoring remain inconsistent.

Challenges in Implementation and Monitoring 

Despite the robust legal frameworks and guidelines, the practical implementation of 

homestay policies and codes of conduct faces significant challenges in Nepal. The lack 

of adequate training, leadership, and monitoring mechanisms hinders the effectiveness of 

these initiatives. The gap between policy and practice is evident, with many communities 

struggling to enforce the standards they have set. To address these challenges, it is essential 

to enhance the capacity of local homestay management committees through training and 

awareness programs. 

A more localized approach to policy-making, with better adaptation to regional contexts, 

could improve the effectiveness of homestay tourism. Additionally, improved infrastructure, 

streamlined registration processes, and increased financial support for marginalized 

communities are crucial for the sustainable development of homestay tourism in Nepal.

A summary of overall challenges faced by the homestay operators

Homestay tourism in the Mahabharat Hills of Bagmati Province has faced significant 

challenges over the past two decades. Initially, the area was promoted as "Naturally and 

Culturally Rich 'Mahabharat Hills'," with support from various international and national 

organizations, leading to the establishment of several homestays.  However, after the 

rural tourism development project's active phase and the devastating 2015 earthquake, 

the homestay business significantly declined. Recently, the rise of "hometels" (providing 

homestay facilities plus small hotel operations with almost 16 hours' opening, e.g. from 

6 am to 10 pm) has further impacted traditional 'community-initiated homestays'. These 

"hometels", more demand-driven and profitable, have attracted younger tourists, leading to 

a decline in homestay operations in the area.

Local actors' mobilization has also decreased due to the reduced number of tourists and 
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diminished support from organizations. The COVID-19 pandemic exacerbated these 

challenges, bringing tourist numbers to an all-time low (Kanel, 2020). Additionally, there 

has been a lack of focus on sustainable practices, limited financial support, and delays in 

homestay registration due to changes in the local government system. Climate change has 

also emerged as a significant threat, affecting tourism resources and activities. The absence 

of homestay classification based on infrastructure and the lack of capacity development for 

the Homestay Committee has further hindered progress. Moreover, the value chain concept 

in homestays and local tourism has not received adequate attention, limiting the potential 

for sustainable development in the region.

Conclusion

The review of Nepal's tourism policies, particularly in the homestay sector, reveals notable 

progress and challenges. While the sector has gained attention and support from all 

government levels, including provincial and local administrations, there are gaps in policy 

prioritization and capacity development. Despite the existence of federal, provincial, and 

local guidelines for homestay operations, their implementation is criticized for being 

inadequate. The delegation of responsibilities to lower government levels has been hindered 

by insufficient human resources, lack of training, and various limitations, affecting the 

effectiveness and impact of the homestay development process.

Additionally, the study highlights that effective social mobilization for community homestay 

development involves a comprehensive approach. This included tourism awareness, 

group formation, financial schemes, management training, and exposure tours. Homestay 

operators benefited from motivational sessions and visits to successful models, fostering 

entrepreneurial spirit. The provision of seed money and support for micro-enterprises 

encouraged local people to form and sustain groups, which often evolved into cooperatives. 

Despite the valuable knowledge and resources provided by facilitating organizations, 

the sustainability of such initiatives is challenged by limited ongoing support from local 

and national governments. Local leadership development is crucial to maintaining and 

advancing these tourism programs. Limited research on the socio-economic, cultural and 

environmental impacts of local tourism/ homestay enterprising in the area is felt, due to 

which timely accommodation of new developments and requirements has been minimal.  
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Implications

The study indicates that facilitating organizations must provide comprehensive support, both 

technical and motivational, to encourage local engagement in new ventures like homestay 

enterprising in real praxis. Community-driven initiatives and leadership development are 

vital, with a focus on integrating the emerging "hometel" concept within or alongside the 

traditional homestay system. The shift towards "hometels" and off-farm income sources, 

driven by factors such as the 2015 earthquake and COVID-19, underscores the need for 

targeted research and locally-developed policy and praxis instruments to address these 

evolving trends effectively.

This research also implicates the need for updating Nepal’s homestay policies to align 

with current developments and challenges. In particular, revising the 'Homestay Operation 

Directive- 2010' and the 'Tourism Policy-2008' will further facilitate the integration of 

inclusive growth, climate-responsive strategies, and socialism-focused efforts as per the 

intent of the Constitution of Nepal, and also Nepal's Tourism Strategy. Aligning these 

updates with the Sustainable Development Goals (SDGs) and addressing post-COVID 

tourism recovery are also essential. Overall, to enhance the effectiveness of homestay 

tourism, synchronizing provincial and local level guidelines is also crucial to minimize 

stakeholder confusion and possible duplicating roles. Additionally, the revision of local 

codes of conduct (COC) by homestay committees will ensure better reflections of recent 

developments and can enhance the effectiveness of homestay management with more 

cultural and environmental sensitivity. Likewise, a concerted and coordinated focus on 

the promotion and marketing of community homestay tourism under the unified brand 

of "Nepal Homestay"—which was conceptualized long ago but not implemented with 

focused activities—can help bring more international and domestic tourists.
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